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Vision | Kaupapa

Our Vision
We aim to have all students to be Brave, Capable, Confident Learners.

Our Mission

Brave, capable, confident learners working together to enable high quality schools with excellent
teaching to create the best future for each and every learner

Our Goal

To increase overall student achievement for Years 1-13 students through strong and effective
collaborative practice.



Us | Whakapapa
Our journey - Tipu Maia Kahui Ako
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Tipu Maia Kahui Ako

Tipu Maia

13 Schools,
2180 students

Our Schools | Kura
Akaroa Area School
Amuri Area School
Cheviot Area School

Greta Valley School
Hanmer Springs School

Hurunui College
Omihi School
Oxford Area School

Rangiora New Life School
Rotherham School

Waiau School
Waikari School

Waipara School

Composite (Year 1-15)
Composite (Year 1-15)
Composite (Year 1-15)
Full Primary
Full Primary
Composite (Year 1-15)
Full Primary
Composite (Year 1-15)
Composite (Year 1-15)
Contributing
Contributing
Full Primary
Full Primary


https://www.educationcounts.govt.nz/know-your-col/col/profile-and-contact-details?col=99066
https://www.educationcounts.govt.nz/find-school/school/profile?school=350&district=60&region=13
https://www.educationcounts.govt.nz/find-school/school/profile?school=308&district=58&region=13
https://www.educationcounts.govt.nz/find-school/school/profile?school=309&district=58&region=13
https://www.educationcounts.govt.nz/find-school/school/profile?school=3359&district=58&region=13
https://www.educationcounts.govt.nz/find-school/school/profile?school=3368&district=58&region=13
https://www.educationcounts.govt.nz/find-school/school/profile?school=311&district=58&region=13
https://www.educationcounts.govt.nz/find-school/school/profile?school=3454&district=58&region=13
https://www.educationcounts.govt.nz/find-school/school/profile?school=310&district=59&region=13
https://www.educationcounts.govt.nz/find-school/school/profile?school=418&district=59&region=13
https://www.educationcounts.govt.nz/find-school/school/profile?school=3490&district=58&region=13
https://www.educationcounts.govt.nz/find-school/school/profile?school=3566&district=58&region=13
https://www.educationcounts.govt.nz/find-school/school/profile?school=3569&district=58&region=13
https://www.educationcounts.govt.nz/find-school/school/profile?school=3576&district=58&region=13
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Parnassus

Our communities have been described as either rural or located in o A
small towns with strong farming and/or tourism focus. They tend gy kA
to be the hub of the local area and well supported by members of .9

the wider community. The schools’ cultures are welcoming, i e - ot
supportive and inclusive. W Jod
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lwi / RUnanga

Tipu Maia consists of schools represented by three riinanga of Kai Tahu:

o Onuku Riinanga

v

Akaroa Area School

o Te Ngai Tuahuriri Rinanga

SN SNSNSSANANNS

Amuri Area School

Greta Valley School
Hurunui College
Rangiora New Life School
Omihi School

Oxford Area School
Waikari School

Waipara School

o  TeRinanga o Kaikoura

NSNS

Cheviot Area School
Hanmer Springs School
Rotherham School
Waiau School



https://ngaitahu.iwi.nz/te-runanga-o-ngai-tahu/papatipu-runanga/ngai-tuahuriri/
https://ngaitahu.iwi.nz/te-runanga-o-ngai-tahu/papatipu-runanga/kaikoura/
https://ngaitahu.iwi.nz/te-runanga-o-ngai-tahu/papatipu-runanga/onuku/
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Akaroa Area School Oxford Area School
Kotahitanga | Embrace the Future Kahui Wheti | Tatai Whetd | Rau Whetd

Amuri Area School
Kia Kitea Toikaka | Nothing but the Best

Rangiora New Life School
Seek | Serve | Soar

Rotherham School
Inspire Exceptional Learners

Cheviot Area School
Just Believe

Waiau School
Learning for Life | Kia U ki te ako

Greta Valley School

Skills for Success

Waikari School
Confident, Respectful, Curious Kids

Hanmer Springs School
Dream, Believe, Achieve

Hurunui College
Whakauru Ki Te Ako, Wehe Atu Kia Manaakitia

Waipara School
Being the Best We Can Be

Omihi School

Ako. Tipu. Puawai.
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Us | Whakapapa

Our Structure

Stewardship Team

Given the significant distance between schools it was decided that our stewardship group would
consist of the 13 school Principals all representing their respective schools. This group governs Tipu
Maia by overseeing the strategic direction of Tipu Maia. School Boards are updated by termly reports.

