North Porirua Kahui Ako Achievement Plan 2020 - 2022
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Our Vision
To engage all learners in a healthy, culturally responsive, future-focused and innovative learning community.
Our Values
Equity - Respect - Collaboration - Community

We will build on existing cooperative relationships between schools, in order to create a Kahui Ako that is
collaborative and responsive to the needs of all students.

Our Goals

Our learners and teachers enjoy positive relationships,
resilience, self-optimism and a high level of
satisfaction with learning experiences.

A ra T| ka Our learners experience continuity of learning as they
move from early childhood through to the end of their

P d t h WBVS secondary schooling.

Our learners achieve success in science, technology,
A ua h d engineering and maths (STEM) in integrated ways
based on authentic contexts and with an emphasis on

I NNOVa tl on innovation and design.




Ko Whitireia te maunga
Ko Raukawa te moana
Ko Ngaéti Toa te iwi
Ko North Porirua te Kahui Ako

The North Porirua Kahui Ako includes: one contributing school, nine full primary schools, and one secondary school. The North Porirua Kahui Ako was
established in 2016. Geographically, schools are located beside the eastern side of the Porirua Harbour, surrounding the Pauatahanui Inlet, the seaside
community of Plimmerton and north to Pukerua Bay. One Catholic primary school caters for students in Years 1-6, and all other primary schools cater for
students from Years 1-8. The secondary school provides education for Years 9-13. One school is in a semi-rural location and draws its students from a wide
geographic area, as does the secondary school.

Rolls in the ten primary schools range from range from 188 to 526, and the secondary school caters for approximately 1005 students. There is significant roll
growth in the North Porirua Area. Most rolls are stable or are increasing. Overall, there is an increase in the total number of students enrolled in the North
Porirua Community of Learning. As of September 2019, there are 4,667 students across the Community of Learning with 995 students identifying as Maori
and 630 of Pacific heritage.

Students in the primary schools follow a number of different pathways to secondary schools across the Wellington region, and the secondary school draws
students from schools within and beyond those in this Kahui Ako.

The schools in this Kahui Ako have a history of working together through various networks and local events. Connections in the past have been through an
ICT cluster, Achievement Porirua, Principal networks, AP/DP cluster, and numerous sporting events.

Schools are well connected with their communities to provide additional opportunities for their students. These connections provide opportunities for future
development across the Kahui Ako.

The Kahui Ako is strengthening connections with whanau and Ngati Toa. Building on these connections and strengthening links with each other will support
the further development of across-school collaboration. Some of the existing connections include Matariki celebrations, professional development led by
Ngati Toa, professional learning in te reo and tikanga Maori, connections through kapa haka tutors, connections with the Police College, and marae
connections to Horouta, Hongoeka and TakapUwahia marae. Kaumatua from Ngati Toa extended an invitation to our Kahui Ako to visit Takapuwahia marae
in 2019 to continue learning about local stories and furthering our relationship with iwi, hapl and whanau.

Meetings have been held with early childhood educators in our region. These have resulted in positive relationships being formed, and an agreement to join
the Kahui Ako. Member ECE’s include: Active Explorers (Mana ELC), Adventure Educare, Adventure Kindergarten, Ascot Park Kindergarten, Discovery
Kindergarten, Mana Montessori, Paremata Playcentre, Paremata Kindergarten, Paremata Plunket Creche, Papakowhai Kindergarten, Pauatahanui Preschool,
Plimmerton Kindergarten, Pukerua Bay Kindergarten, Sand Dunes and Whitby Educare.
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Our Approach

Our approach and actions are guided by the New Zealand Curriculum vision, principles, values and key competencies. In particular, the principles of high
expectations, learning to learn, community engagement, coherence, cultural diversity, inclusion, future focus, and the Treaty of Waitangi that ‘put students at
the centre of teaching and learning, asserting that they should experience a curriculum that engages and challenges them, is forward-looking and inclusive,
and affirms New Zealand'’s unique identity’ (p.9, NZC)

Our overall goal is Achievement through Engagement. Improving achievement and engagement is critical to addressing disparities in our community. We
acknowledge that we need to work collaboratively to achieve coherence across the community. That means developing a shared understanding about the
purpose and nature of the work in the minds and actions of participants both individually, and especially collectively.

We will focus on developing Culturally Responsive Practices, Increasing Whanau and Community Involvement and Increasing Teacher Capability through
robust Teaching as Inquiry. This will be achieved through the STEM lens.

We view this proposal as a working document that will be changed and adapted as we grow our understanding of the specific needs of the Community of
Learning/Kahui Ako. We will continue to gather and analyse relevant evidence, in order to reflect on our approach and the extent to which it is meeting the
needs of our learners, and our wider community.

Structure of our community

We place our students in the centre of all community activities and decision-making. We value the contributions of all members of the community and know
that in order to be successful we need everyone working together to achieve our goals.

All members of the community will interact with one another at different times for a range of purposes. The lead principal and school principals will oversee
the operation of the community. We have appointed across school leaders and within school leaders who will focus on the areas identified in our
achievement challenge.

Capacity Building

We are committed to capacity building by increasing the ability of educators at all levels of the system to make the instructional changes required in order to
meet the identified needs of students. We will remain focused on a few strategic goals and sustain our collaborative effort over time. We will create a
focused and collaborative approach that provides a vehicle for learning from the work, whilst engaged in the work (Fullan & Quinn, 2016). This will involve
the appointment of in-school and across-school leaders who have the interest, motivation and skills to lead by influence, and focus on the identified
challenges of the Kahui Ako.



As the work progresses, we will focus on building the leadership capabilities of those who hold leadership positions. We will draw on existing frameworks of
leadership skills and capabilities in order to determine those that are appropriate to our context. ERO (2017) have produced documents related to Kahui Ako
that provide examples of effective leadership practice for equity and excellence, and also guidance on the supporting conditions for effective leadership.
These documents, as well as the development map for leadership found in the ‘Guide to understanding the progress of your Kahui Ako’ (MOE, 2017), will
support the development of effective leadership in our community.

Teaching as Inquiry What's going
on for learners?
Focusing
We aim to develop and extend a culture of inquiry across our Kahui Ako staff, where teachers and leaders 43
are actively engaged in problem-solving, and constantly reflecting on their practice. Within some schools, /‘ . Developing a hunch
Teaching as Inquiry is well-established and embedded in practice, whilst in other schools within our Kahui sc“‘““i“? @

Ako there is some development required. We will look to utilise the experience and expertise that exists
within the community.

)

Learmng

The spiral of inquiry (Timperley, Kaser & Halbert, 2014) will be used as a model to guide this work.

Identity and Community

How do

\
Checking .. ‘. = we know?

Our intention is to approach our community development through a culturally responsive lens that Taking Action
recognises and affirms the cultural identity of each member of the Kahui Ako. This means respecting and

paying attention to our context and the people within it, in all of our actions and interactions.

We have developed relationships between the lead principals within the Kahui Ako that have been established over time through various networks. There
are also some existing connections between deputy principals and between teachers in our schools. As we move into a more collaborative way of working,
we will seek to build on those existing relationships to foster a meaningful collaborative structure focused on our shared goals.

We intend to hold wider community meetings involving all teachers, and all whanau, in order to share progress to date and outline our intentions going
forward. We intend to maintain regular communications with the wider community in order to foster engagement and involvement.

We see the opportunities for closer communications between schools and whanau, especially around the transition points for students at different levels of
the system.



Professional Integrity
As members of the North Porirua Community of Learning we agree to:
a. Commit to the attainment of the highest standards of professional service in the promotion of learning

b. Utilise and manage the dedicated resources provided to best implement the community Achievement Plan, distributing resources equitably according
to identified need

c. Engage in and share continuous, relevant professional learning and development

d. Contribute to the development of an open and reflective professional culture, demonstrating our honesty, humility and willingness to share
professional knowledge

e. Treat colleagues and associates with respect, working collaboratively and collegially to promote students’ learning and teachers’ professional learning
f.  Support Community of Learning decisions

g. Protect the confidentiality of information about learners, teachers and schools obtained in the course of professional service, consistent with legal
requirements

h. Complete all actions and activities within the agreed timeline

i. Work collaboratively to empower and enable Community of Learning Leaders

References:

Fullan, M.& Quinn, J. (2016). Coherence: The Right drivers in Action for Schools, Districts and Systems. Corwin: Ontario

Granshaw, B. (2016). STEM education for the twenty-first century: A New Zealand perspective. Australasian Journal of Technology Education. Online publication.
STEM Education definition (2012) Maryland State Department of Education

Timperley, Kaser & Halbert (2014, p.5) A framework for transforming learning in schools: Innovation and the spiral of inquiry. Centre for Strategic Education: Melbourne.



Strategic Goals

WELL-BEING | HAUORA

Our learners and teachers enjoy
positive relationships, resilience,
self-optimism and a high level of
satisfaction with learning
experiences.

PATHWAYS | ARATIKA
Our learners experience continuity
of learning as they move from
early childhood through to the end
of their secondary schooling.

INNOVATION [AUAHA

Our learners achieve success in
science, technology, engineering
and maths (STEM) in integrated

ways based on authentic contexts
and with an emphasis on
innovation and design.

Strategies for Achieving Goals
2020 - 2022

We grow in our Maori cultural identity and responsiveness.
We strengthen Pasifika identity, culture and language.
We build resilience and wellness of students and teachers.

We support positive behaviour for all learners.

We create strong links at transitions to secondary school.
We form strong partnerships with Early Childhood Educators.
We deliver coherent pathways for learners with additional needs.

We provide continuity of learning.

We increase innovative science practice.
We develop digital fluency and effective learning with digital technologies.
We enhance Maths outcomes for students.

We engage students in authentic and integrated learning.




Hauora | Well-Being

Wellbeing is vital for student success.

Student wellbeing is strongly linked to learning. A student’s level of wellbeing at school is indicated by their satisfaction with life at school, their engagement
with learning and their social emotional behaviour. It is enhanced when evidence-informed practices are adopted by schools in partnership with families and
community. Optimal student wellbeing is a sustainable state, characterised by predominantly positive feelings and attitude, positive relationships at school,

resilience, self-optimism and a high level of satisfaction with learning experiences.

Noble, T. & Wyatt, T. (2008) Scoping study into approaches to student wellbeing. Final Report. Canberra. Department of Education, Employment and

Health and Physical Education Learning Area - New Zealand Curriculum

Workplace Relations. p30.

The Health and Physical Education learning area of The New Zealand Curriculum highlights the importance of student wellbeing. In health and physical

education, the focus is on the well-being of the students themselves, of other people, and of society
through learning in health-related and movement contexts. At the heart of this learning area are four

« TAHA HINENGARO Mental health

underlying and interdependent concepts:

e Hauora —a Maori philosophy of wellbeing that includes the dimensions taha wairua, taha
hinengaro, taha tinana, and taha whanau, each one influencing and supporting the others.

nseparability of mind and body;
expressing thoughts and feelings.

+ TAHA WHANAU Extended family health
Wider social systems; belonging, sharing and caring

e Attitudes and values — a positive, responsible attitude on the part of students to their own
wellbeing; respect, care, and concern for other people and the environment; and a sense of
social justice.

e The socio-ecological perspective — a way of viewing and understanding the interrelationships
that exist between the individual, others and society.

e Health promotion —a process that helps to develop and maintain supportive physical and
emotional environments and that involves students in personal and collective action.

“Lu

* TAHA TINANA Physical health

Good physical health.

TAHA WAIRUA Spiritual health «
Unseen and unspoken energies;
faith and spiritual awareness



Hauora
Mason Durie describes four dimensions of hauora in the development of his widely used model of Maori health, Te Whare Tapa Wha.

Taha hinengaro focuses on mental health and emotions. taha wairua focuses on spiritual health. Taha tinana focuses on physical health and taha whanau
focuses on the epicentre of one’s well being: whanau. We also acknowledge the Fonofale model, created by Fuimaono- Endemann as a pasific island model of

health for use in the New Zealand context.
We have a strong commitment to working with teachers, students and their whanau in order to support positive wellbeing.

As community leaders, we know that well-being is fundamental to learning, and central to the vision, values and principles of the New Zealand Curriculum
and Té Whariki. From the knowledge of our own schools and communities, we know that some students are not experiencing the kind of positive wellbeing
that would support them to be confident, connected, actively-involved, lifelong learners.

A strong cultural identity is important to a learner’s mental health and wellbeing. Having a strong sense of their own cultural history and traditions helps
learners to build a positive cultural identity for themselves, gives them a sense of belonging and self-esteem, and supports their overall wellbeing.

When learners have a strong cultural identity, they are well-placed to make social connections with others and develop a sense of belonging to their
community. In turn, belonging builds self-esteem and resilience, and reduces the likelihood that a learner will experience depression and anxiety.

Our intention is to develop a coherent strategy from early childhood through to the end of secondary school that focuses on positive wellbeing and is
developed using the NZC Health curriculum. This strategy, and our actions, will support learners to develop the knowledge, understandings, skills and
attitudes that they need in order to maintain and enhance their personal wellbeing.

We will form a Well-being Lead Team consisting of interested members from the pool of ASTs, WSTs, DP/AP, Principals, and Specialist staff. They will gather
information about student wellbeing in the community and oversee the planning, data collection and monitoring of support for teachers and students in our

community.

