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INTRODUCING OUR COMMUNITY

Our community is located on the edge of the Waitakere Ranges, with much of its hinterland being native
bush reserve which flows down to Auckland's west coast beaches and Manukau Harbour. On our eastern

boundary we connect with the rapidly growing and vibrant urban area of New Lynn.

The majority of our learners come from the suburbs of Titirangi, Green Bay and Glen Eden, the semi-rural
and bush reserve areas of Laingholm and Huia, and the fringe of New Lynn. Consequently our community
reflects the wide range of demographic and socio-economic diversity that is one of the defining

characteristics of Auckland.

There has been a long history of strong collegial relationships between the principals in our community but
the opportunity to turn this into something much more was presented to us in 2014 with the creation of our
Learning Change Network. Our key purpose at that point was to engage with the notion that “In response
to the learner achievement challenges, increasing numbers of school/kura/community leaders and teaching
professionals are beginning to Collaborate because they believe that together, they can achieve deeper
and more lasting outcomes for akonga / learners.” Ministry of Education Terms of Reference, Learning and
Change Networks. In late 2015 our network morphed into a ‘Community of Learning’ following our

successful Expression of Interest application.

Our name - Kotuitui — means to ‘interface and interweave’ and in our case that Collaboration means

interweaving on many levels.

As of the beginning of 2016 our K&tuitui Community of Learning includes:
e Green Bay High School
e Glen Eden Intermediate School
e Primary Schools (Years 1-6) Arahoe, Fruitvale, Kaurilands, Konini, Laingholm, New Lynn, Titirangi,
Woodlands Park and Green Bay Primary (Year1 -8)
e Central West Auckland Team for RTLB Service
e Oaklynn Special School

In 2017, we were joined by Alternative Education based in Henderson.
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In 2019, 13 Early Learning Centres joined our Community of Learning. These are:

1. Best Start New Lynn 2. Lil Seeds Ltd

3. Green Bay Kindergarten 4. New Lynn Kindergarten

5. Horizon Montessori 6. Titirangi Kindergarten

7. Just Kiddin Ltd 8. Titirangi Private Kindergarten

9. Kidd Inn Early Learning Centre Ltd 10. Woodlands Community Kindergarten
11. Laingholm Kindergarten 12. Rainbow Cottage Kindergarten

13. Learning Edge Montessori

Our large and diverse group of schools and ECEs have worked successfully through the process of growing
into a Community of Learning, with all schools contributing to the creation of this document by working in
cross school focus groups. We held two Hui for all Board of Trustees members, so as to ensure there is a

shared understanding of what this initiative means.

We have benefited greatly from working with the Ministry of Education, University of Auckland, Education
Review Office and other Communities of Learning, but the greatest learning about Collaboration has come

from within.

Kotuitui Community of Learning / Kahui Ako

Katuitui has changed the way we approach learning in our community.

Fundamental to this change is a community wide commitment to collaborative inquiry. As a collective we
agree that transformational leadership and pedagogy is born from shared understandings of the elements
that underpin effective inquiry. Using Timperley's theoretical foundation, it became clear that our initial
goals could not be serviced without time spent on developing Collaboration and how to open our schools

up to genuine Collaborative change.

Communities of learning are a once in a generation chance to connect schools and teachers, and to support
learners throughout their educational journey. Kahui ako goals tested by student achievement data alone,
will not provide sustainable outcomes if we are ignorant to the progress learners are making across our
schools. Reframing Kahui ako success criteria analysis as how much value we add to our learners,

celebrates the success of all of our learners, rather than developing strategies from an inconsistent
7
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understanding of what “below curriculum level means”. Greater motivation for across school improvement

can be found when we move away from goals driven by identifying deficit and deficit thinking.

How can we know our impact as teachers? How can our resources support learners with additional needs?
How can we protect student wellbeing? How can we involve early childhood centres in our work and learn
from their work? How can we create transparent progressional frameworks that are shared with learners
and whanau? How can we utilise the cultural capital that exists in our community? These are some of the
questions that inspire us. The journey to find answers to these questions within our unique schools becomes

our purpose.

Reframing Koétuitui as a local hub of research and development, where the future state is built on inquiry

findings generated in our schools becomes our goal, and should be a goal of all Kahui ako.

Kotuitui 2016 Goals:

» Inclusive and culturally responsive practice: To develop and implement a planned approach to
address inclusive, culturally responsive pedagogy and ensure equity of outcomes for all learners

across the Community of Learning.

> Strengthening Literacy skills: To strengthen academic reading and writing skills so that learners
experience greater success at primary, intermediate and secondary school, achieving NCEA Levels

2 and 3 and with increased numbers rECEsiving Merit and Excellence endorsements.

» Effective transition points along the learning pathway: To prevent the current drop in

achievement levels at the point of transition — between Year 6 to 7 and Year 8 to 9.

> Data Literacy and evaluative capacity & capability: To increase data literacy and evaluative
capacity and capability across the Community of Learning, as a critical element of teacher-led,

student-centred inquiry.

The 2016 goals for Kétuitui were impractical and impracticable. The snapshot of National Standards
achievement data from year 1 to year 10 highlighted potential inconsistency of assessment tasks, marking,
overall teacher judgements and understandings of the curriculum progression. This lack of consistency
meant that showing any kind of improvement against National Standards didn’t necessarily come with any
greater understanding of why the improvement occurred and provide any practical application of any

findings. If the goal is to improve student outcomes then using solely National Standards as a measure

8
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significantly limits the work of the Community of Learning. For example, a shared understanding of student

and teacher wellbeing is an excellent space for Kahui ako to work in — however, how can the findings of this

intrinsic work be recorded using primary school assessment data?

Kotuitui's central goal was to lift aspirations and raise educational achievement for every learner in our
community. The first issue we faced as a Kahui ako was the significantly different contexts of each school,
compounded by the variability in how each school interpreted the central goal. The formation of the Kahui
ako did not provide an agreement on how to operationalise the elements of the Achievement Challenge that
would provide a clear direction for the Kahui ako to take. The nascent Kahui ako team — Across School
(ACOL), Inside School (ICOL) and Leader — were appointed with little idea as to how to progress with a lack
of shared understanding of how the Kahui ako should proceed. The decision was taken to inquire into what
the community needed from a Kahui ako and how relevant the initial achievement challenge goals

were. Thus, the Katuitui research and development hub was founded.

2019 — 2022 Vision Statements

» Strengthening connections for learners with additional needs
Aligning Learning Support response to meeting needs of all learners within Katuitui

Developing community of practice that is responsive to learners with additional needs across Kotuitui

» Connecting the steps through Curriculum Levels
Developing a shared understanding of progress through Curriculum Levels
Improving confidence in measuring student progress through Curriculum Levels

Supporting a community of professional inquiry

» Connecting both ends of the learning pathway
Ensuring successful transitions into and out of schooling; focus on ‘at risk’ learners

Developing a shared understanding of the context beyond schooling

» Building resilience and wellbeing of the Kétuitui community
Growing a shared understanding of wellbeing across Kotuitui
Promoting a shared understanding of culturally sustaining practice across Kotuitui

Strengthening internal professional capacity and organisational systems
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Achievement Challenge - Goal 1 - Data Literacy and
Evaluative Capacity and Capability

Aim: To increase data literacy and evaluative capacity and capability across the Community of Learning,

as a critical element of teacher-led, student-centred inquiry.

GOAL 1 - Progress so far

Using inquiry to show progress, support Collaboration across stakeholders and monitor and evaluate

improvement actions across the community.