The Leadership Team

The leadership team consists of a Lead Principal, two supporting Principals and three Across School
Leaders. The Leadership group are responsible for the operations and management of Tipu Maia.

School Clusters

To overcome the challenge of distance, the 13 kura have been divided into clusters which are supported
by a dedicated Across School Leader. Clusters are determined by geographic proximity.
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LIFE CYCLES:
COMMUNITY OF LEARNING

Tipu Maia Kahui Ako was one of the early adopters to the Communities of Learning | Kahui Ako
following the announcement of the Investing in Educational Success initiative in 2014. And so the
journey began in 2015.

0e
b@w\ 4’?"/),
& gw APng, NS5
& " A
5 % 8
@ W S
Q
Z
3
= Q
3 Yo, & <
Eo) %% s &
6,}) 4/.3-{:. n,!*\?\'\ér\ ‘Q
@,)f ((\Q,
: —_ Plap, o°
Establishment of Kahui Ako Achievement Challenges set. PLGs made up of many schools e
Writing, Mathematics, NCEA and facilitated by WSLs.
Level 2 through Agency, Refreshing of ACs starts. | EEEEE r AN P A
Collaboration and Engagement
2015 2017 2020-2021
2016 2018-2019 2022- 2025
Following discussions around ASLs employed and most WSLs
stewardship with Principals and on board. Inquiry focus within
Boards Tipu Maia is signed off
as a Kahui Ako.
11

individual schools.

New challenges set and plan for

implementation developed.
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Our focus for the next four years
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The Challenge | Wero

Review of the previous challenges

AC1: Writing achievement
Year 1-8 - all, boys, Maori
All students: 77%  (up from 73%)

Boys: 69%  (up from 65%)
Maori: 70%  (up from 67%)
Year 10 - all

All students: 66%  (up from 61%)

AC3: Leavers achievement with NCEA Level 2+:

All, Maori, Boys
All students:  87%  (up from 81%)
Maori Leavers:  63%  (down from 82%)

(Percentage at/above across the Col)

AC2: Mathematics achievement:
Year 1-8 - all, Maori
All students: 78%  (up from 76%)

Boys: 60%  (down from 76%)
Maori: 65%  (no change)
Year 10 - all

All students: 65%  (down from 69%)

During our journey, we prioritised the driver of
collaboration between teachers across our Kahui
Ako to mitigate geographic isolation. Please read
the Full Review Document:

Achievement Challenge Refresh



https://docs.google.com/document/d/1Rhhsxwy2ZazKlgWdMfpskWWu6cyxb6QWeRX1W34kiTI/edit?usp=sharing
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Confirmed
Achievement Challenges

Set the targets

What sources of evidence do
we have to be able to
aggregate to evaluate
improvement?

Achievement
Challenges

Focus in on 3-5 hunches within
our priorities

Process for refreshing
Achievement Challenges

14

Consult key stakeholders - board, staff, student, community

Strategy for

improvement
This is the “how”.

Justifying the ACs
Possible sources of evidence
to justify these challenges

Canvassing
Priorities
Reviewing strategic plans and

school priorities to identify
commonalities.



TIMELINE Leadership Team
P | SC|IM|RE Cons | Justi | ACs | Strat
L A P FR i i
AN |[L |Es :’,',:““ icnah i Boards Stewardship Staff Community
N ; H impr
E ove
N ment
T
Term 12021
Term 2 2021
Term 3 2021 Board report driver hunches Zoom and vists regarding Newsletter hunches of drivers
hunches
Term 4 2021 Term 4, 2021 draft ACs WSLs hunches of drivers
Term 12022 BOT AC Drafts Data gathering SCOT Analysis
Term 2 2022 Sty it Confirm the AGs AR - ST, Ty Survey communities
measurement
Term 3 2022 ASLs scanning Clusters

Term 4 2022

2023

2024

2025

Implementation and Review

15




The Challenge

5. Canvassing Priorities

The first step in determining the new foci for the next four years was to analyse

school strategic plans and priorities.

70%

Literacy

Structured literacy,
phonemic development,
Write that Essay,
reading, writing.

