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EXECUTIVE SUMMARY

The Ministry of Education (MOE) commissioned Gravitas Research and Strategy to undertake an evaluation of the component of the teacher professional development programme for Pacific Island teachers which supports the Arts in New Zealand Curriculum.  The evaluation primarily examines how the programme, a series of workshops delivered to Pacific Island teachers within the Auckland region during 2001, assisted teachers to translate the curriculum document to classroom practice.

A limited research programme was undertaken within the evaluation.  The programme included 2 in-depth interviews with the providers of the professional development programme and 2 focus groups with teachers who attended the programme.  Other limitations to the evaluation included the need to conduct full focus groups (rather than smaller groups which would have allowed more in-depth understanding of individual participant outcomes), as well as only including those teachers who attended at least 3 of the 4 workshops held.

Professional Development Assisting Translation of the Curriculum Document to Practice

The evaluation identifies a number of ways in which professional development has assisted Pacific teachers in their translation and application of the curriculum document.  Teachers report increased understanding, familiarity and comfort with the document, first steps in linking the document to practice.  New understanding of the breadth of the curriculum and the range of activities undertaken within the Arts, is also reported, as is validation of the holistic nature of Arts as a concept.  It is evident that these outcomes have assisted understanding of how the curriculum could be implemented, including potential linkages and applications to other curriculum areas.

The supportive environment created by bringing Pacific teachers together as a group is also shown to have been important in assisting teachers to translate and eventually apply the curriculum document.  The safety of this learning environment assisted teachers to gain confidence, ask questions, take learning “risks”, and to draw upon the skills and knowledge of others.  The environment was in itself, important in creating a learning context in which teachers could extend and/or shape existing practice in line with the document.
Findings suggest that planning skills and the confidence to plan were also enhanced through professional development.  Growing understanding of how classroom activities fit within the curriculum and the planning of activities in line with this goal is suggested.  The development and sharing of unit planners, based on practical activities undertaken in the workshops and/or actual classroom activities, is identified as a key workshop activity contributing to these outcomes.  It is also evident that the programme has been of assistance in helping teachers apply a planning structure to existing practice.  An outcome of this process appears to have been the validation and formal recording of practice that may not have previously been acknowledged or recognised by teachers as fitting within the curriculum.


The applied, “hands on” focus of the workshops is also identified as an important contributor to learning outcomes and the ability to apply new skills within the classroom.  The primary value of this approach is the learning and growth that occurs through undertaking various arts disciplines within a supportive environment.  For many teachers, the opportunity to take part in different arts discipline activities, provided a new confidence and commitment to undertaking similar activities within the classroom. 
The direct involvement of Pacific Artists in the workshops further reflected the applied emphasis of the programme.  The commitment to use artists within the programme was predicated on the providers’ belief that curriculum implementation will be fundamentally supported through bringing the curriculum to life and enabling teachers to interact with artists who are arts discipline experts in their own right.  Teachers valued the opportunity of seeing the various disciplines in “action” through the artists’ contributions.  Taking part in activities with artists again validated the breadth of legitimate arts activity as well as helping to validate existing skills and abilities, in turn contributing to greater confidence.

Increased confidence and self esteem is perhaps the most clearly identified outcome from professional development.  Findings suggest that these outcomes have assisted translation of the document to practice in a number of ways.  These include improved and more regular planning, increased willingness to develop and implement appropriate arts activities within the classroom, and enhanced satisfaction as teachers, leading to improvements in curriculum content and delivery.  In addition, many teachers report having shared news skills and experience with colleagues and increasingly being consulted as arts curriculum experts within their schools.

Incorporating Pacific Skills and Knowledge into Teaching

Reflecting that cultural skills and knowledge are inherent and not naturally or easily discussed, discussion on how and to what extent teachers incorporate their cultural skills and knowledge into their teaching is largely drawn from the overall evaluation findings.  

Validating existing cultural skills and knowledge is suggested as an important way in which professional development is likely to have encouraged greater use of skills and knowledge within the classroom.  This outcome is suggested through a number of reported processes including: support to the legitimacy and appropriateness of using Pacific artists and resources within the classroom;  discipline specific workshops in Pacific art forms assisting teachers to discover and subsequently use cultural skills and talents; the building of confidence to integrate cultural elements into the curriculum (particularly for those who may be weaker in the culture); validation of the breadth and holistic nature of the arts curriculum assisting teachers to see the potential and possibilities for incorporating the Pacific way;  provision of planning structures and skills through which existing cultural activities can be linked and formally recorded back to the curriculum and curriculum objectives; and, the creation of networks between teachers and opportunities to use the cultural strengths and skills of others within their classroom and schools. 