We will seek support from professional learning and development, and external sources where it is appropriate to our identified needs.
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Strategy Objectives Focus
We grow in our Maori Continue to develop language, culture and identity for Maori learners. 2020
cultural identity and , — _ _ . . —
. Build teacher capability through meaningful and reciprocal relationships with Ngati Toa and 2021

responsiveness. collaboration by teachers

Strengthen powhiri, kapa haka and Te Reo Maori across all schools 2020-2022

Support the hosting of Polyfest in 2020 2020
We strengthen Pasifika
identity, culture and Promote Pasifika language week celebrations across the Kahui Ako 2021
language.

Continue to develop language, culture and identity for Pasifika learners 2020-2022
We build resilience and | Promote successful transitions and changes, such as starting at a new school 2020
wellness of students , . _ .

Promote successful induction, mentoring and support within and across schools for teachers 2021
and teachers.

Provide meaningful support within a culture that reduces anxiety and raises creativity 2020-2022
We support positive Provide support and connections for KiVa and PB4L schools 2020
behaviour for all — , , .

Facilitate support for teachers of learners with challenging behaviours 2021
learners.

Celebrate successes across the Kahui Ako 2020-2022

11




Ara Tika|Pathways

The North Porirua Kahui Ako is focused on developing pathways that provide Connections
learners with a well-planned, connected, and coherent curriculum. AN CEReES Bl T 4l | 22000 i) £ COHERENCE
The coherence principle is one of eight principles in The New Zealand Transitions
: : H 1 P H Smooth transitions into school, through
Curriculum that provides a foundation for schools' decision-making. Nt il i e

Connections, transitions, and pathways are important components of this
principle. I Pathways

Clear learning pathways and progressions

http://nzcurriculum.tki.org.nz/Principles/Coherence

There are several ways in which individual schools are currently supporting the development of a coherent pathway for learners, e.g. tracking student
progress, moderation of assessment practices, common language for planning and reporting, learning pathway planning, and shared practice.

The focus of the work for the Kahui Ako includes making stronger links between settings at the transition points of the educational journey.

‘As students journey from early childhood through secondary school and, in many cases on to tertiary training or tertiary education in one of its various forms,
they should find that each stage of the journey prepares them for and connects well with the next. Schools can design their curriculum so that students find
the transitions positive and have a clear sense of continuity and direction.” (NZC, p.41)

We intend to form a Coherent Pathways Lead Team consisting of interested members from the pool of ASTs, WSTs, DP/AP, Principals, and Specialist staff.
They will gather information about coherent pathways in the community and oversee the planning, data collection and monitoring of support for teachers
and students in our community.
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Strategy Objectives Focus
We create strong links | Primary students and teachers increasingly have opportunities to connect with Aotea College teachers | 2020
.rs and students.
at transitions to
secondary school. Formats and protocols for sharing achievement and pastoral care information at Year 9 are embedded. | 2021
Teachers work collaboratively on developing coherent pathways of learning and assessment using the 2020-2022
Learning Progressions Framework for Literacy and Mathematics.
We form strong Formats and protocols for sharing information between schools, ECE’s and whanau are embedded 2020
partnerships with Early , . . , ,
. ECE students and teachers increasingly have opportunities to connect with Primary teachers and 2021
Childhood Educators.
students.
Establish a New Entrant/ECE network, including exploration of Learning through Play. 2020-2022
We deliver coherent Establish a network for teachers working with students with additional learning needs. 2020
pathways for learners — , — , — ,
. . Formats and protocols for sharing information about additional learning needs at transition pointsare | 2021
with additional needs. | . bedded.
Develop an effective learner support delivery model and shared register for the North Porirua Kahui 2020-2022
Ako.
We provide continuity | Promote opportunities for cohort teacher groups to share their practice. 2020
of learning. _ , ,
Promote the sharing of local curriculum ideas. 2021
Teachers work collaboratively on developing coherent pathways of learning and assessment using the 2020-2022

Learning Progressions Framework for Literacy and Mathematics.
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Auaha | Innovation

As community leaders, we identified the need to engage students and teachers in learning that would bring the community members together and extend
pedagogy beyond current practice. Through STEM (Science, Technology, Engineering, and Mathematics) we intend to foster programmes of learning that
encourage inquiry and problem-solving within authentic contexts.

We see many opportunities for innovation in our community within the STEM approach, including applying science, technology, engineering and
mathematics contexts to answer complex questions, investigate issues, and develop challenges for real world problems in our community and beyond. Many
puzzles and issues will require integration of knowledge from all of these disciplines. We will seek to enhance connections with our wider community
including whanau, iwi, business, industry, tertiary, and community providers.

We intend to develop students’ skills in the ability to interpret and communicate information within a STEM approach, which may include:
a. lIdentifying, analysing and synthesizing information from a range of sources
b. Extending the use of language when communicating in the fields of science, technology, mathematics, engineering and the arts
¢. Engaging in critical thinking, reading and writing relevant to each context
d. Evaluating and integrating multiple sources of information
e. ldentifying and understanding technologies needed to develop solutions
f.  Developing an evidence-based opinion or argument
g. Communicating effectively with others
h. Sharing ideas and working effectively as a team to achieve a common goal

Our intention is to foster programmes of learning that encourage inquiry and problem-solving that enhance and extend present curriculum structures. We
see the need for ongoing teacher professional learning and development as our approach is developed.

We intend to form an Innovation Lead Team consisting of interested members from the pool of ASTs, WSTs, DP/AP, Principals, and Specialist Staff. They will
gather information about innovation in the community and oversee the planning, data collection and monitoring of support for teachers and students in our
community.
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INNOVATION [AUAHA

Our learners achieve success in science, technology, engineering and maths (STEM) in integrated ways based on authentic contexts
and with an emphasis on innovation and design.

curriculum learning objectives, standards, assessments, and lesson design/implementation.

Strategy Objectives Focus
We increase innovative | Support teachers and students with practical science activities and resourcing, including House of Science | 2020
science practice. resources.
Connect science educators in our Kahui Ako, including learnings from Royal Society scholars. 2021
Promote environmental science initiatives that “think globally and act locally”, especially through 2020-2022
connection with EnviroSchools and Ngati Toa.
We develop digital Participate in PLD with Core Education in cohort, extending practice and leadership workstreams. 2020
fluency and effective
learning with digital Embed learnings from PLD to enable our students to be digitally fluent and capable with digital 2021
technologies. technologies.
Support teachers with practical digital activities and resourcing, particularly the implementation of DTHM. | 2020-2022
We enhance Maths Support teachers and students with rich mathematical activities and resourcing 2020
outcomes for students.
Connect science educators in our Kahui Ako, including learnings from Royal Society scholars. 2021
Teachers work collaboratively on developing coherent pathways of learning and assessment using the 2020-2022
Learning Progressions Framework for Literacy and Mathematics.
We engage students in Students solve problems through hands-on learning activities and creative design 2020
authentic and
integrated learning Students engage students in learning based on authentic applications. 2021
Take an integrated approach to learning and teaching, which requires an intentional connection between | 2020-2022

15



Student Achievement

The North Porirua Kahui Ako has identified two key achievement challenges in Writing and Maths achievement. The evidence used to inform the
achievement challenges and action planning included Analysis of Variance School Achievement data from the end of 2018 for Years 1-10. Whilst overall
achievement in Years 1-8 is good, the data analysis indicated that writing and mathematics achievement was not as high as that of reading, and therefore our
achievement challenges focus on these areas. We have also identified a wide variation in the achievement levels indicated by contributing schools at entry to
Year 9 at Aotea College. Aotea College aims for 85% of students to be at or above Level 4 in Writing by the end of Year 9 and Level 5 in Mathematics by the
end of Year 10 as this is important for students to have the Literacy and Mathematics skills to fully participate in NCEA and in today's information- and
technology-rich society. In 2018 50% of Year 10 students were at or above Level 5 in Mathematics and 32% were at or above Level 4.

Why there needs to be a change to improve student outcome

Continuous improvement and achievement in Writing and Mathematics is a focus for the community, ensuring that students have sufficient capability in
Mathematics and Literacy to achieve successful outcomes in NCEA.

Across the North Porirua Kahui Ako there is variation among teachers in their use and understanding of the Learning Progressions Frameworks and PaCT.

Understanding the breadth and complexity of the Frameworks will help us to ensure that our local curriculum is sufficiently comprehensive and challenging,
so that students have the opportunity to develop and apply the knowledge and skills they need in writing, and mathematics.

What needs to change

The North Porirua Kahui Ako does not have a clear picture of the knowledge and skills that students are expected to develop and apply with increasing
expertise from school entry to the end of Year 10 in Writing and Mathematics. We want to use the Learning Progressions framework and PaCT to put us in a
stronger position to support students' learning so we can have powerful learning conversations with teachers, whanau and when children change schools.

What we are trying to achieve

The North Porirua Kahui Ako wants to support a deeper understanding of what students' developing expertise looks like at significant signposts in writing,
and mathematics. We want to use the Learning Progressions Framework and PaCT to support a shared understanding of writing, and mathematics that
enables effective and efficient communication within and between schools.
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The North Porirua Kahui Ako will use the mathematics framework to focus students using their knowledge and skills to solve mathematical problems. In
writing, the focus will be on how students use writing to learn in all learning areas and key competencies.

The North Porirua Kahui Ako wants to have a common framework for teachers to make and discuss their judgment decisions with one another. The Learning
Progressions Frameworks and PaCT are tools that all teachers from Years 1 -10 can access. If all teachers use the same frameworks to make their judgements
we can have more confidence that the judgements are consistent and therefore dependable.

Students in the North Porirua Kahui Ako need good feedback so they can plan their own learning goals. Parents and whanau need dependable information so
they can support their child's learning. A student's next teacher, at their current or another school, needs to be confident about the information they are
receiving about the student.

We want to breakdown writing, and mathematics into aspects to give greater clarity about what to notice when observing and interacting with students. The
PLD will help to give teachers confidence that their judgments, based on their professional knowledge and observations of students engaging in classroom
activities, are valid as the primary source of evidence.

We want to use a collaborative approach to solve common achievement challenges across and within our schools.

17



Baseline Mathematics Data

Note: These targets are based on existing school data. Cohort variance can occur from year to year and student outcomes may vary from those stated below.

Percentage at

level.

School expected level Using PaCT Expectations Exclusions
Adventure School 81% No Expects Year 2,4,6 and 8 students to be “at” the expected curriculum level.|Does not include Year 1 and 2 data.
Aotea College Year 9 79% No Expects students to be “within” Level 4.

Aotea College Year 10 50% No Expects students to be “within” Level 5

Discovery School 93% No :vapepi.cts Year 2,4,6 and 8 students to be “within” the expected curriculum

Papakowhai School 89% No Expects Year 2,4,6 and 8 students to be “at” the expected curriculum level.

Pauatahanui School 88% No Expects Year 2,4,6 and 8 students to be “at” the expected curriculum level.

Plimmerton School 90% Yes Expects Year 2,4,6 and 8 students to be “at” the expected curriculum level.

Postgate School 78% No Expects Year 2,4,6 and 8 students to be “at” the expected curriculum level.

Pukerua Bay School 97% Yes :Eexvpj'cts Year 2,4,6 and 8 students to be “within” the expected curriculum Not all children included in data
Rangikura School 67% Yes Expects Year 2,4,6 and 8 students to be “at” the expected curriculum level.

St Theresa’s School 94% Yes Expects Year 2,4,6 and 8 students to be “within” the expected curriculum Year 1 -6 school.
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Baseline Writing Data

Note: These targets are based on existing school data. Cohort variance can occur from year to year and student outcomes may vary from those stated below.

Percentage at

level.

School expected level Using PaCT Expectations Exclusions
Adventure School 81% No Expects Year 2,4,6 and 8 students to be “at” the expected curriculum level.|Does not include Year 1 and 2 data.
Aotea College Year 9 32% No Expects students to be “within” Level 4.

Aotea College Year 10 NA No Expects students to be “within” Level 5

Discovery School 93% No :vapepi.cts Year 2,4,6 and 8 students to be “within” the expected curriculum

Papakowhai School 82% No Expects Year 2,4,6 and 8 students to be “at” the expected curriculum level.

Pauatahanui School 87% Yes Expects Year 2,4,6 and 8 students to be “at” the expected curriculum level.

Plimmerton School 89% No Expects Year 2,4,6 and 8 students to be “at” the expected curriculum level.

Postgate School 67% No Expects Year 2,4,6 and 8 students to be “at” the expected curriculum level.

Pukerua Bay School 93% Yes :Eexvpj'cts Year 2,4,6 and 8 students to be “within” the expected curriculum Not all children included in data
Rangikura School 65% Yes Expects Year 2,4,6 and 8 students to be “at” the expected curriculum level.

St Theresa’s School 88% Yes Expects Year 2,4,6 and 8 students to be “within” the expected curriculum Year 1 -6 school.
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TARGETS

Our learners and teachers enjoy positive relationships, resilience, self-optimism and a high level of satisfaction with learning experiences.

Strategy

WELL-BEING | HAUORA

Measure

We grow in our Maori
cultural identity and
responsiveness.

85% of Maori students in Years 1 -10 are within expected curriculum levels in writing.

85% of Maori students in Years 1 -10 are within expected curriculum levels in Maths.

Well-Being at school survey results show increasingly positive outcomes for Maori from 2020 -2022.

We strengthen Pasifika
identity, culture and
language.

85% of Pasifika students in Years 1 -10 are within expected curriculum levels in writing.

85% of Pasifika students in Years 1 -10 are within expected curriculum levels in Maths.

Well-Being at school survey results show increasingly positive outcomes for Pasifika from 2020 -2022.

We build resilience and
wellness of students
and teachers.

Well-Being at school teacher survey results show increasingly positive outcomes for teachers from 2020 -2022.

We support positive
behaviour for all
learners.