Akaroa

Amuri

Chevior

Greta Valley
Hanmer Springs
Omihi

Oxford

Waikari
Waipara

16
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Ediication

Word cloud of Strategic Plans

469

Local
Curriculum

469

Wellbeing

31%

Mathematics

23%

Cultural
Competencies

Cultural
responsiveness,
awareness,
competencies

Social science, science,
Deep Learning, UbD.

AWE, staff, social
emotional, physical, role
models.

ALIM, continued
development.

Akaroa

Amuri

Hanmer Springs
Omihi

Oxford
Rangiora NL

Amuri

Greta Valley
Rotherham
Waipara

Cheviot
Omihi
Waikari

Akaroa

Cheviot

Greta Valley
Hanmer Springs

Oxford
Waikari
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4. Developing the Hunches

Once a number of hunches emerged from consultation with
individual schools and their current needs, Tipu Maia set about
confirming those hunches supported by qualitative and
quantitative data.

The four emerging challenges were:

Achievement Challenge Tahi - Cultural Identity
Achievement Challenge Rua - Wellbeing
Achievement Challenge Toru - Literacy
Achievement Challenge Wha - Numeracy

NSSNSS

We want ALL students in our Kahui Ako to be Brave, Capable, Confident Learners

\, This is our
\ VISION

BRAVE CAPABLE CONFIDENT
STUDENTS

are they not brave, capable,

confident learners? Why are they not
achieving their potential?

— ) (potential) drivers
LITERACY NUMERACY WELLBEING CULTURAL

IDENTITY
....By increasing our student capacity in one,

some, or all of these drivers, our students are more likely
to grow into brave, capable, confident learners.

This is used to
JUSTIFY

J How do we know if our hunches are correct? ]

COLLECT DATA ( QUALITATIVE AND QUANTITATIVE) FROM OUR SCHOOLS

CREATION OF ACHIEVEMENT CHALLENGE( S)T
Each AC consists of J

DATA)

THE VISION THE Wy THE WHAT THE How THE 60AL
(THE JUSTIFICATION / (THE DRIVER) THROUGH WHAT? (TARGET)
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Achievement Challenge Tahi:
Cultural Identity

Culture refers to the customs, practices, languages,
values and world views that define social groups such
as those based on nationality, ethnicity, region or
common interests. Cultural identity is important for
people’s sense of self and how they relate to others. A
strong cultural identity can contribute to people’s
overall wellbeing.

Local
Curriculum
and Aotearoa
NZ Histories

Cultural
competencies

Identified through
consultation
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Achievement Challenge Tahi:
Cultural Identity

Rationale

To ensure our school culture reflects an environment that is inclusive, equitable and connected
so we progress and achieve advances for our learners, their contexts and their future.

We have a responsibility to:-
e  Honour our mutual obligations to and through Te Tiriti O Waitangi
e Create a curriculum that is inclusive so that akonga see themselves, and succeed in their
learning

We will establish baseline data that will identify measurable gains and next steps.
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Achievement Challenge Tahi:

Cultural Identity
Goal:

Learners continually growing in the understanding of our culture and place. In understanding
culture and place kura will make use of the poutama in the Aotearoa NZ Histories and
measurable gains framework in Ka Hikitia Ka Hapaitia which will support the development of
localised curriculum.

Targets:

Next steps will be identified from poutama in the Aotearoa NZ Histories and the measurable
gains framework in Ka Hikitia Ka Hapaitia. Any next steps will be differentiated based on
individual school progress.

Monitoring:
Annually


https://aotearoahistories.education.govt.nz/custom-resource/leading-local-curriculum-guide-part-1#aotearoa-new-zealand-s-histories-poutama
https://www.education.govt.nz/our-work/overall-strategies-and-policies/ka-hikitia-ka-hapaitia/ka-hikitia-history/ka-hikitia-accelerating-success-20132017/measurable-gains-framework/
https://aotearoahistories.education.govt.nz/custom-resource/leading-local-curriculum-guide-part-1#aotearoa-new-zealand-s-histories-poutama
https://www.education.govt.nz/our-work/overall-strategies-and-policies/ka-hikitia-ka-hapaitia/ka-hikitia-history/ka-hikitia-accelerating-success-20132017/measurable-gains-framework/
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Achievement Challenge Rua:
Wellbeing

A student’s level of wellbeing is indicated by their
satisfaction with school life, their engagement with
learning and their social-emotional behaviour. To
achieve this goal, we need to be mindful of each
individual student’s physical, emotional, academic and
spiritual needs.