Kotuitui was reframed as a hub for research and development meaning a construct was needed to support
an inquiry driven model of progress. A structure that would be supportive of schools individual charters, as
well as an emerging agreement on the direction of Kétuitui between the leaders of the schools and the
Kahui ako. The focus was for inquiries to be conducted by In School leaders (ICOLs), in their contexts,
meaning that relational trust and Collaborative capacity could be grown from the ground up. The Across
School Leaders role (ACOLs) were to be facilitators of inquiries; standardising the understanding of the

‘Spiral of inquiry’ in individual schools and providing a forum for Collaboration across sectors.

The Research and development model

The Collaborative model can be seen in fig 1. The Katuitui model was popular among emerging Kahui
ako. The focus on foundation building, and reticence to rush-to-action, built trust in the fragile early weeks
of Collaboration. Kahui ako from Royal Oak, Glenfield and Mangere came to see how our model worked

and we were asked to speak at a cross sector forum soon after our setup.

Fig 1

10
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and Board
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Research Outcomes and New Inquiry Cycles

e The ICOL are central to the emerging model, as their inquiries drive the progress of the Kahui ako.

e Each inquiry is influenced by the agreed Achievement Challenge goals (in yellow).

e The ICOL are “held in place” between the expectations of the individual school boards and the ACOL.

e The outcomes from the ICOL inquiries are shared across the community and trigger other inquiries by
the ICOL in other schools.

e The ACOLs support the 42 ICOLs by providing support and systems that amplify the findings of the
ICOL.

e The ACOLs also conduct an inquiry across the community.

11
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The Kotuitui Inquiry Database

The monitoring and evaluation of all Kahui ako is fraught with difficulty. These are highly collaborative
endeavours ‘stuck on top’ of a historically competitive model of education. This, coupled with the disparity
between Kahui ako expectations in the primary and secondary Collective agreements, tangles lines of
appraisal. In fact, there is no clarity in which a Kahui ako can make expectations of individuals, and certainly
no clarity on how to measure or mandate success. The systems developed by Kétuitui are as robust as
possible — maintaining the core principles of inquiry (and teaching in general) that it's okay to make mistakes
and to fail, as long as learning helps our progress.

The lack of focus on quantitative measures of success and space from predefined evaluative criteria helped
support trust building and Collaboration in the first year. However, there was a need to continually analyse
the quality of inquiries and link them across schools. The sustainability of the Kotuitui model is not based
on one year's worth of inquiries, rather, a place where inquiries can live and grow. Kétuitui is a tapestry of
understanding, woven from the shared findings of inside school inquiries. Each inquiry is to be used as a
basis for greater understanding. To monitor and evaluate our inquiries our funds were used to develop the
Kotuitui Inquiry database — an inquiry space that provides us with the ability to appraise and share our
inquiries (fig 2).

Fig 2
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The Katuitui database allows principals and senior leaders, ACOL and ICOL to search for inquiries based
on the following characteristics (fig 3):

e School

e Work streams/ Achievement Challenge Goals

e Teaching Standards

e Tags - linked to Kotuitui learners e.g. Reading, Writing, Maori, whanau, Student engagement,

Academic progression etc.

This makes it easy for school appraisers to monitor and evaluate their ICOL staff and for school leadership
to connect the work of Katuitui with the work of their schools. We have currently 86 searchable inquiries
conducted using the ICOL resource. In five years’ time this will be close to 300 - findings related to our
learners, from our community with inquiries done by our teachers. The database supports the notion that
our learners are traveling through our network, with each inquiry available for the next school to use as a
basis for future inquiries. Furthermore, the database provides support for good inquiry practice by helping
teachers to build inquiries on top of previous findings, rather than doing cohort analysis of a group of learners

and repeat the same inquiry on a new, incoming group of learners.
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Finally, senior leaders can use the database to inform the appraisal of their staff in the network.
Responsibility for appraisal still resides with the principal of the school. The database makes the inquiry

process transparent and easily accessible.

Fig 4
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The Kotuitui Website — sharing information with our community

Across School leaders commissioned the design of a logo for the Kétuitui network that summarises our goal

of improving student outcomes through collaboration. The logo promotes the idea of equity, whilst

maintaining and promoting the individuality that makes our community special.

The Kotuitui Feathers

Orientation

The teathers are in an upright position pointing

downwards to reflect how they might be bound to a
Maori cloak, The vertical alignment is also
suggestive of people standing nexe to one another,
forming the basis of a communiry.

Design

Each feather is subtly ditterent in irs design
reflecting both the diversity of the community and
the varying styles of our learners. Additionally, the
design reflects the concepe of many ideas coming
together from ditferent sources, which instrinsically
links to the natre of research and development

within inquiry.

Network Node

Each feather stem features a small hollow cirele at
the top which represents the connectivity potential
of the feather. Nerworks are a series of
interconnecred nodes and each node contribures to

the nerwork as a whole,

Pattern

The use of symmetry in the detail across the feathers
reflects a woven pattern, which is to say a network
of elements that are intertwined, woven or bound

togrher to torm a whole.

K6tuitui branding is supported by a basic marketing strategy, developed to highlight the shared nature of
the network. A public facing website was developed - https://Kotuitui .org/ (fig 5). The website contains

information on our schools (fig 6)
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The website provides the Kétuitui community with information about the aspirations of Kétuitui for their
almost 7,500 learners, as well as giving the community an understanding of the stakeholders invested in
this endeavour, i.e. the schools, school leaders, ICOL and ACOL. Additionally, the community is able to
connect with the ACOL team to communicate further, ask questions or be kept up to date on the

development of Kotuitui as a community (Fig 7 below).
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Shared professional Learning — shared professional inquiry

The findings and reflections from the Kahui ako inquiries are central to transformational shift. To
provide sustainable improvement to student progress rather than short term, transition fixes, a
deep and rich understanding of Temperley's Spiral of Inquiry is needed. To support a shared
understanding of Kotuitui's expectations, a series of unified professional development opportunities
were provided across the Kahui ako. ICOLs attended a two hour session after school each term,
these sessions contained input from the ACOL, as well as a space for ICOL to connect and
collaborate on their inquiries. These sessions culminated in a Term Four, all day PD session,
hosted by Green Bay High School. The full PD brought all of the ICOL teachers together to share
their findings and to gain an understanding of the monitoring and evaluation mechanism that is in
place for their inquiry findings. Each ICOL teacher is expected to produce an inquiry report in a
standardised structure; these reports are recorded on the Kotuitui database and are printed out
into a book that is copied and sent to our schools (fig 8). In addition each ICOL teacher is expected
to deliver their inquiry findings to their principal and board, as part of the monitoring and evaluation
process of individual schools. These inquiries provide the evidence of progress against our Kotuitui

goals.

Fig 8
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Shared leadership and coaching professional learning

A key part of raising the quality of inquiry and Collaborative practice across our community was to invest
resources into our leaders. We were granted a significant amount of hours to allow leaders to take part in
the International School Leadership Programme - run by the institute of professional learning. Based on
the work in Canada by the Ontario Principals Council, the ISL gave the opportunity for a group of leaders
from Kotuitui to share their learning through a diverse series of modules.