Well-Being at school survey results show increasingly positive outcomes for all students from 2020 -2022.
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Strategy

Measure

We create strong links
at transitions to
secondary school.

Qualitative data gathered from Year 9 students and whanau show increasingly positive feedback about transitions from 2020
-2022.

We form strong
partnerships with Early
Childhood Educators.

Qualitative data gathered from teachers and whanau show increasingly positive feedback about transitions from 2020 -2022.

We deliver coherent
pathways for learners
with additional needs.

Inclusive Practices Self-Review Toolkit results show increasingly positive outcomes for learners with additional needs from
2020 -2022.

We provide continuity
of learning.

85% of all students in Years 1 -10 are within expected curriculum levels in writing.
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INNOVATION [AUAHA

Our learners achieve success in science, technology, engineering and maths (STEM) in integrated ways based on authentic contexts

Strategy

and with an emphasis on innovation and design.

Measure

We increase innovative
science practice.

NZCER Scientific Thinking with Evidence shows increasingly positive outcomes for students in Years 7 and 10 from 2020
-2022.

We develop digital
fluency and effective
learning with digital
technologies.

Kia Takatl a-Matihiko / Digital Readiness self review surveys show increasingly positive outcomes for teachers from 2020
-2022.

We enhance Maths
outcomes for students.

85% of all students in Years 1 -10 are within expected curriculum levels in Maths.

We engage students in
authentic and
integrated learning.

Qualitative data gathered from teachers, students and whanau show increasingly positive student engagement from 2020
-2022.
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Appendix One: Maori students within our Kahui Ako affiliate to a number of iwi as outlined below (2019)

Iwi (listed first in SMS) PBay Plim Pgate Adve Paua Rangikura Disc StTs Papa Aotea Paremata Total

Ngati Porou 3 10 22 10 2 24 17 5 58 12 151
NOT STATED 4 24 2 30 10 2 6 50 12 131
Nga Puhi 9 4 8 2 1 31 9 5 3 28 10 100
Ngati Kahungunu 8 3 11 3 23 13 4 7 24 2 96
Ngéti Toa 10 10 3 2 1 4 4 1 4 14 5 53
Ngati Raukawa 2 13 3 1 5 5 13 3 42
Ngati Tuwharetoa 1 6 2 10 3 1 19 6 42
Te Atiawa 2 9 2 1 3 5 11 3 33
Ngai Tahu/Kai Tahu 2 2 2 4 4 4 5 8 6 31
Tuhoe 1 5 2 1 11 3 8 4 31
Te Arawa 2 2 4 4 1 3 3 11 1 30
Ngati Maniapoto 1 1 2 8 3 6 3 21
Tainui 2 1 2 6 1 1 8 1 21
Te Ati Hau Nui-A-Paparangi 1 1 1 2 2 1 2 4 4 14
Te whanau o Apanui 6 5 2 1 14
Ngati Raukawa (Horowhenua/Manawatu) 1 11 1 13
Ngati Awa 5 4 2 11
Nga Ruahine 1 4 1 2 2 10
Ngati Tahu-Ngati Whaoa (Te Arawa) 3 2 2 1 8
Aotea 1 3 2 1 7
Rangitane 5 2 7
Te Rarawa 1 4 1 1 7
Nga Rauru 3 3 6
Ngati Ranginui 2 1 2 1 2 6
Ngati Rangitane 5 5
Ngati Rarua 1 1 3 1 5
Taranaki 1 1 3 5
Ngati Kahungunu ki Te Wairoa 1 2 1 4
Ngati Rangi 2 1 1 1 4
Ngati Ruanui 1 1 2 4
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NgatiWai
Waitaha

Ngati Apa

Ngati Maru
Rongomaiwahine
Waikato
Whakatohea
Muaiipoko
Ngati Haua
Ngati Kauwhata
Ngati Kuia
Ngati Kuri

Ngati Manawa
Ngati Mutunga
Ngati Paoa

Ngati ToaraNgatira Te Whanganui a Tara

Ngati Whatua
Pakakohi

Nga Mutunga
Ngai Te Rangi

Ngati Kahungungu Heretaunga

Ngati Kahungunu ki Tamakinui a Rua

Ngati Rangititi

Ngati ToaraNgatira (Te Waipounamu)

Rongowhakaata
Te Aitanga
Te Aupouri

TeAitangaAMahaki

Total

52

149

51

11

186

80

30

2 2 4

2 2 4
1 1 2 3
3 3

1 3

3

3

2

2

1 2
2 2

2

2

2 2

2

2

1 2
2

1

1 1

1 1

1

1

1 1

1

1 1

1 1

1 1

65 296 82 967
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Evaluation of The North Porirua Kahui Ako

Achievement Plan 2017-2019
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Vision
To work together to raise the achievement and engagement of all students in a culturally responsive,
future-focused and innovative learning ecology.

Values

We will build on existing cooperative relationships between schools, in order to create a Community of
Learning/Kahui Ako that is collaborative and responsive to the needs of all students. Across our
community, we value:

Honesty
Trust
Collaboration
Respect
Equity
Community

Introduction

The principals identified the need to engage students and teachers in learning that would bring the
community members together and extend pedagogy beyond current practice, with an overall goal of
Achievement through Engagement.

Improving achievement and engagement was viewed as critical to addressing disparities in the community.
We acknowledged that we needed to work collaboratively to achieve coherence across the community.
That meant developing a shared understanding about the purpose and nature of the work in the minds and
actions of participants both individually, and especially collectively. The Kahui Ako began as a collaboration
between 10 schools, and during this period extended the community to include early childhood centres.
Another primary school joined the Kahui Ako in 2019.

Rolls in the ten primary schools range from 188 to 526, and the secondary school caters for approximately
1005 students. There is significant roll growth in the North Porirua Area. Most rolls are stable or are
increasing. Overall, there is an increase in the total number of students enrolled in the North Porirua
Community of Learning. In 2016, there were 3,843 students across the Kahui Ako with 888 identifying as
Maori and 618 of Pacific heritage. As of September 2019, there are 4,667 students across the Community
of Learning with 995 students identifying as Maori and 630 of Pacific heritage.

Students in the primary schools follow a number of different pathways to secondary schools across the
Wellington region, and the secondary school draws students from schools within and beyond those in this
Kahui Ako. Increasingly students are choosing to attend Aotea College.

Whanau and iwi connections

Kahui Ako leaders have shared their current connections to whanau and iwi, and found that they already
have many connections in common across the Kahui Ako. Building on these connections and
strengthening links with each other will support the further development of across-school collaboration.
Some of the existing connections include Matariki celebrations led by Ngati Toa, professional learning in te
reo and tikanga Maori by the same providers, connections through kapa haka tutors, connections with the
Police College tutors, and marae connections to Hongoeka and Takaplwahia marae. Kaumatua from Ngati
Toa have extended an invitation to our Kahui Ako to visit Takapuwahia marae and continue learning about
local stories and furthering our relationship with iwi, hapl and whanau. The Ngati Toa Education Strategy
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and Implementation Plan (2014) outlines a vision and goals for nga uri o Ngati Toa, and we will be open to
ways in which our Kahui Ako can support the aspirations outlined in that plan.

2016 Maori students within our Kahui Ako

Aotea 3 Ngati Kahu 3 Ngati Paoa 3

Nga Puhi 107 Ngati Maniapoto 26 Taranaki 3
25 Ngati Raukawa 8 2

Tainui (Horowhenua/Manawatu) Ngati Apa

Ngati Raukawa 13 Ngati Ruanui 8 Ngati Ranginui 3
27 Ngati Tahu-Ngati Whaoa (Te 2 5

Te Atiawa Arawa) Ngaruahine

Ngati ToaraNgatira Te 1 1

Whanganui a Tara 3 Ngati Whakaue Uenuku Kopako Te Arawa

Ngati ToaraNgatira (Te 2 36

Waipounamu) 1 NgatiWai Ngai Tahu/Kai Tahu

Ngati Toa 55 Ngati Tuwharetoa 43 Waitaha 2

Ngati Kahungungu 1 3 4

Heretaunga Ngati Whatua Whakatoea

Ngati Kahungunu 99 Tangahoe 1 whanau a Apanui 15

Ngati Porou 145 Te Aitanga A Mahaki 1 Pakakohi 2

Nga Mutunga 3 Te Ati Hau Nui-A-Paparangi 15 Ngati Rangi 3

Te Rarawa 7 Tuhoe 42 Ngati Rangitane 6

Te Arawa 28 Ngati Kahungunu ki Te Wairoa 6 Ngati Awa 15

Not stated 96 Ngati Kuia 1 Ngati Maru 3

Muaiipoko 2 Ngati Manawa 1

Nga Rauru 5 Ngati Rarua 2

2019 Maori students within our Kahui Ako

TeAitangaAMahaki

Iwi of the North Porirua Kahui Ako

0.1%
Te Rarawa

0.7%
Ngati Tahu-Ngati Whaoa (Te Arawa)

0.8%

Nga Ruahine
1.0%

Ngati Awa

Nldaii Raukawa (Horowhenua/Manawatu)

1.3%
Te Whanau o Apanui

1.4%
Te Ati Hau Nui-A-Paparangi

1.4%
Tainui

2.2%
Ngati Maniapoto

2.2%
Te Arawa

3.1%
Tuhoe

3.2%
Ngai Tahu/Kai Tahu

3.2%
Te Atiawa

3.4%

Ngati Tuwharetoa

4.3%
Ngati Raukawa

4.3%

Ngati Toa

5.5%

Ngati Porou

15.6%

NOT STATED

13.5%

Nga Puhi

10.3%

Ngati Kahungunu

9.9%



Early Childhood connections

Meetings have been held with early childhood educators in our region. These have resulted in positive
relationships being formed, and an agreement to join the Kahui Ako in 2019. Member ECE’s include: Active
Explorers (Mana ELC), Adventure Educare, Adventure Kindergarten, Ascot Park Kindergarten, Discovery
Kindergarten, Mana Montessori, Paremata Playcentre, Paremata Kindergarten, Paremata Plunket Creche,
Papakowhai Kindergarten, Pauatahanui Preschool, Plimmerton Kindergarten, Pukerua Bay Kindergarten,
Sand Dunes and Whitby Educare.

2017-2019 Achievement Challenges

The North Porirua Kahui Ako identified four key achievement challenges. The evidence used to inform
achievement challenges and action planning included National Standards data from the end of 2016 for
Years 1-8, NCEA data, Year 9 and 10 numeracy data, teacher survey, and Analysis of Variance data from
individual schools. Whilst overall achievement in years 1-8 is high, the data analysis indicated that writing
and mathematics achievement was not as high as that of reading, and therefore our achievement
challenges focus on those areas.

NCEA results showed that achievement over the past four years has been above the national average at all
levels, with a drop in Level 3 in 2016 only. Continuous improvement and achievement in NCEA is a focus
for the community, ensuring that students leave secondary school well-prepared for their next step.

As community leaders, we identified the need to engage students and teachers in learning that would
bring the community members together and extend pedagogy beyond current practice. Through STEAM
(Science, Technology, Engineering, the Arts and Mathematics) we fostered programmes of learning that
encouraged inquiry and problem-solving within authentic contexts. In addition to the challenge around
mathematics, we are also inquiring into the achievement of our students in science for this period of time,
and see the opportunities for writing to be developed in these contexts. We see this as a long-term
project that will unite our community. Over the longer term, we intend to develop Technology,
Engineering and the Arts.

Achievement Challenge 1: Mathematics (Years 1-10)
By the end of 2019:

® At least 87% of students will be achieving at or above the National Standard for mathematics in
Years 1-8
At least 85% of students will be achieving at or above curriculum level 4 by the end of year 9
At least 85% of students will be achieving at or above curriculum level 5 by the end of year 10
Achievement Challenge 2: Writing (Years 1-8)
By the end of 2019:
e At least 85% of students will be achieving at or above the National Standard for writing
Achievement Challenge 3: Science (Years 4-10)

By the end of 2017:

a. To gather relevant baseline data in science for Years 4-8 using NZCER Thinking with Evidence
b. To establish relevant targets in science for Years 4-10



Achievement Challenge 4: NCEA (Level 3)
By the end of 2019:

o Roll based achievement at NCEA Level 3 will increase to 65%

Development Map Tool

The Development Map tool was used to
understand the progress made by the North
Porirua Kahui Ako and where we might decide to
head next.

DOMAIN1 DOMAIN 3

Evaluation at March 2017 DOMAIN § DomAIN &
and connecting along the Partnaering with Building a thriving

farnilies, employers, Co L

TEACHING collaboratively for the best outcome for every child.

Outcomes

Our approach and actions were guided by the New Zealand Curriculum vision, principles, values and key
competencies. In particular, the principles of high expectations, learning to learn, community engagement,
coherence, cultural diversity, inclusion, future focus, and the Treaty of Waitangi that ‘put students at the
centre of teaching and learning, asserting that they should experience a curriculum that engages and
challenges them, is forward-looking and inclusive, and affirms New Zealand’s unique identity’ (p.9, NZC)

Our overall goal was Achievement through Engagement. |mproving achievement and engagement was
critical to addressing disparities in our community. We have worked collaboratively to achieve coherence
across the community, through developing a shared understanding about the purpose and nature of the
work in the minds and actions of participants both individually, and especially collectively.

We focussed on developing Culturally Responsive Practices, Increasing Whanau and Community
Involvement and Increasing Teacher Capability through Teaching as Inquiry.

Our approach to addressing the identified needs of our students was through STEAM which we defined as:

‘Effective teaching and learning within the specific disciplines of Science, Technology, Engineering, the Arts
and Mathematics, embedded in authentic contexts.