Mana Ake
referrals

|dentified through

Driven by consultation
emerging
patterns of
anxiety from
COVID-19
disruptions
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Achievement Challenge Rua:
Wellbeing

Rationale

Through consultation with stakeholders it was anecdotally observed that there was an
increase in emotional regulation difficulties. The following section provides Mana Ake
Referrals from 2019-2021 (to add further analysis of school-wide behavioural data) to support
this.

< School behavioural data is very difficult to analyse as all schools record and present
data differently.



Achievement Challenge - Wellbeing Analysis

Analysis

An increasing number of students require
intervention for emotional regulation and
behavioural issues from year 5to 7.

Graph:
' TOP 5 PRESENTATIONS - INDIVIDUAL (all data)

Emotional Regulation

Anxiety

I -

The number of behavioural incidents decreases
from year 8 to year 13.

Self Esteem
Family Relationships

: Please note: This graph shows the percentages of children in the cluster with each
presentation (a student may have multiple identified presentations).
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Achievement Challenge Rua:
Wellbeing

Goal:

To develop strategies and preventative measures that empower and equip students to
successfully regulate emotions and therefore improving their overall wellbeing. Specific
goals, based on data collected from identified target age groups, will be set annually in
order to be responsive to a rapidly changing world.
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Achievement Challenge Rua:
Wellbeing

Targets:

To use an appropriate tool, for example a survey or attendance data, by the end of Term 1
to establish and provide support in target areas of wellbeing that need improvement with
specific groups of students.

Monitoring:
Impact on the targets identified in Term 1 will be measured in Term 4.

«» Itis anticipated that this process will be repeated to establish target groups
annually to be responsive to kura needs.
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Achievement Challenge Toru:
Literacy

Literacy is an integral part of students being able to
access the curriculum and the world around them.

This includes reading, writing and oral language as
there are close learning connections between the
three.

We believe that by increasing literacy our students will
have the opportunity to reach their potential across
the curriculum.

70% of
schools with
literacyin

Strategic
Plans

Driven by
emerging
patterns of
achievement
data

Identified through
consultation
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Achievement Challenge Toru:

Literacy
Rationale

The next section provides evidence and analysis of the current Year 3 and Year 10 reading
data across our Kahui. This forms the justification for our target group.

Through an analysis of achievement data, a consecutive pattern of an increasing number of
students achieving below an expected level of achievement at Year 3 and at Year 10 has
emerged.

Given the identification of target students at Year 3 this left us with two approaches. The first
approach is to intervene from Years 1-3 to ensure students have entered curriculum level 2
by Year 3. The second approach is to support the identified target students in Year 3 to make
accelerated progress to meet their expected curriculum level by the end of Year 6.
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Achievement Challenge - Literacy Analysis (reading) Year 3

|

|

| Graph

: Literacy: Year 3 Reading Overall

|

|

|

|

| [

| n I

|

|

T T T T T T T T T T T T T T T T T T T I T T T T T T
(|

| .

| | Table:

(|

I Below At Above
(|

(|

(| 2019 50 7 43
I 1

(|

(| 2020 36 8 56
(|

[

[ 2021 44 20 36
(|

(I

I L o o e e e e e e e e

Analysis:

A decreasing number of students are below the
expected level (50% to 44%).

Overall the total number of students below the
expected level has increased over the 3 years.

A slight increase of students at the expected level
(7% to 20%)
|

i The number of students above the expected level

I has fluctuated significantly over the past 3 years
| (43%. 56%, 43%).

| Overall, the total number of students at/above the

| expected level has increased slightly (50% to 56%).

e e e o e e e e S e
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Achievement Challenge - Literacy Analysis (reading) Year 10

|
|
| Graph
: Literacy: Year 10 Reading Overall
| .
|
| .
| 2
| I
 farlh
I > o e o wa e o
! ,
|
T T T T T T T T T T T T P T T T T Ti T TTT
[
| .
| ! Table:
|
[ Below At Above
(.
|1
| 2019 20 23 57
|
[
[ 2020 38 32 30
|1
|
o 2021 55 27 18
|1
|1

I L o o e e e e e e e e

Analysis:

A significant increase in the number of students
below the expected standard (20% to 55%).