The basis of improving student outcomes through inquiry brings clarity to the needs of good coaching
practice. Kotuitui funded ACOL to attend a cross sector coaching professional learning programme that ran
over 3 days. The aim was to synchronise understandings of coaching theory to boost the productivity of
the ICOL inquiries. The impact of this professional development can be seen in the improved quality of

inquiries in 2018.
Across School Leader (ACOL) inquiries

In addition to the 85 ICOL inquiries the ACOL teachers conducted their own inquiry over the span of the
inaugural achievement challenge. In the initial two years, a significant amount of ACOL time was spent
setting up the structures that would bear the weight of such a large inquiry process. The ACOL inquiries
were taken out of the context of the achievement goals as there was little agreement on ways to progress
towards these goals. There was also a generalised lack of in-depth investigation as to what our community
wanted, that was not part of the development of the original achievement challenge. The ACOL inquiry can

be split into two parts:

Question 1 — How do Across School Leaders support the Kétuitui team with pedagogy, leadership and

Collaboration?

Question 2 — How do we build Kahui ako capacity by investigating systems to ensure sustainability?

18
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The full reports can be found in the appendices, however the general, abridged finding of our Across School

leader inquiries were:

A need to create a space for the DP/SMT (Deputy Principal/ Senior Management Team) voice

moving forward so that this group can be part of the wider Collaboration/relationships

e A need to maintain momentum/sustainability given that there is/will be some change in staffing of
both Across school and In School Kahui ako roles

e A need to create stronger Collaborative links between ICOL teachers in different school contexts (to
support Collaboration between schools)

e A need to create stronger ties with ‘other leaders’ (eg HODs, Team Leaders) in each school to build
more alignment between school annual plans (and resulting actions) and the vision of the wider
community

e A need to support the ICOL teachers to develop an even more complex understanding of inquiry

o A need to build capacity around learning support to ensure we meet learner needs in our community

e A need to include voices and perspectives from Early Childhood and career pathways as part of our
community of learning

e A need to continue to build relationships/communicate with the other staff in each school to further
the vision of Kotuitui

e A need to develop leadership potential across our community and within each school context

e Aneedto include whanau voice as part of Kétuitui vision

e A need to use learning from other Communities of Learning to continue to feed into our own journey

o A need to use inquiry data more effectively to ascertain and evaluate impact on student outcomes
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Achievement Challenge - Goal 2 - Inclusive and
Culturally Responsive Practice

Aim: To develop and implement a planned approach to address inclusive, culturally responsive pedagogy

and ensure equity of outcomes for all learners across the Community of Learning.

Inclusive and culturally responsive practice — Success Criteria

These numbers suggests correlation rather than causation as the data is taken from intermediate school’s

analysis of variance where appropriate.

Reading - Primary

o .. | Atthe end of 2015, 344 out of 443 Maori learners were “at or above” the National Standards
Historic Position ) . _
_ for reading, which equates to 78% of all Maori learners.
for Maori and N .
-~ Atthe end of 2015, 251 out of 351 Pacific learners were “at or above” the National Standards
Pacific learners . _ N
for reading which equates to 72% of all Pacific learners.

Specific  target | By the end of 2018 the Katuitui Primary Schools plan to accelerate the number of Maori
for Maori | learners achieving “at or above” the National Standards for reading by 12%, to 393 out of

learners 443 (89%). This equates to 49 Maori learners over 3 years.

Spediic t By the end of 2018 the Kétuitui Primary Schools plan to accelerate the number of Pacific
ecific targe
P J learners achieving “at or above” the National Standards for reading by 15%, to 302 out of

351

(85.9%) This equates to 50 Pacific learners over 3 years.

for Pacific

learners

81% of Maori learners are “at or above” curriculum level for reading across the Kétuitui network in 2018 —
an increase of 3%

66% of Pacific learners are “at or above” curriculum level for reading across the Katuitui network in 2018 —
a decrease of 6%
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Writing — Primary

for Maori

Pacific learners

Historic Position

and

At the end of 2015, 284 out of 443 Maori learners were “at or above” the National Standards
for writing, which equates to 64% of all Maori learners.
At the end of 2015, 229 out of 351 Pacific learners were “at or above” the National Standards

for writing, which equates to 65% of all Pacific learners.

Specific target | By the end of 2018 the Katuitui Primary Schools plan to accelerate the number of Maori
for Maori | learners achieving “at or above” the National Standards for writing by 17%, 362 out of 443
learners (82%). This equates to 78 Maori learners over 3 years.

Specific target | By the end of 2018 the Katuitui Primary Schools plan to accelerate the number of Pacific
for Pacific | learners achieving “at or above” the National Standards for reading by 18%, to 290 out of
learners 351 (83%) This equates to 63 Pacific learners over 3 years.

77% of Maori learners are “at or above” curriculum level for reading across the Kotuitui network in 2018 —
an increase of 13%
56% of Pacific learners are “at or above” curriculum level for reading across the Kotuitui network in 2018 —

a decrease of 9%

Reading — Intermediate

o | Atthe end of 2015, 123 out of 169 Maori learners were “at or above” the National Standards
Historic Position ‘ _ .
. for reading, which equates to 73% of all Maori learners.
for Maori and -~ )
N At the end of 2015, 64 out of 105 Pacific learners were “at or above™ the National Standards
Pacific learners

for reading, which equates to 61% of all Pacific learners.

Specific  target | By the end of 2018 the Katuitui Intermediate School plan to accelerate the number of Maori
for Maori | learners achieving “at or above” the National Standards for reading by 15%, to 148 out of
learners 169 (88%). This equates to 25 Maori learners over 3 years.

Specific target | By the end of 2018 the Kétuitui Primary Schools plan to accelerate the number of Pacific
for Pacific | learners achieving “at or above” the National Standards for reading by 19%, to 84 out of 105
learners (80%). This equates to 19 Pacific learners over 3 years.

69% of Maori learners are “at or above” curriculum level for reading across the Katuitui network in 2018 —
a decrease of 4%
78% of Pacific learners are “at or above” curriculum level for reading across the Kotuitui network in 2018 —

an increase of 17%
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Writing — Intermediate

o N At the end of 2015, 104 out of 169 Maori learners were “at or above” the National
Historic Position for| . ) )
) . | Standards for writing, which equates to 62% of all Maori learners.
Maori and Pacific » )
I At the end of 2015, 56 out of 104 Pacific learners were “at or above” the National Standards
earners
for writing, which equates to 54% of all Pacific learners.

- By the end of 2018 the Kétuitui Intermediate School plan to accelerate the number of Maori
Specific target for o . N
o learners achieving “at or above” the National Standards for writing by 17%, to 134 out of
Maori learners . )
169 (79%). This equates to 30 Maori learners over 3 years.

-~ By the end of 2018 the Kotuitui Primary Schools plan to accelerate the number of Pacific
Specific target for o _ N
. learners achieving “at or above” the National Standards for writing by 22%, to 79 out of
Pacific learners , _ .
104 Pacific (76%). This equates to 23 Pacific learners over 3 years.

65% of Maori learners are “at or above” curriculum level for reading across the Kotuitui network in 2018 —
an increase of 3%
71% of Pacific learners are “at or above” curriculum level for reading across the Katuitui network in 2018 —

an increase of 17%

GOAL 2 - Progress so far

Supporting culturally sustainable practice gets to the heart of the issues with the Kahui ako structure. The
Kotuitui network is a diverse group of schools each supporting culturally sustainable practice in line with
their distinct community of learners. It would be of interest to know how other diverse Kahui ako are
delivering in this domain. It would be significantly detrimental to the future state of the relationship between
schools if there was a “grand plan” developed to meet all cultural needs across our community. Any number
of “solutions’ have been provided by policy and university research that have proved ill-conceived, or

unsustainable.