What's going

Our intention was to foster programmes of learning that on Tor leamiardd

encouraged inquiry and problem-solving that enhanced and

extended present curriculum structures. /5‘"—,\9 \
@

Focusing

S p . Developing a hunch
. . . cannin
We aimed to develop and extend a culture of inquiry across

our Kahui Ako staff, where teachers and leaders are actively
engaged in problem-solving, and constantly reflecting on their

practice. Within some schools, Teaching as Inquiry is . Learning
well-established and embedded in practice, whilst in other
schools within our Kahui Ako there is some development How do

. . . - . Checking >
required. We will continue to look to utilise the experience \M e fnom?

and expertise that exists within the community. Talking Actin



The spiral of inquiry (Timperley, Kaser & Halbert, 2014) was used as a model to guide this work.

We have supported schools to engage in a culture of inquiry where teachers and leaders are actively
engaged in problem-solving, and constantly reflecting on their practice. Some work was undertaken by an
across-school teacher in 2017-2018 to build capacity across the Kahui Ako, and now this largely remains
within the work of each school.

The impact on teaching has been gradual over this period of time. It has taken a while for teachers to feel
connected to the wider community, however this is gradually increasing as they become connected to
across-school groups. Some impact on teaching has been evident through the increased confidence and
design of learning experiences for students in Science, Technology and Art. Further impact on teaching is
noted from the sharing of information between early childhood and primary settings.

Technology

A "Make it Happen" Grant of $2k enabled the purchase
of STEM resources kits that are jointly owned by the
Kahui Ako. These hands on construction resources will
enable technology projects in classroom settings.

The Kahui Ako received centrally funded PLD for Digital
Technologies implementation. This PLD was
co-designed with CORE and Kahui Ako members to
facilitate teachers across the Kahui Ako to strengthen
the computational thinking and design. Five schools in
the Kahui Ako participated in strategic planning days
with CORE to ensure readiness for the implementation
of the Digital Technologies curriculum in 2020.

Science

Our Kahui Ako has partnered with House of Science to
promote hands-on learning in Science. These resources have
been well used and supported with the guidance of a
secondary Science AST. The AST has worked across the
Kahui Ako modelling, co-teaching and observing practical
science learning, particularly at the Year 7/8 level.
Connections have also been made with local food
production businesses to facilitate science pathways.
Beekeeping has been established as an NCEA course and an
authentic learning experience in two primary schools.

ArtS PATAKA
One of our AST’s is the HOD of Art at Aotea College. She has used her gl‘:':;ua =
expertise to strengthen ART teaching and learning across the Kahui Ako. P —— ‘

This has included: o
e Working on a Kahui Ako art show at Pataka
e Enabling tuakana/teina learning through Aotea students
supporting a primary schools with WOW and Battle of the Bands
e Extension and enrichment art workshops
e Promoting Pasifika Arts and identity through tivaevae and clay




modelling.

e Supporting individuals and groups of teachers with culturally responsive art practices.

Areas of Strength

We are developing plans to improve teaching capability in Science, the Arts, cultural responsiveness,
effective transitions and digital technology. Across and within school teachers are identifying and sharing
examples of good practice in Science, the Arts, cultural responsiveness, effective transitions and digital
technology. We are agreeing on how we will use collaborative teaching in our Community of Learning,

especially in digital technologies. We are developing a common language for describing the curriculum.
We are discussing how the curriculum is being used across the Kahui Ako.

Next Steps

e Implement our plan to improve teacher capability with digital technologies and learning
progression frameworks.
Across and Within School teachers drive a shared view of good practice.
Plan how we will grow and improve collaborative teaching practices across the Kahui Ako.
Align key elements of the curriculum across the Kahui Ako and develop a shared understanding

of curriculum expectations

Teaching | Improving teaching practice and capability

Domain 1, Map 1
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Teaching | Collaborafive teach

Dormain 1, Map 2
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We committed to capacity building by increasing the ability of educators at all levels of the system to make
the instructional changes required in order to meet the identified needs of students. We focused on a few
strategic goals to sustain our collaborative effort over time. We created a focused and collaborative
approach that provided a vehicle for learning from the work, whilst engaged in the work (Fullan & Quinn,
2016). This involved the appointment of in-school and across-school leaders who had the interest,
motivation and skills to lead by influence, and focus on the identified challenges of the Kahui Ako.

As the work progressed, we built the leadership capabilities of those who held leadership positions. We
drew on existing frameworks of leadership skills and capabilities in order to determine those that were
appropriate to our context. ERO (2017) produced documents related to Communities of Learning that
provided examples of effective leadership practice for equity and excellence, and also guidance on the
supporting conditions for effective leadership. These documents, as well as the development map for
leadership found in the ‘Guide to understanding the progress of your Kahui Ako’ (MOE, 2017), supported
the development of effective leadership in our community.

Over the period 2017-2019, the Kahui Ako worked on building leadership capabilities. This involved the
appointment of a lead principal, and subsequent appointments of across and within school teachers.
Three ASTs were appointed at the beginning of 2018. One completed their two year term and two resigned
to take up other positions. Two AST were appointed in April 2018 and completed their 18 month terms at
the end of 2019. Two AST’s were appointed at the start of 2019. One finished his one year fixed term and
one is continuing. We have appointed three additional AST’s for the start of 2020. The first Lead Principal
was appointed in July 2017. He completed his two year term in July 2019, and a new Lead Principal was
appointed.

In the initial stage, the Lead Principal and AST’s were developing their understanding of their roles and
beginning to build relationships in the Kahui Ako. They were supported in this development by the Expert
Partner and PLD facilitator. The across school teachers developed action plans that outlined their focus
and how they work across the community.

As they built relationships and gained greater understanding of the community, the AST’s began to invite
teachers into collaborative groups that worked together to learn from each other, and design learning
experiences for students. These groups included a focus on the teaching of science, teaching of Art, digital
technologies, and strengthening transitions between early childhood and primary schools, and Maori
achieving success as Maori. In 2019, across school teachers have also established and led a very successful
group that focuses on leadership development for rangatahi Maori.




Feedback from teachers indicates that the work of the AST’s was well-received by teachers and students
and is having an impact on teaching and learning.

These are examples from the work our AST’s have done with the leadership development for rangatahi

What could be improved

Thoughts for next hui

Maori.
Kaiako voice
What went well, what we liked

e Aotea kapa haka, waiata, poi

®  Aotea students and lhaia

e Students interacted with each other quickly
and mostly confidently

e The range of activities: Rakau, waiata..

e Just enough to cover the day

® Horouta marae

e Thekai

e  The Kahui Ako song

o Em’s ropl are learning this now -
led by the tamariki who came to
the hui. I've shared it with Papa so
that he can learn it and teach it to
the kura he visits in our Kahui Ako
)

e Very relaxed nature of the day and pitch-in
nature of teachers and college students

e KT mai mauri and TT Rakau are a hit in Rm11!

e  Personally: being immersed in the culture -
hearing the college kids sing while washing
up, for example!

e  Our students seeing their culture normalised
through spontaneous waiata, haka and reo
throughout the day.

e The Kahuia Ako Waita: we have shared this
with the school and it will form part of our
Kapa Haka time. (St Theresa’s)

® Immersed in learning about Maori Culture as
being part of who we are as Aotearoa New
Zealanders including our akonga who aren’t
Maori (St Theresa’s)

e Tuakana Teina aspect (St Theresa’s)

®  The Kai (apparently was good!)

e  Getting to know each other.

®  More students from
each kura given the
opportunity

® Postgate and Paremata
represented Tautoko
(Adventure)

® Lessstructure, more
‘natural’ interactions

®  Rotations of activities?

e  Korero about Horouta
Marae (and other
marae we visit)
Tautoko (Adventure)
Agree (St Theresa’'s)

® Asthe weather
improves, maybe we
could also learn outside
games like ki o rahi?
Tautoko (Adventure)
Agree (St Theresa’s)

e More reo spoken

e Lunch break could be
shortened - some
students were asking
when the next activity
was starting (St
Theresa’s)

e How can we ensure these
experiences are taken back and
are supported at their kura?

e Do we continue to provide the
kai?

e  Poiand taiaha

e  Ensuring the Kahiu Ako waiata gets
into schools (and ECE?)

e  Can we make poi at the next hui
and the following maybe learn to
use them? (Do in small ropU and
swap around?)Tautoko
(Adventure)

e |t will be difficult to release
teachers for 5 chn more than a
couple times a year. May need to
consider parents attending.

e How can we get/keep principals
on board so they will support?

e  Will Aotea students be able to
come everytime? Do we branch
out to include other local colleges?

e  tiaha/tira
It will be difficult to get Release for
future hui (gatherings) for 2019.
We will possibly have to ask
parents/whanau to attend (St

Theresa’s)
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Student voice

What did you like/enjoy?

What could you share?

What would you like to achieve/ learn/do as part of this group?

Kahui ako waiata

Meeting new people, and finding
people we already knew!

The games

The kai

Being together

Aotea College students

Aotea college kapa haka performance
The teachers were warm and friendly
We had fun with other Maori kids
Meeting new people

Games

Learning language while having fun at
the same time

The Kahui waiata - especially that no
one else knew it

The AC performance

The college kids were very inclusive,
talked to people

Kahui ako waiata

Singing with Aotea College

People listened

Everyone was kind and well mannered
Connections we found through
mihi/pepeha

The kai

Performance by Aotea College
Activities

Maui, Matou

The people we met

| liked seeing different schools come
together.

| liked playing the games.

The kai was great.

The performance was cool, the people
were really passionate.

| liked girls going first when they were
doing the food.

It was good to meet others with the
help of filling in a sheet.

| liked learning the new dance; playing
the stick game (although it was long);
the dice game was also cool

Kahui Ako waiata

Watching the Aotea kapa haka
perform (it really inspired us!)
Meeting everyone and making
connections

Matau, maui

Kahui Ako waiata was really awesome
Having Aotea Students there- great
Manaakitanga

Watching the Kapa Haka performance
Good kai!

The games

The Kahui ako waiata
People we made
connections with

The waiata

The Marae chance game
Cultural aspects we
learned e.g. history of
marae

Matou/maui

Share the games if you
had the equipment.

| learnt some new words
that | could share.

You could teach them a
dance

We showed the kids the
dance/waiata at our
assembly.

We are going to help
teach it during our Kapa
Haka time.

We will teach our kapa
haka the Kahui Ako
waiata and actions and
then teach it wider to the
whole school

We can take back advice
from watching the Aotea
kapa haka so that our
haka can be stronger
Teaching the Kahui Ako
waiata

Playing the Rakau game
Students feeling
connected through
knowing their iwi and
finding others with
similarities

Other students

Could we do it more than twice a term

Hangi

More waiata, poi, taiaha

Invite more people (cousins, siblings)

More of my culture - | don’t know much about ti

Ki o rahil

Could each school bring a performance piece, and then we could
teach them

More leadership skills so | can be head girl or house captain next
year

More language

We could perform to Aotea College?

Groups doing different activities and then swapping over

More activities

More groups for Maui, Matou

We should learn some poi next time

Learn taiaha/tira

More songs and actions

Visit Hongoeka!

Things we didn't like :(

How big the group was for Maui, Matou- it made the game too long
| would change the break time next time. It was a bit too long.

| like to learn by playing games but when we go back to school we
can’t remember them so it would be good if we had a folder to take
with us.

A kete that we could take each time we go to put things in.

I would like to learn more te reo and learn more dances and more
games.

It was good to see Aotea College’s Haka, and that they are
performing it at our school.

It was a long day. We could go for the morning and then finish with
lunch and that way we would stay interested.

Poi - We would love the Aotea girls to teach us a poi routine

Noho - we are really looking forward to the noho marae!
Waiata/haka - We had so much fun learning the Kahui Ako waiata.
We would love to learn more songs and a Kahui Ako haka. Another
idea we had was to have support to compose a song for our school.
Getting to know each other better - we would like to keep playing
the name games and mixing with kids from other schools so we get
to know everyone. One idea we had was a game where in groups
you act out a scene from a Maori legend, e.g. Maui slowing the sun.
Te Reo Maori - to learn more kupu and become more confident
when speaking and understanding Te Reo M3ori

Delving deeper into Pepeha

Some students are confident about where they are from/ Tikanga/
being on a Marae. Others this may have been something really
confronting and new for them. Continue to teach students Tikanga
and expectations

Maybe performing our school Haka?? *If students are confident!

Our leaders learn from each other. There is support for our Kahui Ako leader and our Across and Within
School Teachers are establishing themselves as leaders of learning. We have a shared purpose and an
established way of working together. Teachers and leaders are beginning to engage with and influence

the shared purpose and vision.
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Next Steps

e Grow leadership capability across the Kahui Ako.
e The leader, Across and Within School Teachers are leading change across the Kahui Ako.
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EVIDENCE guiding our practice and actions

Outcomes

The student achievement information collected by the Lead Principal in 2019 indicated a need to keep the
focus on mathematics and literacy teaching across the Kahui Ako, because whilst the overall achievement
levels are high, schools understand the need to monitor the progress of individual students closely and to
identify those students who need additional support. The principals and teachers also want to work
towards more consistent sharing of information across schools. An application for PLD to focus on the use
of the Curriculum Progress Tools was successful, and will begin in 2020.

The Kahui Ako principals initially shared student achievement data in reading, writing and mathematics in
order to determine the targets set in the achievement challenges. Over the period 2017-2019, the removal
of national standards has meant that comparative data is not valid.