A significant decrease in the number of students
above the expected standard (57% to 18%).

The number of students at the expected level has
stayed stable over the 3 years.

| Overall, the number of students at/above the
! expected standard is decreasing over the last 3
| years.

| In 2021, we surpassed 50% of our students below
I the expected standard.

e e e o e e e e S e
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Achievement Challenge Toru:
Literacy

Goal 1.

To increase the number of Year 6 and Year 10 target students achieving at or above the expected
curriculum level in reading and writing, at the end of the 3 year cycle. To achieve this our target
students would need to show accelerated progress in one, two or three years. Specific percentage
increase goals will be set annually based on data collected from identified target students in order
to mitigate students moving in and out of schools.

Goal 2:

To inquire into the impact of phonological and phonemic awareness on a students literacy
acquisition. As part of the inquiry we hope to build on teacher capacity which will in turn increase
the number of students working within curriculum Level 2 by the end of Year 3.
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Achievement Challenge Toru:

Literacy

Targets:

The Literacy Achievement Challenge is broken into two parts:

. Each school involved in the Literacy Achievement Challenge will identify a target group
of learners working within curriculum level 1. They will then be monitored through Year 4,
5 and 6.

.. The second Achievement Challenge will identify a target group at the end of Year 7 that
are working within curriculum level 3. They will be monitored through Year 8, 9 and 10.
Over the three years, any new target students will be able to enter the target group the
following year. A footnote will be placed next to these students identifying year of entry.
Specific groups may be established based on gender and ethnicity.

‘:‘

This will exclude students who meet one or more of the Ongoing Resource Scheme
(ORS) criteria.
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Achievement Challenge Toru:
Literacy

Monitoring:

Target students will be identified by Week 2 of Term 1, 2023 through overall teacher
judgement (OTJ) in both reading and writing from the previous years data. Data collection
will be shared in a three sub-level format. The data will be gathered and shared to the
Kahui every six months (end of Term 2 and end of Term 4). Regular moderation across
schools for writing will be a key aspect of monitoring this challenge.
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Achievement Challenge Wha:
Numeracy

The new Numeracy Standard for NCEA
requires students to know all of the
Mathematics Curriculum. They will be tested
online, in a test that is NZ wide. All students
must pass this standard in order to pass
NCEA 1.

In order to give students the best possible
chance of achieving in this standard, students
should be tracked from year 8, to ensure that
they are on track, and given the best chance
of succeeding.

The NCEA
Change
Programme
has
highlighted
challenges

Driven by
emerging
patterns of
achievement
data

|dentified through
consultation
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Achievement Challenge Wha:
Numeracy

Rationale

The next section provides evidence and analysis of the current Year 10 achievement data across
our Kahui. This forms the justification for our target group.

Through an analysis of achievement data a consecutive pattern of an increasing number of
students achieving below an expected level of achievement at at year 10 has emerged. It is
noted, while on a slight increase, very small numbers of students are achieving above the
expected curriculum level.
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Achievement Challenge - Numeracy Analysis Year 10

|

|

| Graph

|

I Numerac y: Year 10 Overall

|

|
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|
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Analysis

A decreasing number of students are below the
expected standard as an overall population (69% -
51%).

|

|

|

|

|

|

|

|

i

| The number of students below the expected

| standard is increasing (33 - 50 students).

|

| An increasing number of students are above the

| expected standard (4% - 12%).

|

! Overall, the trend is downward as we go from below
|
|
|
|
|
|
|
|
|
|
|
|
|

the expected standard to above the expected
standard.

The downward trend from below to above is
consistent over the last 3 years.

Each category trending up as the total number of
students in Year 10 increases.

e e e o e e e e S e
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Achievement Challenge Wha:
Numeracy

Goal 1:

To increase the number of Year 10 target students achieving at or above their expected
curriculum level in Number at the end of the 3 year cycle. To achieve this our target
students would need to show accelerated progress in one, two or three years. Specific
percentage increase goals will be set annually based on data collected from identified
target students in order to mitigate students moving in and out of schools.