Barriers to the Implementation of the Arts Curriculum 

Aside from the barriers of time and resources, providers and teachers identify few other barriers to the implementation of the Arts curriculum in schools.  However, the extra demands often placed upon Pacific teachers within schools (i.e. as the Pacific expert/resource) are particularly seen as adding to the potential diversion of focus away from curriculum delivery.  In addition, the difficulties some Pacific teachers have in describing or recording their practice on paper, is seen by one of the providers as something of a barrier to schools recognising and validating Arts activity undertaken by their Pacific teachers.

Use and Value of Professional Development On Line Resources 

There is less certainty that introduction to PD on-line resources during the workshops, has, in itself lead teachers to any significant level of use of online resources.  Introducing teaches to the on-line resources and raising awareness of their availability may in themselves have been realistic objectives for this component of professional development.  While teachers express interest in the resources, most report limited use since the workshops. Reasons identified for this include: that many are still learning and gaining confidence with the internet; limited time available during the day to access on-line resources; limited access to the internet in general; and the current lack of Pacific resources on line.  

Issues Arising from the Provision of Professional Development for Pacific Teachers 

Providers and teachers identify a range of issues from the provision of professional development in the Arts for Pacific teachers.  Both groups recognised that the full potential and value of professional development may be somewhat undermined by a lack of more targeted follow-up support and monitoring to individual teachers.  A greater level of follow-up is seen as important in any future professional development, particularly as a means to assist teachers in their implementation, review and monitoring of their subsequent practice. 

The desirability of further professional development is also identified as an issue, with provision to date generating further demand and expectation for more. Comments again suggest further provision would help to maximise the gains made through the initial programme.

Some teachers question why Pacific teachers were specifically targeted for professional development in the Arts.  Some recognise that such targeting can be read in a number of ways, for example, that only Pacific teachers do not understand the document.  One middle management teacher sees broader issues in terms of the overall professional development of Pacific teachers and the need for schools to take fundamental responsibility for this.  Within this context, the provision of professional development that is seen to be targeting cultural development (ahead of general professional development) and focusing on the arts as a specific curriculum area, is criticised.  The targeting and labelling of professional development specifically for Pacific teachers is also criticised if there is not enough funding to ensure that all Pacific teachers have the opportunity to attend.  

The call by some teachers for future professional development in the Arts to be more specifically targeted to individual needs is consistent with some teachers’ beliefs that the objectives of the programme were unclear or too overarching (i.e. covering practical skill development as well as study/understanding of the curriculum document).  Some would prefer the option of choosing to attend different sessions based on their primary needs, for example, practical skill development in specific arts disciplines as opposed to also having to attend study of the curriculum document itself.  It should be noted, however, that greater targeting to specific needs relies on the ability of teachers to recognise respective strengths and weaknesses.  Teachers did not necessarily have this awareness at the beginning of the professional development so targeting may only become appropriate once initial professional development has developed such understanding (as is likely to have happened through the current programme). 

It is notable that some teachers felt that more specific targeting to need may have lead to a greater of younger teachers continuing to attend the workshops.  An assumption is made that younger students are more likely to already have good curriculum knowledge and may have attended initial sessions seeking to address other needs, for example, specific discipline skills and content. 

1. INTRODUCTION

While the Arts in New Zealand Curriculum becomes mandatory in schools in 2003, progressive implementation of the curriculum is being supported through a programme of professional development for teachers.  As part of a larger professional development contract for Pacific teachers, an arts support package is being specifically delivered to assist Pacific teachers in their implementation of the curriculum.  The package offers professional development to Pacific teachers and has a focus on curricula leadership and on developing the individual in relation to the Arts.

The Ministry of Education (MOE) commissioned Gravitas Research and Strategy to undertake an evaluation of the component of the teacher professional development programme for Pacific Teachers which supports the Arts in New Zealand Curriculum.  Specifically, the evaluation focuses on the professional development workshops delivered to Pacific Island teachers within the Auckland region during 2001.