During this period, data was collected about science from those schools using the NZCER Thinking with
Evidence tool.

Consideration has been given to the strengths and weaknesses in data collection and use across our
schools, resulting in a move towards using curriculum progress tools to monitor student pathways in
reading, writing and mathematics.

Achievement Challenge 1: Mathematics

In 2015, overall achievement in Mathematics was 83.1% at or above the National Standard. Data gathered
at the end of 2016 shows that overall achievement in Mathematics was 83.4%.

Whilst the overall achievement level in Mathematics within the Kahui Ako is high, there is some variation
in terms of ethnicity, and across schools. 86% of Pakeha students, and 86% of Asian students are at or
above the standard, whilst 79% of Maori and 75% of Pasifika students at or above the standard.

Mathematics Operational Targets:

a. Increase % of All students in Years 1-8 achieving at or above national standard in Mathematics to

87%
Baseline data 2016 | Projected progress Projected progress | Target 2019 All cohort progress
2017 2018
83% 85% 86% 87% 4%
(2,457/2,946) (2,504/2,946) (2,534/2,946) (2,563/2,946) (106)

2018 Target achieved. Overall achievement for Years 1- 8 based on end of 2018 results shows overall
achievement at expected levels of the curriculum is 86%. With the removal of National Standards,

comparative data is not available. There is also variation in the way schools describe expected levels. Some
schools have a two year curriculum band that children need to be working “within” others still use the

National Standards levels of “early” and “at” For example in some schools working “within” level 3 is the
expectation for Year 5 and 6 children. In other schools “Early Level 3” is the expected level for Year 5 and

“At Level 3” is the expected level for Year 6.
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School % at expectations Using PaCT Expectations Exclusions
“at” |Does not include
Adventure School 81% No Expects Year 2,4,§ and 8 students to be “at
the expected curriculum level. Year 1 and 2 data.
Discovery School 93% No Expegts"Year 2,4,6 and 8 stydents to be
within” the expected curriculum level.
) E 2 P
Papakowhai School 89% No xpects Year ,4,§ and 8 students to be “at
the expected curriculum level.
Pauatahanui School 88% No Expects Year 2,4,§ and 8 students to be “at
the expected curriculum level.
Plimmerton School 90% Yes Expects Year 2,4,§ and 8 students to be “at
the expected curriculum level.
Postgate School 78% No Expects Year 2,4,§ and 8 students to be “at
the expected curriculum level.
Pukerua Bav School 97% Yes Expects Year 2,4,6 and 8 students to be Not all children
y ° “within” the expected curriculum level. included in data
Rangikura School 67% Yes Expects Year 2,4,§ and 8 students to be “at
the expected curriculum level.
St Theresa’s School 94% Yes Exr.)ec.ts”Year 2,4,6and 8 St.Udents to be Year 1 -6 school.
within” the expected curriculum level.

b. Increase % of Year 9 and 10 students achieving at or above curriculum level in Mathematics to

85%
Baseline Numeracy | Projected progress Projected progress Target end of 2019 All cohort progress
data Entry 2017 end of 2017 end of 2018
Year 9 (Level 4)
53% (121/230) 75% (172/230) 80% (184/230) 85% (196/230) 32% (75)
Year 10 (Level 5)
38% (66/172) 68% (117/172) 78% (134/172) 85% (146/172) 47% (80)

2018 Year 9 Target close to achieved.

79.4% of Year 9 students, based on end of 2018 results were achieving at or above Level 4. This is a
significant increase on the start of 2017 (increase of 26%) and is in line with the 2018 expectations.

2018 Year 10 Target not achieved.

50% of Year 10 students, based on end of 2018 results were achieving at or above Level 5. This however

is

a significant increase on the start of 2017 (increase of 12%).
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Achievement Challenge 2: Writing

In 2015, overall achievement in writing was 81.4% at or above National Standards. Boys were achieving at
74.6% compared to 88.3% for girls. Maori achievement in writing was 74.8%, and 78.5% for Pasifika

students.

2016 data shows that the overall achievement level in writing within the Kahui Ako is high, although not at
the same levels as reading or mathematics. There is some variation in terms of ethnicity, and across
schools. 85% of Pakeha students are at or above the standard, whilst 78% of Maori, 74% of Pasifika
students, and 75% of Asian students are at or above the standard.

Writing Operational Target:

a. Increase % of All students in years 1-8 achieving at or above national standard in writing to 85%

Baseline data 2016 | Projected progress Projected progress | Target 2019 All cohort progress
2017 2018

81% (2353/2900) 82% 83% 85% 4%
(2378/2900) (2407/2900) (2465/2900) (112)

2018 Target achieved. Overall achievement for Years 1- 8 based on end of 2018 results shows overall
achievement at expected levels of the curriculum is 83%. With the removal of National Standards,
comparative data is not available. There is also variation in the way schools describe expected levels. Some
schools have a two year curriculum band that children need to be working “within” others still use the
National Standards levels of “early” and “at” For example in some schoolsWorknig “within” level 3 is the
expectation Year 5 and 6 children. In other schools “Early Level 3” is the expected level for Year 5 and “At
Level 3” is the expected level for Year 6.

School %at . Using PaCT Expectations Exclusions
expectation

Adventure School No o Yer2aeaat it iobe ar oot eartan
Discovery School No  [omtemaas et e ot

Papakowhai School a2 No [P ot e tobe et

Pimmerton Shool No e e ot

Postgate School 67% No  fomrem2emanmitobe st

vangikura School
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St Theresa’s School

88%

Yes

Expects Year 2,4,6 and 8 students to be
“within” the expected curriculum level.

Year 1 -6 school.

Achievement Challenge 3: Science

Writing Operational Target:

a. To gather relevant baseline data in science for Years 4-8 using NZCER Thinking with Evidence

b. To establish relevant targets in science for Years 4-10

We gathered NZCER Thinking with Evidence data from Years 7-8 during 2017, and analysed this to develop
specific targets for science. The data formed the baseline for ongoing measures of student achievement in
science, and contribute to determining specific areas of focus within the STEAM approach.

Year 8 data showed that achievement was commensurate with the national reference group for Year 8.

T
Morth Porinsa Kahui Ako 2017

T
National Reference Group Year 8

Key

NED - Net enaugh data to shaw Baxpiol

Year 7 data showed that achievement was commensurate with the national reference group for Year 7.

_

hewSABREEEEETRIABEBAE

Bas

T
Horth Porinua Kahui Ako 2017

Next Steps:

1
National Reference Group Year 7

Key

NED - Met enough dats to show Bospit

e Retest childrenin Years 7 and 10 in 2020 to benchmark progress made.
e Use data to establish next steps in science teaching and learning.
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Achievement Challenge 4: NCEA

NCEA Operationa

| Target:

a. By the end of 2019 Roll based achievement at NCEA Level 3 will increase to 65%

Baseline data 2016

2017

Projected progress

2018

Projected progress

Target 2019

All cohort progress

48% (49/140)

54% (76/140)

60% (84/140)

65% (91/140)

17% (42)

2018 Year 13 Target achieved.

64% of Year 13 students, based on end of 2018 results achieved NCEA Level 3. This is a significant increase

since 2016 (increase of 16%) and is close to the 2019 expectations.

Areas of Strength

We are identifying what data and evidence our members collect, what is useful for Kahui Ako purposes
and how we safely share this information. We are using data and evidence to set our achievement

challenges and inform our action plan.

Next Steps

e Explore how we can improve the quality of our data and evidence, and how we can improve the

way we collect and share data.

e Measure student attainment and progress against our achievement challenges, both in our

schools/ECE and our Kahui Ako.

Evidence | Data collec

fion and management

Domain 3, Map 1

DEVELOPMENT
STATEMENTS

WHAT WE MIGHT
SELC HAPPENING

SELF ASSESSMENT

Establishing

We are idenlilying whol dofo/evidence

omr members collec, whal is wsefol for

Kahvi Ake puiposes ond how we =olely
share Mis intormation

The K&hui Aka is identiying what sorf of
data ond evidence each member colect:
an achievement, refenficn, welbeing,
shudent voice eic,

The KShed AR i identitying what data
management needs are requiked for
inanng and usng data ond evidence
across the Community of Leaming. Thi
includes consdenng privocy Concams,

Each mamier of the Kdhu Ao hos sharad
a selective amount of date ot on
aggregated lawsl with ather mamibars

The K Ako hos idenified oreos whars
there are anchas chout Eises without
necessarly having robust dota to suppart
these. and & creafing a plan ta investigate
furthes,

The KaFui Ake & corsideing what aread
require mone data and information.

The KiShui Aka may have procciively
sollected o smal amount of qualialve
data and evidence o inform
achievemenl chabenges such as shedent,
teasher or commiily vaice.

T Khui Ak i plansing how o collest
datain areas hat are not commenty
megsred to buld o befler undertanding of
fhar schievemant chalenges

The EShui Ako & identifying the copobility
wilhir e cormmasly Of l2anming 1o coles!
and onalyse diferend types ol dato lfoe
exampie quoitative dota)

Z Some

Frogress

1. Early
stoges

3. Sgnificant
Progress

Establshing

The Kdkwad Ako hod in ploce o basic dofa
rmanagement syslem (&g Bocel
sprendshest) 1o suppart the dharing o
of data, Bt this rmay e Emil
sustainabibly and abity fo prov
andalyss.

Tha Kahui Ake iz davelaping and
implementing @ new asesment foal(s) for
rrsasring pregress ageinsd ane or mere of

their aohievement chabenges whens fhere
wene recognized gaps in data.

The Kahui Ako has a data and pivocy roke
{hat can provide dota collection
monagement support.

There & communication between fhe
people resperisle for data management
within individual provider: fo explore
pozsibitfies for o permanent ond sustainable
solufion for the Kghui Ako dota
rraragement needs,

- 2 Some 3 Signiicon
* Progreds Procpess
Developing

Embedding

We are Improving the quality of our
data and evidence. We have
sushainabile syslems in place for data
collection end mancgement

The: KSiwi Ak is collecfing dato ond
evidence wsing a range of quantitatve
and qualtative sourcas that are
oppropriate ond refevant 1o the
aehisvameant chalanga:

Tra EGhui Aka hasin place a sustenable
and secure doto management system fhat
SUpROAS the shorng and we of date,

The Edhui Ak has aligned asesment
across the rmembers through mapping
diierant took to reoch commoen
uagements and adopting smiar
assemment ik

Ameae roheol mederatian i mpeoving the
quality, refiobify and vakdity of dato
oollected.

Community of Leaming members rst the
qualiy of the dola they share about ther
chilldren ond young people.

Sharing ol dalo expertise ooross the
Camrunity ol Leaming & leoding 1o more
efficient dota collection and use of
intarmation ta inform progress and next

steps for childean and young people

Trte are cleor protocol in ploce atou
tha prvacy ond wse of student data =.g.
membars have included sections obout
use of shadent dalo for Kdmd Ake purposes
in enwcimant fomms

2 Zome
Frogress

1. Eary
slages

3, Sigrificant
Progness

Embedding

» stoges

Fully Funchioning

We make ndoptasions o our dote
collections when necded and oo
confident in the guality, relevance and
securhy of the dofa we collect and share,

The Bahui Ao can securely share data and
evidencs in real fime learmar prograss
oo he palvwaoy.

The Kdkui Ao adds or ducontnuees dala
colieotions in response 1o #s nasds

The Kdhut Ao is oble 1o affectively shars
data and evidence about lsamears and
progras with dudants, parantz. family.
whamau and hwi.

The K&hui Ako has confidencs that it can

rnoke good, evidence baied deciions o

make improvemants in iffing children and
young people’s ochisvemant,

Thers is no unnecessary duplication of data
collection.

Mambar: hawve high frust in one ancther
and readify share data and evidence
when nesded.

The uze of modenafion proceses and fook
have become common proctice armongs
cur feachers,

There are clear protoco in place about
colecfing dato, and what the data can
ond con't ke used for aoross the Eahui Ako.

Date is stored and managed n o way that
allows for infermation fo be analysed and
presenied from multple levek, e
Individuat child or teacher. o cohort of
ehildran within o sehool o ooress the Edbul
Aleo, sohool laval, o Kl Ako kevel

2 Some

Progress

1. Bary 3. Sigrificant

Frgress
Fully Funclioning




Evidence | Using evidence and data to monifor progress and lift achievement Domain 3, Map 2

DEVELOPMENT

STATEMENTS

in Kahui Ako af differs
stages of development

SELF ASSESSMIENT
Where do we
Ehimk we ore?

Eslublishing
We ore using dala and

evidence ta set aur

achievement challenges.

The Kaiwi Ako & considering what dafa and
avidence i usefu for idenfifyng
actimvement chalenges.

Thee EGhui Al is anialysing o range of
avidence weh o RO reporls, aflainman!
data. shudent volce, teacher surveys 20c. fo
see whnsss they may have achevement
challanges

The Kdtwd Ako & famiing o piches of
aHainment coress the full legming pathway
and GOMmon cholengss orss
sehoslforganizations.

The Edhu Ala iz selling achisvement
chalenges in aredas whene fhere is
avidence of low aftarment.

Eoch memibar of The LS Ao 5
confriouting 1o the procsss of identifying
common achevamant shalanoss.

Where ber: use different et
feol the Kkl Ak & infng fo find common
ground o o common language to fak
about what the data means.

The high level plan i based an of guided by
evidence and ileraiure abou! "whal wee
T Bt oftainment in igentilied areas,

Exch member of fhe Kahul Ao undersionds
what the achievemant challangss. gools
and aspieations mean for their school /
orgenisation and has shared this with thei
ool cormmunity.