Goal 2:

To increase teacher and student capacity in ‘Process and Content Ideas’ across all strands
of Numeracy.

https://ncea.education.govt.nz/literacy-and-numeracy/numeracy/learning


https://ncea.education.govt.nz/literacy-and-numeracy/numeracy/learning
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Achievement Challenge Wha:
Numeracy

Target

Each school involved in the Numeracy Achievement Challenge will identify a target group
at the end of Year 7 that are working within curriculum level 3. They will then be
monitored through Year 8, 9 and 10. Over the three years, any new target students will be
able to enter the target group the following year. A footnote will be placed next to these
students identifying year of entry. Specific groups may be established based on gender
and ethnicity.

+*  This will exclude students who meet one or more of the Ongoing Resource
Scheme (ORS) criteria.
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Achievement Challenge Wha:
Numeracy

Monitoring:

Target students will be identified by Week 2 of Term 1, 2023 through overall teacher
judgement (OTJ) covering the four overarching strands from the previous years data. Data
collection will be shared in a three sub-level format. The data will be gathered and shared to
the Kahui every six months (end of Term 2 and end of Term 4). Regular moderation across
schools for numeracy will be a key aspect of monitoring this challenge.
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Theory of Improvement
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Strategy for Improvement

Domain 1

Teaching

Domain 6: Domain 2:

Thriving CoL Leading
Strong and
Effective
Collaborative
Domain 5: Practice Domain 3:

Partnerships Evidence

Domain 4:

Pathways
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DEVELOPMENT STATEMENTS
DOMAIN 1

Teaching collaboratively
for the best learning
outcome for every child

-I IMPROVING TEACHING
* PRACTICE & CAPABILITY

2 COLLABORATIVE
* TEACHING

3. OUR CURRICULUM

support the de ment of ¢

Establishing

Achievement challenges,
recruitment and planning.

Developing

Shifting from cooperatin,
to collaborating on
matters most.

We are sharing information
about our teaching practices \

and identifying our high level

We are developing a plan fo
improve teaching capability.

\ Across and Within School Teachers

are identifying and sharing
examples of good practice.

/

/ We are implementing our plan to

/

’

areas for improvement in
teaching capability across the ;
Kahui Ako. 7

We are agreeing on how we
will use collaborative teaching
in our Community of Learning. /

@ practices across the
Kahui Ako.

Embedding

As you work through the map, ask yourselves 'What stage of development are we at?’ and 'Is what we are doing

within our Kahui Ako making a difference to the prog and of every child and young person?’

Fully Functioning

Collaboration is focused,
systemic, sustainable and
responsive.

improve teacher capability.

Across and Within School
Teachers are driving a shared
view of good practice.

We review and refine the way
that we improve teaching
practice across the Kahui Ako.

Our teachers are regulary self-
reflecting on their practices
and identifying areas for further
development.

We are developing a
common language for
describing the cumriculum.

We are discussing how the
curiculum is being used
across the Kahui Ako.

in Communities of Lean

Progress

Qing key elements

ning | Kahui Ako

Our teachers are using
collaborative teaching.

The findings from teacher led
inquiries are shared across the
Kahui Ako.

There is a culture of
collaborative teaching.

Our teachers regularly work
together to maximise their
impact on children and
young peoples learning.

We are developing and refining
our local cumiculum together.

Our local cuniculum is
connected, complementary
and contextualised fo our
students needs across the
learning pathway.
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DEVELOPMENT STATEMENTS
DOMAIN 2

Leading for progressand
achievement for every
child and every teacher

] LEADERSHIP
* DEVELOPMENT

2 COLLECTIVE PURPOSE,
* FOCUS & RESPONSIBILITY

As you work through the map, ask yourseives 'What stage of development are we at?’ and 'Is what we are doing
within our Kahui Ake making a difference to the progress and achievement of every child and young person?’ !

\ leadership skills, knowledge and

‘
4 We are finding common ground

°
Establishing Developing Embedding Fully F tioning o0
Achievement challenges, Shifting from cooperating Col[obgaﬂng leads to Collaboration is tocused,
recruitment and planning. to coliaborating collective impact on children systemic, sustainable and
matt young peoples learning. responsive.
2. Some
progress
]
Our K&hui Ako has a strong
leadership capability that is self-
jFEssEeRe sttt We are supporting ou Kahui Ako e S
s Leader, Across and Within School age pr
J = ‘o growth across the Kahui Ako.
/ We are identifying the roles and as leaders of leaming. We are growing leadership

& responsibilities of leaders in the
bk K&hui Ako and identifying what

\ attributes we want in our Kahui
\ Ako Leader, Across and Within /!
\ school Teachers. /

progress

We hove a shared purpose
and an established way of
working together.