Having culturally responsive practice as an isolated goal is paradoxical, as it suggests that it can be
achieved independent of other key factors that impact on the ability to deliver culturally relevant pedagogy.
It became clear that culturally sustainable practice is thematic and should be part of all solutions. Katuitui
should endeavour to make all of our work relevant to our Maori and Pacific learners rather than contend
that we can make culturally sustainable improvement alienated from supported learning, curriculum

development and overall student wellbeing.
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Devolving away from the achievement challenge lent us time to support inquiries in individual schools
related to supporting culturally sustainable practice. Through these inquiries new ideas emerged from
Alternative Education (AE) and RTLB provision, GATE support and skilled teachers with high cultural

capital.

The inquiry process opened up another key area of challenge across our network, linked to learners with
additional learning needs. The Kétuitui Learning Support inquiry began in 2015 in response to the most
recent Learning Support update that showed Learning Support provision in New Zealand lacks clarity,
cohesion and consistency; resulting in learners ‘falling through the gaps’. Local schools struggled to
coordinate a resource that needed support across schools and throughout student pathways to be effective.
The Katuitui community identified a space where collaborative practice could facilitate support for our
learners in a more cohesive and targeted way. The inquiry brought together a range of stakeholders who
are learner focussed, and open to working together to respond better to the needs of our community. This
led to an exciting Collaboration between Achieving @ Waitakere, Alternative education, Oaklynn Special
School and Green Bay High School in developing the ‘Managed Moves programme’. The Collaboration
afforded by the Kotuitui resource has seen a model that has been successful with our most challenging
learners in West Auckland and gained the interest at Ministry of Education level. The initial inquiry into
learners with additional needs provides the foundation of the 2019 - 2020 work stream as well as a catalyst
for inquiries into ‘at risk’ learners at ECEs to school transition and managed moves in the Intermediate
setting. These inquiries are coupled with work stream action plans around the development of a community
of practice in the SENCO space and a robust reporting and recording system for learners as they transition

through our network.

Underpinning principles -Within School Leaders(ICOL) inquiry outcomes

The inquiries are the foundation of transformational practice. 12 ICOL inquiries have been conducted into
Maori learners and 5 inquiries into Pacific learners. Here are some completed inquiries that have been

shared across the network. The findings have been significantly abridged:

Addressing underachievement in Reading and Writing through Accelerated Learning in Literacy (ALLs).
Incorporating the Te Ara Whakamana Framework or Mana Enhancement to support learners

achievement (and wellbeing)

The average overall perceived self-improvement by learners:
712% divided by 9 = 79.11%, In terms of effect size this is 0.79.

When asked to consider shift from before being involved in the intervention to after, the ranked results




(referring to rate of progress) are as follows:

19 points increase - How much better are you getting this year as a reader or writer? 13 points increase -
How well do you know your next step for improvement?

13 points increase - How hard do you try in reading or writing at school?

12 points increase - How well do you get back on track when stuck, or solve problems in your learning?
9 points increase - How much do you enjoy reading or writing at school?

When asked to consider the usefulness of the intervention for themselves, learners rated it 88% useful.
Learners said: “I'm getting better at writing.” "Helping me to learn.” “It's helped me quite a lot; the way |

nou

act, the way | learn.” “Teaching us new things. Writing stuff on Google, stuff what we should do.”

“You have to do stuff to get the boxes ticked off. Then you start working on something else.”
‘Sometimes | might not be having a good day. Come here, have a better day.”

“Before in reading and writing, | was getting mucked up. Quickwrites wouldn't sound right when | read.
Now | use stronger words, bigger words, | write more.” “It has improved with my reading and writing.”

‘| had to do the mana thing in the book. It was good.”

How can Katuitui support culturally responsive pedagogy?

As a result of this inquiry, a foundation for deep Collaboration has been laid, and there are individuals who
are passionate about this work stream - that will continue to drive this whakaaro and the Wellbeing stream
next year. Kotuitui defines itself as being interwoven and a community with aspects of this year's inquiries
and discussions are woven into the journey of our Kahui ako moving forward.

Kotuitui has the ability and strength to create such a rich and powerful community. It has the roots to share
expertise, experiences and knowledge, resources and act as a platform for courageous conversations
about race. Imagine being able to share and celebrate Community heroes, work professionals and have ex
learners come to help our Maori/Pacific navigate the reality of life after work and be able to walk in multiple
worlds. Building relationships can be threaded through our inquiries in many ways, such as through
dialogue and feedback about our teaching, knowing and understanding our learners, having an agentic
approach to teaching, power sharing, co- construction, student voice and valuing the cultural capital of what
each child brings to our learning environments - Not viewing Cultural capital as limitations to ethnic identities
but with all the social contexts and shared values our learners identify with, it’s their way of being. Maori
and Pacific success, is about knowing your learner and relating to your learners background, whanau and
aiga. A critical expression of fair, just and ethical governance is equity.

How do we build relationships with whanau to increase Maori achievement and examine the culturally

responsive practices of our schools & staff?

24



O S S |
Question: By the end of 2018, | have identified what cultural responsive practice looks like at XXX and by

the end of 2019 will establish a set of non-negotiable strategies to be implemented by teachers so that

Maori and Pacific learners are achieving success.

| have Collected results from most of the actions | have taken during the scanning phase. We collated many
responses to the questions that were asked of the learners which have been put into a wordle, the largest
words are what we do well and smaller words are what the learners want or areas needing improvement.
Figure 1: Responses from Maori learners in relation to questions posed at Maori student noho.
\Whanau hui and fono feedback on how XXX is doing in regards to catering for these learners. The number
of parents who attend to these hui needs improvement but the feedback was positive.
Figure 2: Whanau hui and fono feedback on how XXX is doing in regards to catering for these learners.
Figure 3: School wide observation of the classrooms to ascertain how our learners’ cultural identity is
represented or acknowledged. Results were collected by myself and imputed to google forms.
Figure 4: Pacific focus group to connect with learners and ascertain, how they felt XXX is catering for them
as Pacific learners. These results were recorded in a wordle with the largest words are what we need to
improve on and the smaller words represent what we do well.
The staff survey on cultural responsive practice was collected with the use of google forms, which was
emailed to XXX teaching staff. | received 16 responses out of a staff of 34 classroom teachers.

Here is just one example of the many positive responses received.
a. Culturally responsive teaching pedagogy. What do you think this means? It is a pedagogy that recognises
the importance of including learners' cultural references in all aspects of learning. To me, it means getting
to know learners in a way that is personal and individual. Acknowledging and embracing a student's racial
or ethnic background is important, but it is just a piece of who they are. Fully recognising and respecting
them means learning how they learn and what they are passionate about or interested in.
b. Describe a culturally responsive teaching practice you use with your learners. Based on what | have read
and know of, | include the following: | aim for a facilitator role when able, | aim to use culturally-appropriate
resources and topics where applicable, | vary between individual, paired, small group work where learners
are responsible for parts of the total workload, | aim for learners to increasingly determine what and how
infformation is shared or re-shared, | aim for high expectations for all learners.
c. How do you think being Culturally responsive impacts on learning? It seeks to empower learners
educationally and to expand their capabilities by making learners’ own skills, languages, and attitudes
meaningful in the classroom. | believe that identifying a student’s learning style is important, but learning
who they are is essential as well. Once teachers know what learners like, we can then be able to identify a

classroom’s shared passions and areas where cultures intersect.