1. Bty 2 Some 3 Significant
stages Progre:: Progres:
Establishing

> =

»

The EShui Ako uzes dota fo keep frack of
wha i ot risk of nof achieving aeres the
ashisverment shalenges,

Tra Edhui Ao i evaluating when, whans
and how analyfical capability can be
strengihenadfused ocross ond within

schookforganizafions.

Eoch memiber in the Edhul Ako is
committing 1o implementing a Kanu Ako
menitoeing and evaluation srafegy in thei

schoolforganisation.

2. Significant

Progress Progres

Developing

»

=»

Embredding

We ore using brood ond refiobie
data ond evidence e evaliale
el inlorm our achions.

The KShui Ak it uiing @ range of svidencs
ta crifically evaluate the impact that is
being made on raing cHainment,

The KShui Ako hos o comprehensive
maonitoding and evaluation planin ploce
that eolect: standardied dota as well as
evidence oem teccher led inguines,
student veice ond panents, femiy. whanou
and iwi. This dola is shared with ol memioers
and used 1o delerrine progres and
possible next shaps,

Teocher acros the Community of Leaming
use stugient aftainmant and progress data
to identity things that are geing well and
areas for mprovemant

The Kihwi Ako regulary uses data fo identiy
reeds s the leamer pafbway and i
using dota and evidencs o target
ressurces and make beter infermad
decsions.

The EGhui Ako hos a shared approach 1o
uEng Svidence 1o imprave lsacher
practice and learmar oulcames.

The KShui Ao hos embedded onalylical
experise oo its menmbears,

The Kahui Ak slops interventions and
prociices that are not efective or not
having dedeed impoct and s prepared o

1ry rew evidence bosed approaches

There iz evidence that the data and
cnalytical capabiity hos been fffed je.g.
teacher: and leaders feel more confident

using datal.
1. Barty 2 Some 3. Sigrificant
stages Progress o
Embedding

»

Fulty Funciioning

Dola ond evidence i fhe
mcjor driver of prochice in our
Eahui Ako.

T Edhul Ako revieas eftactivansss by
colacting and shosng dato and evdance
across the Kahui Ako.

Thare i o culturs of evidence based
practice acros the Kahwi Ako.

The FShui Ako evoluoies effectinene
frarsparently and makes data and
evidence availabie 1o wider community.

The EGhui Ako hos agreed evaluaion and
inquiry activities thot inform srategies for
improving student progress and
achievament and Ihese ars regulary
reviewed.

The EGhul Ako s confinually improving the
wie of progress and ochievermnent data and
addenca

The Kéhul Ao 5 obie 1o identify how every
il and young peman in fhe Commany of
Leaming [inciuding children and young
pocpia with high lacming neads)
progeesing and whather they are moiing
rmore of lezs fhan axpected progre:s (o
spacific: to that individual].

The Kdhui Ao collecively raviaws the
impact of practice on oulcames o drive
Improvernants,

The kdnut A systematicaly colects and
uses evidence and dota from ey
community groups. such as fxi, and
Incorponating the sducafional aspiroficns
and targats of thase groups into Eahui Ake
plarring and reparting.

2. Seme
Progres

Fully Funchioning

» 1. Early

sHoges Progres

3. Sigréficant

PATHWAYS developing and connecting along the whole educational journey for every child.

Outcomes

Early in the formation of the Kahui Ako, the principals identified the need to create more coherence along
the learner pathway. The Kahui Ako is actively building connections between teachers in different sectors
to create a more seamless pathway for learners. This is happening between early learning centres and new

entrant teachers, and is being strengthened in the ongoing connections between primary and secondary

settings.

A North Porirua Kahui Ako transition document that will be passed from ECEs to NE teachers when a child

starts school is in development with ECEs. The Lead Principal and AST have visited all schools and ECEs to

ensure new entrant teachers and ECEs know they are a part of the North Porirua Kahui Ako and what being
a part of our CoL means for them.

Significant work has started on building pathways across our Kahui Ako for priority learners. A hui for

SENCO was held in Term 3 2019 to start this work in consultation with the Ministry of Education. A task

force group was established and priorities for this work were co-designed.

Aotea College ASTs have conducted primary school visits and interviewed Year 8 teachers about new
students for 2020.

The North Porirua Kahui Ako wants to support a deeper understanding of what students' developing
expertise looks like at significant signposts in writing, and mathematics. We want to use the Learning
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Progressions Framework and PaCT to support a shared understanding of writing, and mathematics that
enables effective and efficient communication within and between schools.

Areas of Strength

We are working on addressing our achievement goals across the learning pathway. We are working
towards a plan of action for how we will work together to support learners across transition points.

Next Steps
[ J

they progress across our pathway.

pathway.

Use evidence-based practices to support successful and seamless transitions through the

Ensure that learning is joined up and responsive to the needs of our children and young people as

Pathways | Integrating the leaming pathway Domain 4, Map 1

DEVELOPMENT
STATEMENTS

WHAT WE MIGHT
SEE HAPPENING
Examples of behaviours,
attibutes and procfices
in Kahui Ako al ditesent
stages of deveopment

SELF ASSESSMENT
Where do we
think we are?

Establishing

We ae developing reldalionships lo
create a joined up ieamer paffway
Tt our chidren and young peophes.

The Carmmunity of Leaming s discusing
leamer pathways and developing a seros
of the educofion paltweary fhey repeesent.

Tre £&hui Aka iz iderfifying or estabizhing
relafionships with key organizations that
have sigrifcant pathways in o cut of the
Commurity of Leaming [e.g. sary learming,
terfiory providers, employer).

rosiadgs and
ing of o other porks of fhe
caucaton system (e.g, sory leaming,
prmary, secandary, feriany] oparte.

Lenden o growing their
wndersionding

Kt Ako are collecting of analysng
dastinatian data to undartand whare thee
ehidren and young people go affer
compuisory schooing.

e KiShui Aka s erealing 0 piclure of what
Fhe sducation joumey cumently eoks like
far fhek chidren and young peopla, and o
wisen of what a better educafional joameay

could be.
1. Earty 2 Some 3, Sgnificant
stoges Progress Frogres
Establishing

»

=

Developing

The K Ako has good ennecticns with
key organizations that have significan
pathways in or out of the Community of
Leaming. Thess refafionships are positvely
infuencing the l2orning expefence,

The Edhul Ao ic developing peonesses
linciuding using the coherant pathwoys
ool within the Kdhaa Ako cumiculum fool)
and ways of working thot enatle isaming
1o be joined up and responsive to the
neads of tha shudants acress the leamer

pathway.

=

L3

Embedding
We mre ensuring vl learing is

The Community of Learming has fexbilty
about where children and young peopse
are leaming 1o provide the leaming
pathwoy thal best fits thek nesds.

The Community of Leaming has clear and
well iupported palfwoys of lecming and o
connected ond seomles opprocch for
Their children and young peopls 1o progress

aerss them.

T Kdhul Ak ane working with tesfiary
providers and employen 1o develop coresr
focusad kearning pathways that mest the
nesds and intersits of ther leamans and

Tha Kdhui Ao has ectabithed procasses
and ways of working fogethar thof enobie
laaming 1o be joinad up and ERonsive to

the needs of e shedents ocross the learmar
pathway and is re-organking its systems
and structures to bettar align fo the

oty

T.Eay 2 Some 3 Sigrificant

stages Frogres Progress
Embedding

»

=

Fulty Funcfioning

We are able lo work Resibly ooross
the Kahui Ako and the leamer
pattway.

Struciures and procasses enabie
schaokjorganizations to work Nexibly acros
the Edhui Ao and the leomes palfraay.
Tocusing rescurces on wihena thay best
mead the nesds of lEomers.

Tha Edhul Ao struchures and networds ars
flexible and responsive 5o that chidren and
young people may have different opfions
to be where they can leam best,

The Comuraty of Leaming has
strangienad its lies with parants, farly
and whanou ond fogether thay hove o

cleorundamtondng of the kaening
opporhunities for thelr children acress the
i=gming pathway and ogres that these

provide good tuture opportunities.

Tha leaming pathwaoy is embmcsd and
members actively promate this and use it to
shape fifure work and decisions.

The K&k Ako partners with ermployses and
$he commurity fo suppert making leaming
mre refevant and engaging for their
childwen and young peaple and 1o provide
real contexts for leaming.

The Kahad Ae has developed C Siong
colleclive identity which & budl off the
l=ames pathway that all of the
crganisations reprasent, Tha membars within |
the Kdhut Ako 2och hove thar own sense of
idantity, bt that (dentity st rernoins Inked

to the full pathway. not just thais ploca in il

E Jome
Progres

V. Earty
stoges
Fully Funclioning

3. Sigrificant
Progres
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Pathways | Supporting fransitions Domain 4, Map 2

Establishing » Fully Funcfioning

’ Embedding »

\rﬂ DEVELOPMENT
STATEMENTS

WHAT WE MIGHT

SEC HAPPENING
Exompies of behaviours,
atfibwtes ond pracfices
in KaGhui 1 different
stages of davelopment

W e have idenfificd the key
Fransiion imbo, Ihrovgh, ond ool of
el locel edecalion system

The Cemmunity of Leaming it denfifring the
pathwaysin and out of the Community of
Leaming.

The Community of Leaming has identified
fhe key fronsifion points within the leamer
pathway (between member erganizations).

The Commurity of Leaming is evakaling fhe
afechvenss of drolegies akeady in place
fo SupEo trarsifion.

The Community of Ledsming i colecting
insighfs from children and young people,
tenchas, parsnts. tamiy and whdnou, ond
emplayens coout ransitions acnoss the
leaming pathrway.

The Kdhui Ake hes a pian of ection for how
2wl work together o support lkeomerns at
tranifion points batwsan the
sehoolfceganiations and at other
fransifions points across and inta the Kdrs

Wi have avidence- based practicos in
phace to support ruccessful and searmless
Irorsificns Ihioudgh the polliwory.

The Kahui Ako has evidence-based
proofioes in ploce fo suppod wccessiul and
eamies romitions through The leamer
patfway - both wilhin and oulside of the
Kdrni Ako.

The Kahui Ako has wel embedded systerms
acroz al #: memibers that enzure all
children and yaung peaple are able fo be
suppered lo moke suscestful bansifians
between and in end oul of the Community
of Learming and this & supported by the
wides sommunity.

The membens ensure that robast, high
qualty infermation & shared about their
Ieamers ocross transifions and tris
nfomnation i insted ond valued,

Wa reguiarty review the prachces in
ploce fo support susdained success
and seamless fransilions for all of
our childien and young people.

Relaticrahins with ather education
provicders, employerns, and iwi provide Ther
chilkdren and young peaple cpportunities to
make mere successhul fransficns beyond
tha Community of Laaming

The Coranunity of Learing reguiary
raviews the evidence-based procEces in
ploce fo suppert sustained ruccass and
searmiazs thansifions fhrough the leamar
pathway — beth within and cutside of the
Kehui Ao

The Commernity of Leaming con
demonsirate fhat improved fransifions have
had a pasiive impact on leamaer progres:
and ochievement.

A including wiestng with iad, amployess,
oto,

Thare b evidence of improved quality of
infoemnation that iz thared about cnildeen
and young pecple acnes ronsiticns, for
cxample: wm duplisafion of amemment:
rrara indormnation deemead wzodul by
desfinafion schoolsy organisations and less
information deemed imelevant or pace

Tha Kdkui Ao view succass os al of thak
children and young peapks making
swecestul fransfions info further education,
sraining. amployment o meaningful

WMamiar: are tharing their sxpeiances of
leamer hansficns with one ancther and
icering whelier thers ars

qualify. b
improwamants ihat con be made. A HeRRa TR A O TN
SELF ASSESSMENT 1. Eawty 4 tome 4. Gignificant 1. Eary 2 tome  (ERRSEN 1. Barip 2 Sorme 3. Sigrafoant 1. Eary 2 Seme 3. Sigrifcant
Where do we e Progra Presgress - sl rogres REEEE -» sloges  Frogres L— - dages  Progrem  Progres
think we ara? ol
hink we ara Establish Pioslopine Embediding Fuslly Funclioning

PARTNERING with families, employers, iwi and community.

Outcomes

Our intention was to develop a culturally responsive lens that recognised and affirmed the cultural identity
of each member of the Kahui Ako. This meant respecting and paying attention to our context and the
people within it, in all of our actions and interactions.

We held wider community meetings involving all teachers in order to share progress to date and outline
our intentions going forward. We regularly communicated with the wider community in order to foster
engagement and involvement.

We continue to build communications between schools and whanau, especially around the transition
points for students at different levels of the system.

Initially, the Kahui Ako used existing ways to communicate with whanau about the establishment and
progress of the community. This was through individual school newsletters and communications. In 2018
the Kahui Ako worked with a change manager to develop a wider communications strategy.

The Lead Principal sends regular Kahui Ako updates to each school, so that they can be included in the
newsletter and other communications.

The Kahui Ako is also developing relationships with Ngati Toa. Anthony Urwin ( AST) and Mark Smith (Lead
Principal) met with Bianca Elkington (Ngati Toa) in September 2019. Bianca shared about the work of Puna
and the success this afternoon programme is having for Ngati Toa tamariki. They currently have 30 children
working in an immersion programme two afternoons per week. There has been significant success for
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children with learning and behavioural difficulties and for growing children’s confidence. Every month they
have a whanau hui where the parents are taught the month’s programme so they can also learn at home.