Ouw people are engaging
with and influencing the
 shared purpose and vision.

and agreeing how 1o work
\ together to achieve our goaks. i

A guide to suppor! the development of collaborative practice in Communities-of Leaming | Kahul Ake

2. Significant

capability across the community.

Our Leader, Across, and Within
ool Teachers are leading
qe across the Kahui Ako.

Ouwr Leaders lead with
manaakitanga. They hold
fh accountable for

We have a clear vision and
purpose developed with, and
owned by, the wider community.

achieving our communities
vision for all of our children
and young peocple.

Our leaders have strong and
trusting relationships and are
leading the community together.

Version 3 - July 2018




As you work through the map, ask yourselves 'What stage of development are we at?’ and 'Is what we are doing

DEVELOPMENT STATEMENTS within our Kahui Ako making a difference to the prog and of every child and young person?’
DOMAIN 3
Evidence guiding our Establishing Developing Embedding Fully Functioning
: . Shifting from cooperating Collaborating leads fo Collaboration is focused,
p(OCﬂCG and actions gz?ﬁ:’fg:ﬁr:nzh::l::::; to collaborating on what collective impact on children systemic, sustainable and
7 matfers most. and young peoples leaming. responsive.

2. Some
progress

We maoke adaptations to
our data collections when
needed and are confident
in the quality, relevance
and security of the data
we collect.

We are exploring how we can
improve the quality of our data

and evidence, and how we can \
improve the way we collect and
share data.
We are improving the quality

W A
& ove eatlfying what dat of our data and evidence.

and evidence our members

DATA COLLECTION P i
] < collect, what is useful for Kahui We have sustainable systems
+ AND MANAGEMENT Ako purposes and how we safely in place for data collection
share this information. / and management.

2. Some
progress

We are measuring student
attainment and progress against
our achi ct
Both in our own agamsohons
and our K&hui Ako.

Data and evidence is the
major driver of practice in
our Kahui Ako.

We are using broad and reliable
data and evidence fo evaluate

\ and inform our actions.

USING EVIDENCE & DATA We are using data and
evidence o set our

7. TO MONITOR PROGRESS b s
AND LIFT ACHIEVEMENT \ and inform our action plan.

e
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DEVELOPMENT STATEMENTS
DOMAIN 4

Pathways developing

and connecting along
the whole educational
journey for every child

-l INTEGRATING THE
* LEARNING PATHWAY

2 SUPPORTING
° TRANSITIONS

A guide to support the development of collaborative practice in Communities of Learning | Kahui Ako

As you work through the map, ask yourselves 'What stage of development are we at?’ and 'Is what we are doing
within our Kahui Ako making a difference to the progress and achievement of every child and young person?’

Establishing Developing Embedding

Shifting from cooperating Collaborating leads to Collaboration is focused,
to collaborating on what collective impact on children systemic, sustainable and
matters most. and young peoples leaming. resporsive.

Fully Functioning

Achievement challenges,
recruitment and planning.

1.Early stages
We are able to work flexibly across

We are working on addressing the K&hui Ako and the leamer

our achievernent goals across pathway to be able to deliver high
the leaming pathway. quality teaching and learning
opportunities.
We are developing relationships We are ensuring that leaming i
to create a joined up leamer joined up and {ospomivo to the
pathway for our children and needs of our children and young
young people. people as they progress across our
pathway.

2.Some

progress We regularly review the practices
in place to support sustained
success ond seamless fransitions
for ol of our children and young

people.

We have a plan of action for
how we will work together to

support learmers across
transition paints.
We have evidence-based
practices in ploce to support
\u sstul and i /

We have identified the key
transition points in, out, and through
our local education system.

through the pathway.
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DEVELOPMENT STATEMENTS
DOMAIN 5

Partnering with
families, employers,
Iwi and community

] PARENTS, FAMILY
+ AND WHANAU

2. IWIRELATIONSHIPS

STRONG COMMUNITY
3. ENGAGEMENT AND
LOCAL RELATIONSHIPS

A guide to support the development of collaborative practice in Communities of Learning | Kahui Ako

As you work through the map, ask yourselves 'What stage of development are we at?’ and 'Is what we are doing
within our Kahui Ako making a difference to the progress and achievement of every child and young person?’