Reflection against 2016 Achievement challenge

Improvements have been made for Maori and Pacific learners when measured against individual school’s
understanding of the curriculum. This again does not lead to any deeper contextual understanding of what
works for our schools and how it can be transported from one school to another. The main finding, while
pursuing this goal, was the shared desire to steer away from a homogenised approach to cultural
sustainable practice. This finding makes the initial goal somewhat redundant, and “implementing a planned

approach” is the remit of the school rather than the Kahui ako.

Further reflection shows common themes emerging from the ICOL inquiries. A lack of measurement
suppresses inquiry, reducing the efficacy of findings and making conclusions lack practical application
outside of the base school. How can we show our impact on Maori and Pacific learners if we cannot show
their progress? How can we show student progress through, and across our network if we don't have
shared framework? Looking at all of the inquiries across two years writes the lesson large: we need to
agree on the steps of the curriculum so we can support our Maori and Pacific learners to make decisions
about their learning.

A further finding is the need to place culture at the centre of all Kotuitui planning. Splitting “how to improve
Maori and Pacific outcomes” from supported learning, curriculum frameworks and student wellbeing
diminishes culture into a deficit silo. Why are Maori and Pacific learners performing less well in our
community? All of our inquiries should offer solutions from their context, rather than have a small number

of inquiries only looking at cultural improvement.

Significant findings

e Cultural improvement is not a goal on its own — the structure of Kahui ako does not lend itself to
devise community wide interventions for Maori and Pacific learners

e The answer is in the people — empowering inquiry through the expectation that all questions are
about cultural sustainability

e The numbers show there is significant work to be done. However, action without inquiry will
provide movement without purpose

e Understanding of the elements of student wellbeing is key to understanding student cultural
wellbeing — they are not different

e Schools need to develop strategies on their own with the support of a strong network — Kotuitui

needs to understand what cultural sustainability is
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Achievement Challenge - Goal 3 - Strengthening
Literacy Skills

Aim: To strengthen academic reading and writing skills so that learners experience greater success at
primary, intermediate and secondary school, achieving NCEA Levels 2 and 3 and with increased numbers

receiving Merit and Excellence endorsements.

Improving Literacy — Success Criteria

The data suggests correlation rather than causation as the data is taken from individual school’s analysis
of variance, where appropriate.

Reading - Primary

Historic At the end of 2015, 2947 out of 3501 learners were at or “at or above” the National

Position Standards for reading, which equates to 84% of all learners.

By the end of 2018 the Kétuitui Primary Schools plan to raise learners “at or above” the
National Standards for reading by at least 8%, to 3213 out of 3501 (92%) across all
learners. This equates to 267 learners over 3 years.

Overall target

for all learners

88.2% learners “at or above” curriculum level for reading across the Kotuitui network — an increase of 4.2%

Writing - Primary

Historic At the end of 2015, 2659 out of 3513 learners were “at or above” the National Standards

Position for writing, which equates to 76% of all learners.

By the end of 2018 the Katuitui, Primary Schools plan to raise learners “at or above” the
National Standards for writing by 13%, 3105 out of 3511 (88%). This equates to 446

learners across the Community.

Overall target

for all learners

82% learners “at or above” curriculum level for writing across the Kotuitui network — an increase of 6%
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Reading - Intermediate

Historic At the end of 2015, 771 out of 1002 learners were “at or above” the National Standards for

Position reading, which equates to 77% of all learners.

By the end of 2018 the Kotuitui, Intermediate School plan to raise learners “at or above” the
National Standards for reading by 12%, to 891 out of 1002 (89%). This equates to 120

learners across the community.

Overall target

for all learners

81% learners "at or above” curriculum level for reading across the K&tuitui network — an increase of 4%

Writing — Intermediate

Historic At the end of 2015, 669 out of 1002 learners were “at or above” the National Standards for

Position writing, which equates to 67% of all learners.

By the end of 2018 the Kotuitui Intermediate School plan to raise learners “at or above”
the National Standards for writing by 18%, to 849 out of 1002 (85%). This equates to 180

learners across the Community.

Overall target

for all learners

75% learners “at or above” curriculum level for writing across the Kotuitui network — an increase of 8%

NCEA secondary

Please note that the NCEA data has changed from participation to enrolment based data.

Level 2

Historic Position | At the end of 2015, 240 out of 283 (85%) of all learners achieved NCEA level 2

Hreen Bay High School (GBHS) aims to have 258 out of 283 (91%) of all learners leaving

Overall Targets
school at least NCEA Level 2. This would be an increase of 6% and 18 learners.

87% learners achieved NCEA Level 2 across Kotuitui network — an increase of 2%
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Level 3

Historic Position | At the end of 2015, 132 out of 185 (71%) of year 13 learners gained NCEA Level 3

By the end of 2018 GBHS aims to have 152 out of 185 (82%) of all learners leaving school

Overall Targets
with NCEA Level 3. This would be an increase of 11% and 20 learners.

73% learners achieved NCEA Level 2 across Kétuitui network — an increase of 2%

University Entrance

Historic Position| End of 2015, 101 out of 185 (55%) of year 13 learners gained University Entrance

By the end of 2018 GBHS aims to have 121 out 185 (65%) of all learners leaving school

Overall Targets )
with University Entrance. This would be an increase of 10 % and 20 learners.

52 .5% learners achieved NCEA Level 2 across Kotuitui network — a decrease of 1.5%

GOAL 3 — Progress so far

It became clear that there was little agreement between the schools regarding this goal. Initially National
Standards data showed an overall drop in learners “at” or “above” standard through the transitions
between Primary and Intermediate, Intermediate and Secondary and Year 10 and NCEA. However,
individual schools were not keen in sharing data that broke these assertions down further. The goal was

not seen as a priority goal for two schools.

Each school perceived an individual need related to improving literacy skills — making unification of a
literacy strategy unpopular and unnecessary. Kétuitui felt that improvement of student assessment for

reading and writing against National Standards needed understandings of the curriculum to be unpacked.
Across School Leaders supported In School leaders inquiring into literacy in their individual contexts. This

had the benefit of respecting the wishes of the principals, to value the unique nature of literacy in their

schools, whilst further investigating what improvements might be shared in other schools.
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Underpinning principles - ICOL inquiry outcomes

The inquiries are the foundation of transformational practice. 24 ICOL inquiries have been conducted into
supporting learner success in reading and writing. Here are some completed inquiries that have been

shared across the network. The findings have been significantly abridged:

Writing

How to best initiate change in the teaching of boys' writing across the curriculum to raise achievement.

Personally, my perception around how to raise the achievement in boys writing has altered. Prioritising

the connection and trust between teacher and pupil underpins the sustainability and positive experience
of learning to be a writer. Listening to, and acting on student voice in a visible way improves buy-in and
motivation of pupils.

Boys’ writing samples results comparing the start of 2017 with the end of 2017:

Accelerated progress (improvement of 3 sub-levels) - 27%

Expected progress (improvement of 2 sub-levels) - 55%

Less than expected progress (improvement of 1 sub-level) - 18%. It is interesting to note that these two
learners both had barriers to their learning this year. One has specific learning needs; the other has

emotional needs that were beyond the control of the classroom environment.

How can we effectively embed best practice in writing throughout the school, ensuring that all staff -

including new and fixed term teachers can follow our XXXXXXX guidelines, so that all learners (not just

priority) make accelerated progress in Writing.

On reflection of our inquiry:

-New staff need to be inducted into the school's writing programme to carry on consistency across the
school.