Ngati Toa are engaged with Healthy Harbours Porirua and EnviroSchools. Bianca felt that this could be a
positive connection for Ngati Toa and our Kahui Ako. Ngati Toa want pathways for learning in science to
senior secondary school and a curriculum that focuses on place based learning that is more than a one off
module like “Mountains to Sea”. Bianca feels that we could partner together on environmental education
that is integrated with Tikanga and tells the stories and history of Ngati Toa.

Ngati Toa are looking for schools with a “let’s do it” attitude. They would like to know what we have done
post hui at the start of the year.

There has been some sharing of resources across schools. The principals recognised the need for more
within-school teacher resources in two schools more than in the others. The additional WST positions
were shared between these two schools. There has also been sharing of expertise in science and Art from
secondary specialists in across-school teacher positions.

A Kahui Ako website has been developed to offer a platform to implement a number of key aspects of the
Communications Strategy. Initially it will offer:

e a clearer account of what the Kahui Ako is doing.

e profiles of key individuals with contact details and possibly ability to book ASTs

e a channel to promote upcoming events, resources and notices.

Kahui Rangatahi Kura (Collective, Youth, School, Treasure)

During 2019 the Kahui Ako has provided experiences where Maori students and peers feel culturally
connected to Te Ao Maori, through the formation of Kahui Rangatahi Kura. The aim of this group is to help
prepare and engage young Maori people in becoming Leaders of Te Ao Maori in their lives, home, school
and community to be active and positive contributing leaders.

The focus of this work is:

e To work collaboratively
and build understanding
of Te Ao Maori.

® To promote an
environment where
both akonga, whanau
and kaiako appreciate
being Maori through Te
Reo Maori, Tikanga and
Kawa in different
context.

e Build
whakawhanaungatanga,
the process of
establishing links, making connections and relating to the people one meets by identifying in
culturally appropriate ways, whakapapa linkages, past heritages, points of engagement, or other
relationships.

e Strengthen wananga ( meeting, communication and discussion) and matauranga, 'the knowledge,
comprehension, or understanding of everything visible and invisible existing in the universe'.
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The coming together of this group has benefitted tamariki through tuakana-Teina experiences and kaiako
being given opportunities to share and lead. Two days were held in 2019, a day hui at Horouta marae

Term 3 and Te Ngakau Tapu in Term 4. Kahui Ako teachers and students shared their current connections
to whanau and iwi.

Areas of Strength

We are sharing with parents and whanau so that they understand what the Kahui Ako is seeking to
achieve for their children. We are talking with our local iwi about the work of the Kahui Ako.

Next Steps

o Share information and data with parents and whanau and listen to their questions and
aspirations to jointly plan next learning steps for their children.
Develop relationships with iwi and involve them in the work of the Kahui Ako.

Identify key people and local organisations in our wider community that we need to engage with
and involve in the work of the Kahui Ako.

Parineting | Parents, family and whanau Demaln 5, Map 1

DEVELOPMENT
STATEMENTS

WHAT WE MIGHT

SEE HAPPENING
Exornpies of cehaviours,
attibutes and pracfices
i KGhid Ak a1 ditessnl
stages of development

SELF ASSESSMENT
Where dowe
think we are?

Establishing

We are kaking with parents and whinau so
Mt ey undderstondd wht Ihe St Ako is
seelking to achieve for their childmen and how
they con confibwe.

The KShui Ako i using exitling ways fo
communicate it goals, aspinafions,
pricrities, data and information 1o porents,
famiy ond whinou (e.g. fwough individual
school newslatiens tc).

The KGhui Aka & establishing 0 process fo

cormmunicate Wil parents, family and
WhEnoU o 0 sollactive (&g @ KAt Aks
wealad e, o "Cadmernity of Laaming day ).

e Edhul Ake & develeping @ pion o
angage and consit with the parnts and
whanow (i.a. two dissctional
communiation)

The Khui Ako s sesking parent and
whdnau reflections en, and input info the
achievernant chalenges.

The Kdhui Ako & exploning whal infermotion
fhey coliest obout parent and wihdnau
waige,

The Kghwi Ako & toking about what
relaticrehips: cumently exet with. parents,
farmily ond whanou, and whot fype of
angaing relofiorship they would e,

The Kahui Ako i idenfifying benefts and
bariers fo working with parents, family and
whanau.

1. Early 2 Some 3. Significard
shoges Progres Frogras
Estebiishing

» Developing

We are shaving informalion end data with

parents and whinoy and kstening fo e

questons and aspinahons o oty plan nexd
Ieaming stops for their children.

The Kdhui Aka has @ precess in place that
anables two-way engegement and

cormrrurisaion with parsnts, family and whinao.

This i fum s baginning # build @ sense of
whdraurgatangs (shang, heathy relatishis:)
‘with parsnts, farrily and whasau.

The Lahul Ao is conddering tesdback and
contibutions from parents and whanou and
winat this means for the acticn plan and
achievemeni challenges.

The EFhui Ako i colecfing dala and
infermabion abeul engagerment wilh parents,
faimily and whdnou lo enable them to monior

and evalale the relafionship and make
cenfinuous Improvemeants

The Edhui Ake is exploing rescwces and
evidence about whot makes for positive
relaticrships with parents, famiy cnd whdnau,
and ore evalualing fheir curent practices
agains these.

Tre KShui Ako is developing on evidencsed
‘based plon lo improve fheis relofionshio with
parents, family and whanou.

- 2. Some 3 Signiscant
w Progres Progres
Developing

» Embedding
A o resull of collaboroting wilh porents
and whinou we afe moking changes
£ how leaming happens in our Kahui
Ao,

Communication with parents, fomiy and
whdnau & open, fmamparent, and fwo-way.

The Edhui Ao is Btening and keaming cboul
the aspirations and pronfiss from porents,
tamity ond whdnow and, whera prachical,

Incomporating them inta the vision,
achisvement cholenges ond detoiled
planning

The Kdivi Ak i implemending fher plan i
sirengihen relafionswip: with parents, fermiy
and whanau with o view fo forming
parinerships for the future.

Teaching practices in the EShui Ak have
been infuanced by the infarmation colectad
fram parents, family and whanau.

The svidence collected ooros e community
& showing that relofionships with parents, fomily
and whEnau ors improving.

There & feedibock inom parents, farmily and
wihdinau that they lesi betler alble o support
ther child's leaming and engage with ther
childl's ieccher(s) and/or educafion provider.

Parents, famiy and whanau have the
cpRarhmity o b drecily inveheed in fhe work
ttha fam Ak through the Baginnings of
rearingl serrenkio.

T.Eory  2Some 3 Sigriftant
» shages  Frogres E—
Embedding

o Fully Funciioning

We have developed a shong sense of
whanaungabanga with porents and
whanou that has led fo o parnership
based on the leaming needs of their
childeen.

Parents, Tamily and wh@now views, ideas
and cullure ans apenly included and valued
irthe Kdhad ARG plonning. processes cnd
devefopmenl Thers is o frue sense of
whanaungatarkyn where the relationshis
are strong, sustoinoble ona respectiul

The Kdhui Ao is communicating cboul fhe
Joint wision and aspirations for ol of ther
leomars n 0 'way that parenic. family and
whitnou recognie ond vale the seamlass
learming pathway row being offercd for
trair childran and young peopls.

Parents, family and whdnau receive easy fo
undierstand reporing about the progeess tha
A Ao iz making fowords fha
achievemant challanges and acfively
contibute to FUppoting sdusatens in
tacking the chalenges.

The Community of Leaming has estabished
productive partnershics with members of the
wiger cammundy a3 o resul of having
pasifve, genuine and twe way relafionzhips
with parents ond whdnou who have
provided miroductiors and confacts.

1.Eary 2 Some
* sfiaget Progpess

Fully Fumclioning

3. Significant
Progras:
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Parinering | i relationships

Domain 5, Map 2

DEVELOPMENT
STATEMENTS

WHAT WE MIGHT

SEE HAPPENING
Bxamples of behaviours,
atfributes and pracfices
in Kdhui Ako ol diftersnt
stages of davelopmeant

SELF ASSESSMENT
Where do we
think we ara?

Establishing

We are falang with our local i
leaders about the eetablishment of

We are idenlifying exiding relaSonships that
aur MEmben have thew il iwi parnen
and are beginnng to establsh e
with them as a comvwmror Leaming.

Thne Edhui Ak i sharing fhei goals,
aspirations, pAcdfies, dato ond information
with iwi parnar,

The KShui Ako i lafening 1o and leaming
abaoul fhe aspirafions and pricnfes their fnd
peartners hava for ihair lomarki.

The KShui Ak & seeking iwi refle=fions an
R input it the achieverent chalenges
and planning.

The Kdhul Al s beginning to sxplors with
b cibout how they can comiibute ta the

Community of Leaming.
1. Earty 2 fome 3 Significant
shages Progress Progeeas
Establishing

»

The jobe and roles of i pornes are defined

30 ot pecple kncw what they con do to
coniibule 1o MYing aulcomas for their
chidren and young pecple

Balationships with fwd pariners may be

refiectad in the Kahui Ako Mamnmndum of

Agreemant.

The Semrmurity of Laarming and i ans
‘explonng how s consacts/ eeouces condd
help 1o oceelerate leamer cutcomes

2.3ome 3. Sgniscant
Frogress Pragres

Developing

»

Embedding

We collaborate with i n key areas of
weonle ooross our Kabu Ako Shat will have o
posifive impact on leaming orcoms.

Thern ore condifions and processes in picos
that enable colloboration betwesn wi
pasinges and fha Cammunity of Leaming.

The KShui Aka and wi parners have
exlabizhed joint ard collective
by For Biting actisverment of
temarki across the KGh Ak,

Tha Kdhu Ako and ki pernes are shosng
resournes fn achievs thared goals and
aspEations inGiuding smtsdding nitanga
ooz the leaming pathay.

'I'h:K&uAhocl'idwpcl’Inu’sueno—

alistering and uhulaw idees and
pracices. bo i student atfainment.

T Kbl Ao ond wd pariness drow on
@ach cher's stength: to develop sategies
o actions for achi

g e
outcomas for Mo leamers az Maon,

LEaty  Z%ome 3 Sigrificant
slages Progress Pragress
Embedding

=3 Fully Funcfioning

Iwi are partners in owr Kahui Ako.
We plon bogethe: and have shared
goalks lor imgeoving shudend
progress and achisvemant.

i and fhe Kahu Ako one working together
with the wider commurity i parneship
ond ars anie to ergage injoint decion
making and mspansibiity to achieve e

zhared goals.

Al ey Sncuments refiect shared arpstions
and gadl fincluding iwi edusation
pricrifies), and data gathering and

repieriog reflect e,

il and KShui Ako ane sharing idenfified
rassurces for achisving shored goal and

T lifingy the wert g
childran Grd young peeple eres 1ne|
leorning pathwoy.

Both in and Kahui Ao ors obis to
challange ideas. practices ond walues fhat
impast an Hing leamer attainmrent in a
safe and frusfing environment.

Evaryne's veion = heard, Btenod fo and
cersiderad before key decisons about
agreed shared goal: are mads.

had and KShui Ako are acfive partnar in
leadershio and leaming, senfrbuting to
squitable aulcomes for MSer leames as

Méan.
LEwly Z3ome 3. Sgnificant
=» ages Progres Progress
Firlly Funclioning

PARTNERING | Strong community engagement and local relationships

Domain 5, Map 3

DEVELOFMENT
STATEMENTS

WHAT WE MIGHT

SEL HAPPENING
Exomnples of behaviours,
attributes and pracfices
in Kahid Ako af diffesand
stages of developmeant

SELF ASSESSMENT
Where do we
Fhink wee are?

Establishing
We are idenfifying key people and local
o e hat

we need fo engoge with and invobkee in
the work of the Kahui Ako.

v with their wider comemunity, and
considenng how 1e make Best e of These
reigtionsnips as a Community of Lecming.

The Edhul Ale & using exsting channals to
communicate s goal. aspirations, peicritiss,
daota and information 1o the widar

The Edbui Aka is estoblshing a process to
enalole thamsalves 1o folk with the widar
commurity about what ther Sommuniy of
Leaming i what i is bopeg fo achicwe and
herw they are lociking for community input
(o.g treougn o Kdui Ak webste, a
“Comemumity of Leaming dmy’)

The Eahui Ako is seeking com
refiections on and input info the

gchievemnent chalenges.

1. Early 2 Some  3.Sgnificart

stoges Prograss Proqgress
Estabsilishing

w»

The KiShui Als has o process in ploce for
engaging with sormmunity memben and
greups whe want ls besome Fveived with
the work of fhe KShui Aka.

The KShui Ako has o process in place thot
alows for bwo-way engagermnent and
cormimwrcalion wilh the wider community
and welcomes feedback ond conldbufions
on the aclion planfochisvement
sholenges.

The Ednus Ale 5 Bstening and learning
uncmih a:pmﬁom priorties. dota and

achiovement chalanges and detailed
planning.

The kKdhwi Ao is developing relaliconships
wilh community groups ond where
possile, invelving tham dirscty in tha work
ol the Kdhul Ako. This approoch s enobiing
the Edhul Ako fo develop o sense af
awhinatongs [hoving empathy with groups
and indiidualy in fhe community]

The Kdtwi A has some key relatienshins
with cammurity represenictives whe have
defined roles and cocounicbiffies that
may be reflacted in the Memarandum of

rmand.

2. Zome 3 Sgnieant
Progres: Progres

Devetoping

»

Embedding

O ips wilh cur e
rasulting in ehanges within aur Kahul Ake
that improve student prageess and
achicvement,

Communicafion with the wider community
B epen transporent, and fve Gem

The action plan has been informad by
angagemant and consultafion with the
wider community.