Establishing

Achievement challenges,
recruitment and planning.

Developing Embedding Fully Functioning

Shifting from cooperating Collaborating leads to Collaboration is focused,
fo coliaborating on what collective impact on children systemic, sustainable and
matters most. and young peoples learning. fesponsive.

—

-

3. Significant
progress

are sharing information and
ata with parents and whdanau
and listening to their questions an
aspirations to jointly plan next
leaming steps for their children.

We have developed a strong sense
of whanaungatanga with parents
and whanaou that has lead to a
partnership based on the learming
needs of ther children.

Iwi are partners in our K&hui Ako.
We plan together and have
shared goals for improving student
progress and achievement.

Our Community of Learning is
seen as an integral part of the
community and this is
benefiting our children and
young people.

]

We are talking with parents and
whénaou so that they understand
what the Kahui Ako is seeking to

achieve for their children and how

they can contribute.

As a result of collaborating with
parents and whénau we are
making changes o how leaming
happens in our Kahui Ako.

1. Early stages
We are developing

relationships with iwi and

\\/

involving them in the work of
our K&hui Ako.
g We collaborate with iwi in key
We are talking with our local iwi areas of work across our KShoi
leaders about the establishment Ako that will have @ posifive
of our K&hui Ako. impact on leaming outcomes.
1. Early stages
have developed relationships
key people and organisations in

our community and have i
roles and responsibilities for
engagement and communication.

Our relationships with our

community are resulting in
changes within our K&hui Ako
improve student progress and
achieverment.

We are identifying key people
ond local organisations in our
wider community that we need to

engage with and involve in the
work of the Kahui Ako.

e

Version 3 - July 2018




Fully Functioning
Collaboration is focused,
systemic, sustainable and

responsive.

Embedding
Coliaborating leads to

As you work through the map, ask yourselves 'What stage of development are we at?’ and 'Is what we are doing
within our Kahui Ako making a difference to the progress and achievement of every child and young person?’

DEVELOPMENT STATEMENTS
Establishing Developing
Shifting from cooperatin
fo collaborating collective impact on children
matt young peoples leaming.
'
i

Achievement challenges,
recruitment and planning.

progress

DOMAIN 6

Our strong culture of

whanaungatanga enacbies us to
coliaberate with each other on the
things that will that will best lift the

attainment of our children and

young people.

Building a thriving

Community of
Learning | Kahui Ako

Wae are building trusting, culturally
appropriate and professional
relationships (whanaungatanga)
together.

Our strong sense of

whéanaungatanga is enabling o
culture of collaboration to

develop across our Kahui Ako.
i

Our leaders are committed to

working together to build trust
B

within the K&hui Ako.
;
2. Some

progress

Our Kahui Ako has effective
systems and processes in place
that create efficiencies and

] . CULTURE OF TRUST
encourage collaboration on the

We ore planning how to

implement change, organise
ourselves to work more efficiently
& have structred our K&hui Ako things that matter the most.
o enable the building of effective

together as a K&hui Ako and
developing systems to work

collaboratively.
collaberative relationships.

/
We are meeting and working
together on cur achieverent
‘ challenges, planning and \
recruitment of new roles. \
/ We have explored, and where
K appropriate adopted new
opproaches to more efficiently
plan and manage activities in our
Kahui Ako.

PLANNING AND
2- DELIVERING TOGETHER 5
We have agreed to change
" the way we work to deliver our
\,  ochievement challenges. %
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Appendix

I, Achievement Challenge Refresh

. National Educational and Learning Priorities
3. KaHikitia Ka Hapaitia

4 Leading Local Curriculum



https://docs.google.com/document/d/1Rhhsxwy2ZazKlgWdMfpskWWu6cyxb6QWeRX1W34kiTI/edit?usp=sharing
https://assets.education.govt.nz/public/Documents/NELP-TES-documents/FULL-NELP-2020.pdf
https://www.education.govt.nz/our-work/overall-strategies-and-policies/ka-hikitia-ka-hapaitia/
https://aotearoanzhistories-live-sto-assetstorages3bucket-ventvwpos5jk.s3.amazonaws.com/s3fs-public/2022-03/MoE_ANZH_Guide1_Screen2-160322_0.pdf?VersionId=dQJ688X87gZRDluYtar7lmDgI.Y.M1LI