The following report presents the findings from the evaluation.  Included is background on the professional development programme as well as detail of the evaluation objectives, methodology and research process.  The evaluation findings under presented under each of the main evaluation objectives, with key findings supported where appropriate with verbatim comments from both the professional development providers as well as teachers who undertook the programme.  All relevant supporting material is presented as Appendices, including the data collection tools developed for the evaluation. 

2. BACKGROUND AND EVALUATION OBJECTIVES

The following section provides an overview of the Pacific Island professional development programme as well as the objectives of the evaluation.

2.1 The Professional Development Programme

2.1.1 Context

The professional development programme for Pacific Island teachers was established in response to a number of contextual issues.  These included recognition that:

· the professional development needs of Pacific teachers have not been met by available courses;

· as a minority group in the teaching profession, Pacific teachers are not always able or willing to express their needs to those responsible for the distribution of resources in their school;

· the professional development needs of Pacific teachers are different to those of mainstream palagi teachers; and

· there are insufficient numbers of Pacific teachers in senior management positions. 

In responding to the above issues and needs, it was anticipated that the professional development programme would assist Pacific teachers to provide more relevant and appropriate support to their schools in helping to realise the levels of academic achievement of Pacific students.

2.1.2 Programme Objectives 

Reflecting the above, a number of objectives were established for the professional development programme.  These included that the programme would: 

· facilitate an in-depth understanding of The Arts in the New Zealand Curriculum for Pacific teachers;

· provide workshops on the four arts disciplines;

· develop networks of teachers working in cluster support groups;

· facilitate a dialogue between Pacific teachers and Pacific artists to develop resources which are multi-dimensional;

· develop a Personal Career Plan including timelines; and

· develop Pacific resources to support the teaching of the Arts Curriculum.

2.1.3 
Desired Programme Outcomes

Desired programme outcomes established by the MOE for the professional development programme included that participants would be able to:

· identify the professional development needs of Pacific teachers and to increase their numbers in management positions;

· demonstrate ways of introducing an arts programme in their school;

· demonstrate increased knowledge on curriculum development and school wide assessment;

· have increased competence and confidence in teaching aspects of the Arts Curriculum; and

· design and trial career development programmes.

Other desired outcomes included that the programme would:

· have strengthened networks of Pacific teachers and formed cluster support groups through new and existing networks such as Komiti Pasefika and other similar organisations; and

· have raised awareness of school principals in encouraging their professional support of Pacific teachers in their school.

2.2 Professional Development Evaluation Objectives

The evaluation primarily aims to examine how the component of the professional development programme that supports the Arts in the New Zealand Curriculum document has assisted teachers to translate the document into classroom practice.  Findings will be used to assist revision and development of the professional development programme as well as contribute to a stock take of the curriculum.

The specific questions examined in the evaluation include:

· How has professional development assisted participants translate the curriculum document into classroom practice.  What has worked well and why? 

· How, and to what extent, have participants been able to incorporate their own knowledge and skills of Pacific culture into their teaching and each of the four arts disciplines?

· What barriers do participants and providers see to implementation of the arts curriculum in schools? 

· To what extent are participants accessing PD on-line?  What sites have been used and for what purpose?  How useful have these sites been for providing knowledge and ideas for implementing the arts curriculum? 

· What issues arose in providing professional development for the implementation of the Arts?  How can these issues be addressed in the future?

2.3 
Evaluation Limitations

Funding constraints limited the scale and scope of the evaluation and the evaluation findings need to be considered within this context.  Specifically, it should be noted that:

· Limited primary research was undertaken in the evaluation (i.e. 2 in-depth interviews with the providers of the professional development programme) and 2 focus groups with programme participants (Pacific Island teachers). 

· Full focus groups (7 participants respectively) were undertaken to maximise the number of teachers who could participate in the evaluation
.  The size of the groups provided some constraint on the level of in-depth information that could be derived from each individual participant within the groups (e.g. in relation to individual classroom practice).

· The evaluation primarily aimed to understand outcomes from programme attendance and therefore only involved teachers who had attended at least 3 of the 4 professional development workshops held (i.e. only sought to include those who had participated in as much of the overall programme as possible).  Excluding teachers who attended fewer sessions limits the extent to which the evaluation can fully comment on programme outcomes, strengths and weaknesses and particularly, the reasons why some teachers only attended a limited number of the workshops offered.