-Moderation needs to occur every term (either across school or within groups of syndicates) - this gives all
staff the opportunity to see what is happening across the school. It is imperative that each year level
meets with the year above and the year below.

-Use of the learners writing progressions need to be used consistently - goal setting is part of this.

-Student voice needs to be continued, particularly where the Writing Process is still not evident.
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Question
"How can we improve learners spelling at XXX? Will this positively influence student’s achievement in

writing?"

Findings

Pre-test: * Below Chronological Age in Spelling: 47%; * At/Above Chronological Age in Spelling: 53%
Post-test: * Below Chronological Age in Spelling: 38%; * At/Above Chronological Age in Spelling: 62%
* learners who made accelerated progress: 66%

* Average gain in spelling age over 15 months: 19 months

Correlation between progress and time spent on Steps Web

Following the above analysis, we also wanted to consider the relationship between time spent on the
online program and learners rate of progress.

* Of the 33 learners who did not make Accelerative Progress 79% spent less than the minimum required
time on Steps (1,350 mins)

* Of the 30 learners who spent more than the minimum required time on Steps (1,350 mins) 77% made

accelerated Progress

Reading

How can we - as teachers at XXXXXXX - create a shared understanding of how we make an Over-all

Teacher Judgement (OTJ) in Reading at levels 3 and level 47

Progressions are valuable for teachers but too wordy for the kids

- Some words are too subjective for teachers, let alone learners, to have to interpret (ie. meaningful,
simple, sophisticated, strategies, variety, sustained)

- Some progressions read the same at two levels so how do you explain the difference to learners?

- Certain progressions aren’'t necessarily relevant at the end of Level 4 (example - decoding) or at the
start of Level 3 (example -- Compare and Contrast, in regards to the idea of ‘resolving issues from

competing information’)

How can we enhance teacher practice in the classroom to improve learner outcomes for priority

Learners?

Staff were surveyed about the effectiveness of the Professional development. Learners were interviewed
about the reading acceleration programme and the impact that they thought it had on their learning. Both
staff and learners were videoed discussing the programme. The learners’ assessment data was also

analysed. A number of findings became apparent when analysing the results.
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-Further clarity is needed about the delivery of the intervention.

-Some staff would like mentoring from an experienced teacher when teaching acceleration.

-There needs to be school wide commitment to the delivery of acceleration programmes.

-An appreciable number of both staff and learners identified the positive impacts of reading acceleration
on learners learning.

-Teachers really learnt about the needs of the |learners in the group.

-The planning template that was provided was useful.

-Teachers were challenged to improve their practice.

-The improvement in some learners was significant

Reflection against 2016 Achievement challenge

There has been broad improvement across all areas of reading and writing in our schools. The concern is
the data is specious as it uses different datasets to underpin the analysis. The National Standards
measures have gone, to be replaced with individual schools making judgements in isolation. The NCEA
participation measures have gone, to be replaced with enrolment based metrics. Cohort analysis in this
context seems somewhat fruitless. The data generated by our ICOLs is far more indicative of how a
Kahui ako should be judged. Skilled teachers, building meaning from the learners they teach gives a
much stronger basis for improvement. Building a shared understanding of literacy across our community
from the ground up allows us to celebrate the success in our schools and share our good practice. Linked
with the “meta inquiries” conducted by the ACOL, the network takes weeks to generate a shared

understanding of what success looks like across our community.

Significant findings

e Data without meaning is not a useful basis for analysis

e Analysing individual student progress is preferable to taking snapshots of student achievement

e Achievement data without understating leads to poor inquiry and difficulty linking to pedagogical
practice

e Shared understanding of the curriculum should be the starting point when trying to use
achievement to analyse progress

e Looking at literacy in isolation potentially makes any change unsustainable

e The inquiries highlight the lack of focus on the relationship between student wellbeing and

academic success
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Achievement Challenge - Goal 4 - Effective Transitior
Points Along the Learning Pathway

Aim: To prevent the current drop in achievement levels at the point of transition — between Year 6 to 7 and
Year 8to 9.

Transition — Success Criteria

There is no available data to show changes in transition.

GOAL 4 — Progress so far

In unpacking this goal, using ICOL inquiries, it becomes clear that success does not begin with improving
student outcomes at transition points. With the ablation of National Standards a freedom emerged to create
shared local curriculum through years 1 to 8. Understanding what each curriculum level looked like in the
classroom would support a student’s journey through the curriculum and therefore through the schools. The
issues that arose at the year 6 to 7 transition is the sheer number of schools involved — agreement around
curriculum level would be needed in 8 primary schools, one intermediate and one full primary. Although
important, it was unreasonable to pursue this complex level of Collaboration until relationships and trust had
been built between the stakeholders. It was also felt that the Across school leader (ACOL) team needed a

greater primary presence for year 6 to 7 transition to be fully engaged with.

The second, and more manageable issue, was the lack of any progressional assessment in years 9 and
10. This provided a series of questions around measuring and monitoring learners in the last year of
intermediate school and their transition into secondary school. ACOL inquiry into the assessment in year 9
showed flawed practice. From a pedagogical perspective there was no standard way, across faculties, of
assessing learners in year 9. Some faculties used NCEA standards, some curriculum levels and some solo
taxonomy. More worryingly, there were discrepancies between teachers and learners as to which way they
were to assess work. Student voice backed up this confusion — stating that a lot of work was repeated from

intermediate classrooms and year 9 and 10 were seen as a waste of time.

This seemed fertile ground to begin the process of assessing progress across intermediate and secondary
school for individual learners. Rather than assessing the learners when they leave in year 8 and then using
a totally different set of metrics to assess the learners again when they arrive in year 9, Kotuitui gave the

opportunity to work across schools. In the secondary school, ICOL resource was invested in four core areas
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of English, Maths, Science and Social Science to develop curriculum linked rubrics that facilitate measuring
student progress. The ICOL met regularly to develop common understandings of their curriculum and how
it related to other subject areas. Rubrics were developed that would be used to show progress, with a 2019

aim to further develop these rubrics in relation to the intermediate school.

Underpinning principles - ICOL inquiry outcomes

The inquiries are the foundation of transformational practice. The two inquiries into Year 9 progression:

How can we provide a framework for assessing Nature Of Science curriculum progression that ensures

visibility of learning for learners and whanau?

Authentic Assessment for Learning: Several key areas of teacher learning have occurred during our inquiry in
2018. Firstly not all assessment design is created equal. Different concepts may be easier or harder for
learners to learn and show understanding in, if the assessment design does or does not take into consideration
their personal interests and experiences (Hipkins, 2016 a). Assessment design itself has remained largely,
unchanged in New Zealand and is mostly driven by external assessment. This has resulted in teachers
replicating test type assessments as a means to ensure the best performance of their learners (Goldstein,
2015). “When assessment is contextualised and designed to harness the learners’ socio-cultural experiences,
the assessment can enhance learning not just measure it" Yong, 2018 p. 32). Assessment design principles
should therefore be the key focus of any group of teachers interested in measuring student progress in any
curriculum area. Within the science domain this becomes even more critical as science can only be understood
within context. As a result context choices made by teachers for assessment will have a meaningful impact on

the degree with which a student may show their understanding.