The Kdhu Aka has estatlished srong
relafionsrips with @ range of commun
reprezentalives who hava identified roles

and Thiz has thenad
the culfre of awkinatanga azmr al
membars.

The: Kahei Aka has estabished condifons
and trat encble # io
with key eommunity members.

There i evidence of shored decion
making and respondicifiss betvesn the
Fahul Ao ond community meambaes.

Tners is foint and collective responsiilty for
childran and young pecpls ocroms the
Kb Aka.

The KGhui Ako and some key commurity
members ars drawing on £och other's
strenghhs fo develop shalegies and aclions
to improve leamer cutoomes.

The Kdhui Ak and key Com munily Groups
are co-constracting shared gools and
aspdrations questoning and cnallenging
idens ond prociices, 1o imprave shedent
outcomes.,

The EShui Ao and Same key Community
MMemiers are Shofng resources 1o achiswe

shored goals and aspraticns,

1.Eady 2 Zome 3. Bignificant

lages Progress Progress
Embedding

»

Fulfy Functioning
Ouwr Community of Learming is seen o
an wlegrol per of te community and
this is benefiting sur children and young
peopie.

Thera it o serge of cwnafship ond phde i
the KShui Ako ond it 8 viewed as an infegral
parl of the wicer communiy.

The Kdhui Ako ho effective syshems and
proceices fo enabie it 1o be invohed and
work with the sommunity oeres areas that
have o positive impact on leamer
outcomes and improve cormmunily
parficinabion.

The Community of Leaming i workng with
other Rahui Ako 1o develop rekafionships
and share learing and pracfice bo improve
1he lecming outcomes of chidren and
poung pesple.

Posifive relalivrehio: bekveen fhe
Community of Lecming and wider
cammunity enotle 1o provide support in
brocdening leorming apporuniies and offer
turther educalion, Training or employment
opporiunitics for ther childran and young
people.

Thara is 0 strong sense of owhinatange in
fhe Edhat Ao and this has i=d to

the relationships betasen the Community

of Lecrning and wider community Being
walued and trusfed, Fbcplns VQICRs are

haaed and it is safs for tham to challanga

ideqs, practices and values that impast on

#Eng leamer otainment.

1.Eofl 2 Some 3 Sigrificant
‘ stoges Progres Progress
Fully Funclioning
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BUILDING a thriving community of learning.

Outcomes
Positive relationships that existed between the principals within the Kahui Ako, from involvement in
various networks, have been further strengthened through the work of the Kahui Ako There are also

connections between deputy principals and growing connections between teachers in our schools. As we

move into a more collaborative way of working, we will seek to build on those existing relationships to
foster a meaningful collaborative structure, focused on our shared goals.

Teachers and Principals were consulted on the future focus of our Kahui Ako. Feedback from teachers

shows that teachers across the Kahui Ako want to focus on Well-Being, including: staff well-being, building
resilience, lowering anxiety through mindfulness, culturally responsive practices and positive behaviour for

learning.

Well-Being

200 B Rangikura
B Paremata

Pukerua Bay

B Pauatahanui

10 W Aotea

B Postgate

100 _ B Pimmerton

B Discovery
— W Adventure
50

E.

i

Establishing a student  Using the Arts lo strengthen Strengthening powhiri, kapa Resilience Mindfulness Kiva PB4l Staff well-being
cultural leadership group  identity and culture for haka and Te Reo Maori

across schools

Teachers across the Kahui Ako also want to focus on Innovation, including: using a STEM approach,

innovative practice in Science and Maths, as well as strengthening digital fluency and implementation of

the digital technologies curriculum.

Innovation

125 W Rangikura

W Paremata

Increase innovative science practice Strengthen digital fluency  Imy ion of the Digital Curriculum  Using a STEM approach  Opportunities to explore innovalive Maths practice

100

W Discovery
W Adventure

50

25

Staff feedback shows that teachers want a continued focus on Pathways, including: a coordinated

approach to Special Needs, connecting with teachers who teach the same cohort, and strong transitions.

B StTheresa's

| Papakowhai

Pukerua Bay

B Pauatahanui
B Postgate
B St Theresa's

W Plimmerton

W Papakowhai
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Pathways

100 | ]
’ : ﬁ
0 uu

Making strong finks with Aotea College and creating Making strong links with ECE and creating effective  Havin approach to Special Needs andan  Meeting with teachers whe teach the same cohort as me
eftective transttions for Year 8's transtions for New Entrants, /ery model across schools.

As members of the North Porirua Community of Learning we agreed to:

o Commit to the attainment of the highest standards of professional service in the promotion of
learning

e Utilise and manage the dedicated resources provided to best implement the community
Achievement Plan, distributing resources equitably according to identified need

e Engage in and share continuous, relevant professional learning and development

e Contribute to the development of an open and reflective professional culture, demonstrating our
honesty, humility and willingness to share professional knowledge

o Treat colleagues and associates with respect, working collaboratively and collegially to promote
students’ learning and teachers’ professional learning

® Support Community of Learning decisions

® Protect the confidentiality of information about learners, teachers and schools obtained in the
course of professional service, consistent with legal requirements

e Complete all actions and activities within the agreed timeline

e Work collaboratively to empower and enable Community of Learning Leaders

Areas of Strength

Our leaders are committed to working together to build trust within the Kahui Ako. We are building a
trusting, culturally appropriate and professional relationships together. We are meeting and working
together on our achievement challenges, planning, and recruitment of roles. We are planning how to
implement change, organise ourselves to work efficiently together as a Kahui Ako and developing
systems to work collaboratively.

Next Steps
e Enable a culture of collaboration to develop across our Kahui Ako.
e Structure our Kahui Ako to enable the building of effective collaborative relationships.
e Explore and, where appropriate, adopt new approaches to more efficiently plan and manage
activities in our Kahui Ako.



Building | Culture of trust

DEVELOPMENT
STATEMENTS

WHAT WE MIGHT

SEE HAPPENING
Exomgies of Dehaviowrs,
attibutes and prachices
in Kahui Ako at different
stages of davelopmenl

SELF ASSESSMIENT
Wnere do we
think we are?

Estabiishing

O leaders are commiled o
woking logether bo buld st
within fhe Kohui Ao

The Edhul Ake & edfobishing rules, pratocob
of guidelines for confidentiality, prvocy.
and sharng betwsan mambern.

Leadas [ag.pancipok. oy kaming
reprasenictives] are developing an
undemianding of how fney ars abis io best
work togeihar,

Leadan (gQprincipok, eody isaming
reprasentatives] are committed o wortng
together o buid st within the Ko Ao,

Edhul Ako members ore prepared 1o thars
echisvemant data ond cthar intorma fion
albout thelr school, hon to support
the development of achievament
challenges and high level plon

The Cormmunity of Leaming has developed
some protocels and procadures for
warking fogether including disputes

resohution, decision making and woding in

ane onother's angansolicns.

Kahui Ao members are confribufing to
dEcusons about how 1o srengihen the
way Thay wonk tagather and bulld Snsl

betwaan providers
1. Earty 2 Some 3. Signifcant
stages Pregros Pregros
Estubilishing

BUILDING | Planning and delivering together

DEVELOPMENT
STATEMENTS

WHAT WE MIGHT

SEE HAPPENING
Exomgles of behaviours,
atfibutes and practices
in Kghui Ao at different
slages of developimen]

SELF ASSESSMENT
Where do we
think we agre?

Estabilishing

We are meelng and woiking logether on
o achievement challenges, planning
and recrutment of new roles. We have
agreed fo change the way we wark fo

deliver our chisvemenl chollenges.

Leaden in the Community of Leaming cre
identitying when. where. and how regulody
theay will mest. ond seffing sxpectations
about what contbutions [time and
resources) that each mamber will maks 1o
ot plannng.

Fdhul Ake memisers are attending and
conirbuting ot jsnt meetings to dissuss tay
prioftics, idantifying achisvermant
chollenges and developing o Righ lavel plon
ihat thay wil use to guide next teps,

The: Kihui Ako & making decions on how

o diskibaste and use Kol Ako r2sources

fige. the $1000 maintenance grant, inquiny
fime, Fdihui Aka rales).

Tree EShui Ao leadens has ogread on o
decision making process and oulhorly
delegations.
The KiShui Al it idenfifying wihal they want
to achisve and what changs & neaded fo
ochieve i

Tha K& Akc = agrecing on the

™ L= 3
and edifing jeint planning decuments.

Boards ore oware of ond invabved in, the
recruitment that i about o foke ploce asa
result of fhe new KShui Ako roles.

The Kdnuil Ako & idenffying what msounses
each member iz able fo confribute fowards
achieving the vision and achiewamant

geals.
1. Eorty 2 Some 3.Signrificant
stages Frogress Progress
Estobfishing

1. Barty 2 %ome 3 Signiscart
stager Progres: Progres
Developing

The Kdrns Ao has igentilied o stewardshin
medel and develsped syslame and
processes with chear responsiniities and

» Embedding

Trust coross fhe leaming pafhwoy enoble:s
and suppart memior to work
cclaberatively on fockling fe

achimverment chollenges.

High trust and @ sireng suthes of manalk =
snabiing fhe Community of Laaming fo
develes consstent aots that it used o2

and fimely deciions ard acfisns abeut
etildren and young pecpls.

The Communiy of Learning has o bevel of
st Mhat extands well beyand Ihs leaden
ond inla the stall, Boards of Trustees,
learnen, lamiies and whinou and wider
community inckading i

2 Some 3 Sigréficant
- Progroz Progres:
Ernbedding

We have struchred ow Kahui Ako fo enabie the
dckine of ffod 5 i

»

Domain 6, Map 1

Fully Functioning

Ot sheng cullure ef whinaungatonga

enables us o collaborate with each other on

the things that will best i the aftcnment of
oer children and yaung peaple.

The leaders have enduring relationships and

trust that aliows them to collectively address

chalizngas in getting in the woy of tha Eahul
Ako confinuing o grow and develop.

Leadartin it reflective of fre raeds of al
K.Shui Ako members and i focused an
supporting therm to collaborate on
improving outcames for all chidren and
young people.

The Cammurity of Leaming & able fo
underttand diverse views and needs of thair|
children and young people, their families
and whanau oz weld as the wider
community and includes themn when
making decition: through produc e
partnerships.

A strong and united sance of
whanaungotorgo ocross fre Kdhui Ao
mrean: trat gend omengent practice and
innovation that shows promize, i@ sprecd
acrez: the Cammunity of Leaming.
enabing of children and young pecgle ta

benefi from it.
1. Bary 2, Some =k
3 Sarifican:
soge: Progros Progres
Fully Funclioning

Domain &, Map 1

Fully Functioning

D Kishid Ak has elfechve systems and

We have explored, and where

in place that create efficiencies

odopbed new approoches lo more sficienly
plen and manage ackvities in our Kahui Ao

The Edhui Aka is sxploring how pacing and
sharing other retcurces (g, ron KEhul Ako

CEO forimplementing o

Mermber spend fime on collaborafive inguiry
and profestional leaming Goros eary keaming
and sehool setfings.

There ore establshed induction profocols in
place far new memibers.

=

1. Earty 2 fome  EEEEEEN
slape: Progress o]
Developing

»

can e wied fo crecte fficioncies
an masimize the impact they have an
impraving teaching procfices and leamar
progrei and achisvemnent asess tha Kamd
Ao

The Khui Ako has mechanims in place fo
shift rescurces Gorai eory leaming sendce:,
scheak and oiher setfings when and whene

neaded fo enabls feachen fo colaberats on

g acHevement.

The Commurity of Leaming has explorad

and, where appropriate, cdopted new

approaches o mone efficienty manoge
activilies in the KShu Aka.

Az part of iz plonning the Ehui Ako &
Iooking ot ways fo reduce functions that cre
duplicated acroz= s members and could be

streamiined or consclidated fo enabie leaders
to batter wppert thai teacher in being able

{0 colabarate anwhot matters the mast.

Colaboealive planning i Beginning 1o resdin
efficencies ond o reducton in workload for
3ome ooross the communify leading to more:
tims baing abie to be used for workng with
chidren and young people.

1. Earty 2 fome 3 Signficont
stages Frogress Fiogres
Embedding

and 5 on the hings

That matter the most.

ne Community of Leaming alocotes
resources flaxbly in clear clgnment witn:

= 1% vision and ochisveneant chalen ges

= tha neads ond gook of the
wider cormunity

+ ihe neads of students across the
wincle leaming pathaay

+ wihare resources wil hove the
greatest colaotive impact.

Treea is @ strong stewardship group that aet as
kaifiaki guiding the Kb Ake by ersuring that
it keops iz overal acfivties cigned fo the
agread viier,

Tve EShui Aka has ellecve suppor systers to
enable legders, teaches ond leamen 1o
aimise focus on progress ond ochievemeant

The Kdhui Ao uses evidence fo inform joint
work fo improve student progress and
achisvement.

The Edres Ao partners with the communify in
Ioint planning, and developing
sustoinabis colabosation focused on
impraving auicemss for ol childrn and
young pecple.

There s @ clear plon of action that includes
what eoch membar i doing 1o tockle the
achiswamant challanges, the araas of
colanorative inquiry and gigrment to the
€Ak Acn's vition. T plan i@ consanty
adpsted and vpdated os a rasult of

tasdnack and monitodng.

Cofoborafion & now infegrated ax a way of
werking rather than being s=en as addilisnal

work
1. Early 2 Some 3. Sigriicant
- stoges Progress Frogress
Fully Funcfioning
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