· The evaluation does not aim to evaluate the professional development programme in relation to the specific objectives established for the programme or the expected programme outcomes stated.  There is, however, some overlap between programme objectives and the evaluation objectives and where appropriate some general conclusions on programme objectives are drawn.

· Reporting of the evaluation findings is concise and of summary, bullet point style only.

3. EVALUATION METHODOLOGY

The following section summarises the methodology and research process undertaken for the evaluation.  

3.1 Document Review

All Milestone Reports presented to the MOE by the Professional Development Programme Providers (“the providers”) were reviewed to provide the researchers with background understanding of the professional development programme, reported outcomes and issues arising.  Key points from the reports were summarised and used as a resource throughout the evaluation. 

The Arts Curriculum document (The Arts in the New Zealand Curriculum, Ministry of Education, 2000) was also reviewed to assist the researcher’s background understanding of the curriculum, its structure, primary goals and objectives.

3.2 In-Depth Interviews

Two face to face in-depth interviews were conducted with the Providers.  One interview was a paired interview involving 2 of the providers and was conducted prior to the teacher focus group interviews.  The second interview was conducted after the focus groups and was conducted with another member of the Provider team. 

Both Provider interviews were conducted using a semi –structured interview guide, reviewed and approved by the MOE (see Appendices).  Interviews were undertaken at a time and place of convenience to participants, with both interviews taking approximately 2 hours.

3.3 Focus Group Interviews

A total of 30 schools and 57 teachers participated in the Auckland region workshops undertaken as part of the overall professional development programme.  Most participating schools were primary schools, although teachers from 3 intermediate and 3 secondary schools also attended workshops.

From the total group of professional development participants, two focus group interviews were undertaken with teachers who had attended at least three of the four Auckland region workshops.  Not withstanding the previously identified limitations of this approach, interviews were limited to this group for a number of reasons including:

· a limited evaluation budget;

· a focus within the evaluation to examine outcomes from programme attendance (and therefore an emphasis on those who had attended as much of the programme as possible); and,

· within the context of a limited budget, a desire to focus on those participants who could comment most fully on the programme in its entirety.


Nineteen teachers met the attendance eligibility criteria for involvement in the evaluation.  Most were from primary schools (17) with 1 respectively from intermediate and secondary schools.  

All eligible teachers were invited to attend one of two discussion groups, both held on the 9th May (with morning and afternoon sessions held).  Introductory letters were initially sent by the MOE to both teachers and principals within each of the eligible participating schools.  The letters were sent towards the end of Term 1, 2002 and provided background to the evaluation as well as notice that schools would be contacted early in Term 2 inviting teachers participation in the evaluation.

The letters were followed up by personal phone calls from the Pacific Island member of the evaluation team in the 2nd and 3rd week of Term 2.  Teacher attendance in either group was confirmed with Principals and a further letter sent to schools confirming participation and providing further details of the evaluation. 

A total of seven teachers respectively attended each group.  Most were from primary schools, with one participant from an intermediate school.  No secondary school teachers attended either group.

One group was conducted in a West Auckland school (morning session) and one in a South Auckland school (afternoon session).  Both hosting schools received koha for use of their facilities.  Attendance in either group was determined primarily on the proximity of the teachers’ schools to the location of each group.  

Both groups were conducted using a semi-structured interview guide, reviewed and approved by the MOE (see Appendices).  Both groups took approximately 3 hours.

3.3.1 Primary Research Timing

All interviews were conducted in Auckland between the 1st and 21st of May, approximately 6 months after the last workshop conducted in the professional development programme.  The research was timed to reduce disruption to schools and participants as well as to allow sufficient time from the end of the programme for teachers to apply and further reflect upon the professional development received. 

A Samoan and a Palagi researcher jointly conducted all interviews.

4. EVALUATION FINDINGS

The following section presents and discusses the findings from the evaluation.

4.1 Overview of Workshop Activities 

An overview follows of the workshops undertaken as part of the professional development programme.  The overview is not intended as a comprehensive record of all activities undertaken, but rather as background to provide the reader with a general context for the evaluation findings.

4.1.1 Workshop Objectives

The following objectives for the professional development workshops for the Arts were recorded in project milestones reports. 

· Introduce Pacific teachers in primary schools (years 1-8) to the arts curriculum statement The Arts in the New Zealand Curriculum.