NCEA external assessment is always a driving force behind junior assessment design and its foundation
principles of application of science knowledge through novel contexts have not been lost on science
assessment design over the years. Learners need to be able to adequately develop the skills required to
succeed in external assessment for NCEA whilst being adequately exposed to the curriculum at large.
Assessment should not drive learning, yet it can be a catalyst for learning in itself (Yong, 2018). Therefore
there must be a place for both approaches in secondary course design in order to both prepare learners for,
the realities of high stakes assessment, yet, provide every opportunity to access and develop science skills
that will support the learners within the 21st century world that awaits them. How we design our assessment

tasks to be future focused will impact not just a teacher's ability to assess student progress but also the learners

learning outcomes at school and in the wider world (Bolstad, 2011).
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Scope of assessment - broad vs direct: A key finding that has surfaced as a result of our assessment trials this

year has been about the importance of appropriate assessment scope when designing assessment tasks.
Direct assessment types “eliminate ambiguity, use everyday language and familiar contexts” (Hipkins, 2016b)
vs broad assessment types where the task is “open to interpretation - student must navigate a pathway through
potential, draw on relevant science knowledge and perhaps work with an unfamiliar or ambiguous context”.
Both have places within learning. We found that direct assessment types (as seen in our first Inheritance trial)
made assessment within one curriculum level more straight forward but left little room for learners to develop
their own interests and show understanding beyond the specific curriculum level being assessed. On the other|
hand broad assessment types (as seen in the inquiry project trials of Term 3) allowed for more flexibility and
interesting contexts but were more difficult to assess, often producing various amounts of evidence across a
wide range of curriculum levels due to the broad approach taken to the assessment design. Learners felt better
supported and more secure in their learning in the direct approach but were stifled by the lack of freedom that
a more broad approach could take. After extensive department wide discussion it was decided that we likely
require both types, depending on the types of criteria we are assessing against. The ongoing trials occurring
in Term 4 of 2018 will delve into this further comparing an inquiry approach (broad) vs project based learning
(direct).

Accuracy of the data: Throughout the trials carried out this year a repeating issue was raised. How can we be
sure (or close to it) that our assessment of student achievement and progress is accurate. The curriculum
strands are ambiguous and limited in explanation. On top of this learners are expected to master just one
curriculum level across two years of secondary schooling (not accounting for any learners arriving below the
expected curriculum level). The ability to flesh out a single sentence into multiple SOLO levels can result in
losing the focus of the curriculum objective for the sake of providing more information to the student/teacher.
It became clear after the first trials that starting with a standardised baseline (STWE testing), and then working
Collaboratively with the student to navigate their learning journey was the key to accuracy of assessment. If a
student, their whanau and the teacher are continually relating learning and assessment to a position on the
curriculum then summative curriculum level feedback will not be surprising. This approach makes the need for|
summative reporting questionable, when open dialogue and reporting via progress against the curriculum

could provide more accurate, explicit and timely feedback.

Leadership and Collaboration: The net of Collaborative inquiry | have led this year has been vast and far too
large scale for it to have ever been achievable by one person. Hundreds of hours, multiple trials, discussion,
challenge and hard work could only have occurred with a high functioning, strategically aligned and truly
Collaborative team. The science department at Green Bay High is a shining light for what effective middle

leadership can achieve. It also provides a blueprint for Collaborative inquiry and its impact on teacher practice

and organisational change for the future
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Will using the NZC Social Sciences Strands and SOLO progression rubrics allow teachers and learners to track

learning progression more effectively?

When reflecting upon our progress this year we have made sustainable and informed changes. Our rubric is

based on research, it has been trialled and it is a reflection of the needs and wants of our department. As a
department we have developed in confidence of what progression can look like in our subject and in comparison
to this time last year, we have a shared language about what junior Social Studies is, as reflected by our rubric.
| also believe that as a department we have a vested interest to see the rubric work and there is a shared

consensus that the rubric is of benefit to our learners.

However, we still have a way to go - we have only done one trial and on reflection the most learning and
department engagement came from moderating this trial and as a group, using and discussing the rubric. This
is because it empowered and involved those in the process (Osbourne, 2014). | am open to further changes
occurring next year as we continue to develop the rubric, in particular its wording, and refining our learning and
assessment design to help reflect the rubric. Hindsight is a wonderful thing and with it | would have run more
trials this year, to ensure more consistent department Collaboration in the development of the rubric. It would
have been beneficial to run trials of different styled or formatted rubrics or use the rubrics with a range of Social
Studies contexts and styles of assessments. This would have also allowed us to Collect more quantitative data
of how learners were progressing as well as more qualitative data from the learners’ experience of using the
rubric. It is going to be important to Collect this data, in a longitudinal sense next year, to help inform our steps
throughout the year and for 2020. However, time is always the clincher and unfortunately, because | had to start
with research on defining our learning area and then develop a rubric, trying to run more than one trial would
have been tight for time. Although further trials would have been of benefit, | do think we are in a good place to
continue trialling and reworking our rubric next year.
In moving forward, a key component will be maintaining department involvement. The progression rubric will
underpin our development of all Social Sciences programmes; from units, to assessments, to pathways. In order
to ensure we achieve this in a thoughtful and meaningful way we must maintain a Collective focus, as “It is a
Collaborative process within a school to investigate a team’s impact on learning” (Bendikson, 2018). It is
important that our rubric becomes part of our annual plan and wider inquiry cycle to help us ensure that the

rubrics create “Collective, purposeful action” (Bendikson, 2018) and are used to their full potential.




Reflection against 2016 Achievement challenge

This development of improving transition supports the very notion of communities of learning. The inquiry
began making very little headway in Collecting and Collating the transition data from the primary schools.
Each school was successful, each in a way that made standardisation around National Standards difficult.
Entering a second phase of inquiry; looking into transitional progress between intermediate and

Secondary school, and then into NCEA, provided excellent inquiry questions that will provide an evidence

base for all future inquiries.

Year 9 and 10 is complicated for secondary schools to assess due to the disparate nature of the
curriculum. The skills based curriculum of English and Mathematics lend themselves to measuring
progress — Science and Social Science do not. It would be easy to hold back, wait for Ministry instruction,
but measuring progress is the game changer for our Kahui ako. If our inquiries are driven by a shared
understanding of teacher impact on student progress and this progress can be measured across schools
and across generations, no success will be lost. Large dataset hold the answers and if we manage to
operate on local understandings of how our learners progress, protected from political shifts, we could
measure a student from ECES to university or employment. Year after year, money and time is lost as we
have no way of knowing what our most effective strategies are to improve our impact on learning. If we
then spin this impact into wellbeing and supported learning a picture of our learners can be drawn over
years and across contexts.

These emerging year 9 rubrics will link the learning in intermediate school to the learning in the NCEA.
Parallel work in 2019 on the year 6 to 7 transition will link primary school work with the journey. Bringing
ECES providers on board in 2020, will link the NZC with Te Whariki. If we combine the knowledge of
curriculum progress with emerging measures of wellbeing then we have powerful dataset that will sustain

the community in the future.

Significant findings

e There are a number of ECES providers who are keen to be part of our Kahui ako

e The ECES to school transition can be best supported by the work of Kotuitui

e Understanding the role and purpose of Te Whariki in the early learning centres is important in
understating learning across our community

e There is a significant amount of interest in inquiry by our ECE providers
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Appendix: Kétuitui Community of Learning Memorandum of Agreement

Parties to the agreement

The schools in the Kotuitui Community of learning are:
Arahoe School & Central West Auckland Team RTLB
Fruitvale School

Glen Eden Intermediate

Green Bay High School

Green Bay Primary School

Kaurilands Primary School

Konini Primary School

e A R

Laingholm Primary School

2

New Lynn School

10. Oaklynn Special School
11. Titirangi Primary School
12. Woodlands Park School

13. Achieving@Waitakere — Alternative education

The following Early childhood centres are party to this agreement and form a Community of Learning
under the title of ‘Kotuitui Network’.
1. Best Start New Lynn
Green Bay Kindergarten
Horizon Montessori
Just Kiddin Ltd
Kidd Inn Early Learning Centre Ltd
Laingholm Kindergarten
Learning Edge Montessori
Lil Seeds Ltd
9. New Lynn Kindergarten

© N oo kN

10. Titirangi Kindergarten

11. Titirangi Private Kindergarten

12. Woodlands Community Kindergarten
13. Rainbow Cottage Kindergarten
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1. Agreement Purpose: UNDERTAKING TO WORK AS A COMMUNITY OF SCHOOLS

The Boards of Trustees and principals of the schools identified above undertake to work collaboratively as

a Community of Learning / Kahui ako to raise student achievement.

2. Agreement Timeframe: TERM OF AGREEMENT:
This Agreement is for a period of Three years commencing from January 2020
AGREEMENT REVIEW: Two years prior to the end of this term, the schools in the Community of Learning

will formally review whether to continue with its current composition.

3. How we will work together

e \We have identified shared achievement challenges that are relevant to the needs of the learners
within our schools.

e We have collaboratively developed a shared achievement challenges plan (the plan) to address
these shared achievement challenges in order to achieve the valued outcome we seek. This plan
is attached.

e We will utilise and manage the dedicated resources provided (the Community of Learning
leadership and teacher roles and associated Inquiry Time) to best implement the plan.

e We will involve parents, learners, families/ whanau and communities in implementing the plan.

e Individual Boards will reference the Community of Learning plan within their own individual School
Charters along with the goals/objectives related to the needs of their own learners.

e We will implement systems for monitoring, reviewing and adapting the plan as necessary.

e We will establish and operate an operational structure to manage the processes to implement the
plan.

An outline of the operational structure is attached in the Shared Achievement Challenges plan.

4. Variations to the Achievement Plan: If changes are made to the shared achievement challenges
plan an amendment to the plan will be attached to this original Agreement. Substantial changes could
include:

e the challenges being addressed.

e the approaches used to address them.

e changes to milestone/review dates.

Substantial changes will necessitate our Community of Learning to agree to the amended plan.



5. Privacy

The Community of Learning / Kahui ako Privacy Protocol (as set out in appendix 1 of the Community of
Schools Guide for Schools and Kura), which is compliant with the Privacy Act 1993, and the Official
Information Act 1982 (sharing of aggregated data), has been adopted by our Community of Learning /
Kahui ako. All participating Boards agree to comply with and to ensure compliance with the privacy
protocol when dealing with personal information about leaders, teachers, learners, parents, families, and

whanau. The privacy protocol is attached as an appendix.

Variations
We acknowledge that the following must be recorded as an amendment to this Agreement and the

Ministry of Education informed as per the following:

A. Change to the composition of this Community of Learning / Kahui ako.
i. Joining: Where a kura/school is to join our Community of Learning / Kahui ako, the Ministry of
Education is to be informed of this prior to the change taking effect.
ii. Withdrawing(*) Where any Board elects to leave our Community of Learning / Kahui ako, they
will provide notice no later than the end of term 2 to our Community of Learning / Kahui ako and

the Ministry of Education. The withdrawal will take effect from the start of the following school year.

(*) This does not preclude a withdrawing kura /school from participating in another Community of

Leaming without resourcing during this period of notice.

B. We acknowledge that our agreement to clauses 6. A) i and ii have resourcing and employment
relations implications for the schools in our Community of Learning. Particularly: '
I. Where one of the roles is employed by a departing school.
[I. Where the departing school is critical to the maintenance of the student pathway within the

Community of Learning.

C. Changes to the composition of our Community of Learning will require:
[. Approval by the Ministry of Education.

[I. Amendment to the list of signatories to this Agreement.

D. Disestablishment of the Community of Learning:
If prior to the termination date of this agreement, our Community of Learning determines to
disestablish, we will notify the Ministry of Education of this intent immediately. We acknowledge

the same conditions as in clause A) Il Withdrawing, apply to disestablish. 26



PRIVACY PROTOCOL — INFORMATION SHARING PROTOCOL

Principles for Sharing Aggregated Information

As part of the formation and operation of Communities of Learning, schools will share aggregated
information about their school. There are five key principles that Kotuitui Network will apply when sharing
aggregated information:

1. Schools will give permission for their information to be used by the Community of Learning and may
specify what the information may be used for.

2. The information provided by schools must not include personal information that can be, or could be
used to identify an individual akonga / student or staff member.

3. The information provided can only be used for the purpose that it has been collected for, and can
only be used for another purpose with the permission of the school that provided the information.

4. School information should be accurate, timely and collected using the agreed assessments and
methods.

5. The information must be held in a secure manner. Where necessary the school holding the
information shall take all reasonable steps to identify, make explicit, and mitigate the sensitivities
and risks around any information shared prior to sharing it. Schools within the Community will work
together to minimise the cost of collecting, storing and providing information.

Information sharing protocol for Kotuitui Network

1. When this Community of Learning requests information from schools within the Community of
Learning, information required will be specified, and for what purpose it will be used.

2. Information provided by schools can only be used for the purpose that it has been collected,
unless the school gives permission for it to be used for another purpose.

3. By providing the information, schools are giving permission for their information to be used by the
Community of Learning, but permission will not extend beyond the purpose for which the
information has been collected, unless further permission has been granted.

4. Schools should make best endeavours to ensure that information is accurate and provided on a
timely basis.

5. The Kotuitui Network will work together to minimise the cost of providing information by ensuring
that only essential information is sought, and that that information is readily available.

Who can access aggregated information held by schools?
e Access to aggregated information held by schools will be in accordance with the principles of the

Official Information Act (see below).

Principles for Privacy of Personal Information
There are four principles to maintain the privacy of personal information collected as part of the selection

of staff for the Kotuitui network Community of Learning roles as follows:
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1. Applicants should be told what personal information about them is being collected and why (see

privacy statement below).

Applicants should be told who the information will be shared with.

Applicants should be given the opportunity to correct or update any information held about them.
4. Applicants' information will only be used for the purpose for which it is collected.

Privacy statement used by Kotuitui Network selection panel
1. The following statement will be included in application forms.
“The personal information you provide in this application form is being collected and will be used
by the Community of Learning selection group to assess your suitability for the role of
[ ]. We will also ask your kura/school for information about your suitability for this role.”
2. The information collected by a selection panel can only be used for the purpose of determining the
suitability of the applicant for the role.

3. Only members of the selection panel are able to access information collected for this purpose.

Privacy of personal information for staff occupying Community of Learning roles.
Staff appointed to the across Community of Learning roles will also have access to personal information
about staff and learners. Staff in these roles will:
e Ensure that any personal information about akonga / learners or kaiako / teachers acquired in the
performance of their duties is kept confidential or is made anonymous.
e be responsible for ensuring that any information held by them in the performance of this
Community of Learning role is kept secure and is either destroyed or transferred to their successor

when leaving the role.

Official Information Act 1982
1. Where a request for official information is made by a third party to the Community of Learning, that
request should be forwarded to the appropriate school to provide a response in accordance with
the Official Information Act 1982.
2. Where a third party requests information from a school and that school is not the prime holder or
generator of that information, the school will transfer the request to the kura/school which is the

prime holder or generator in accordance with section 14 of the Official Information Act 1982.