· Support the development of a school wide and strategic plan for the implementation of the Arts curriculum statement.

· Engage teachers in workshops to develop an understanding of different arts disciplines outlined in the Arts curriculum and to recognise the implications of delivering to those.

· Provide professional development to teachers who are or wish to become curriculum leaders in one or more of the arts disciplines.

4.1.2 Workshop Selection Process

Sixty Auckland schools (South, Central and West) were identified as eligible for participation in the workshops.  Eligibility was based on school decile rating (1-3) and having more than 50% of the school role comprising Pacific students.  Principals from each school were invited to nominate 2 teachers who would benefit from professional development that focussed on the arts.  

A total of 30 schools and 57 teachers eventually participated in the programme.  Not all schools responded to the invitation to attend.  Others could not schedule the time for the workshops and some had few, if any, Pacific teachers. Most participating schools were primary schools, although 3 intermediate and 3 secondary schools also took part.

4.1.3 
The Workshops

The following provides an overview of the types of activities undertaken during each workshop.

Workshop One (Term 1, 2001)

· Introduction to the Arts Curriculum, document elements and achievement objectives peculiar to a Pacific Island context.

· Review of arts activities teachers are involved in.

· Discussions of how to incorporate extra curriculum arts activities into mainstream curriculum teaching.

· Work-shopping of unit plans. 

· Presentations and discussions by Pacific Island artists. 

· Arts activities work-shopped with Pacific artists 

· Networking and network development. 

Workshop Two (Term 3, 2001)

· Group discussion and sharing back of activities and developments within respective schools (e.g. implementation of arts activities and programmes, progress, successes, support and development needed).

· Participation in 2 different arts discipline workshops - each discipline workshop included a practical exercise taking a Pacific motif as an initial starter through to a contemporary form.

· Development of unit planners incorporating elements and features of each discipline.

Workshop Three (Term 4, 2001)

· Follow-up on needs and issues identified from the first 2 workshops.  

· Networking/sharing of resources and ideas 

· Introductory sessions on TKI and Arts On Line 

· Arts discipline workshop sessions run by the National Facilitators.  

· Development and discussion of unit planners 

Workshop Four (Term 4, 2001)

· Further sessions on TKI and Arts On Line.

· Practical activities, reintroducing the elements of each arts discipline.

· Discussion of techniques and processes from classroom work brought by participants to share.

· Discussion and feedback on planners brought by participants to share.

· Further development of planners, linking into the curriculum document.

4.1.4 
Follow-up Sessions

In addition to the workshops, further follow-up activities were undertaken more on a more individual school basis.  Follow-up activities were intended to allow teachers to report on progress and to provide teachers with individual support and assistance.  It is understood that less follow-up activity was undertaken than initially anticipated in the programme, however, the following follow-up activities were reported. 

· After school evening meetings with workshop participants. 

· Distribution of a written questionnaire seeking informing on arts material, unit work and ongoing support required. 

· Individual telephone calls to provide support and check progress. 

· Some school visits to directly check progress and provide further support. 

4.2 Translation of Curriculum Document into Classroom Practice

The professional development providers and teacher participants identify a range of ways in which professional development is seen to have helped the translation of the curriculum document into classroom practice. 

4.2.1 Increased Curriculum Knowledge 

· Increasing curriculum knowledge as well as demystifying the curriculum statement was seen by the providers as an important part of assisting teachers to translate the document into practice.  Time was spend during the early workshops taking participants through the document, explaining the contents, looking at the structure of the statement and breaking these down into workable components.

· The providers report that care was taken not to initially overload or intimidate participants with the jargon of the document.  Jargon was progressively introduced over time as participants developed confidence in the document and a greater understanding of their existing knowledge, skills and practice in relation to the document.

"…. then towards the end it was really neat to see people earnestly looking and working from the document to develop planners.  And that happened quite naturally."  (Professional Development Provider)

· 
Providing a safe environment in which participants could explore and become familiar with the document (and the jargon) was seen by the providers as a key benefit of working specifically with Pacific teachers.  Creating this environment was seen as essential in order to develop comfort with the document and subsequently, a level of knowledge and confidence to implement the document within the classroom. 

"A lot of it is providing a safe environment where people can feel they can ask the silly questions.  And they laugh about it… they are in an environment where they feel supported."  (Professional Development Provider)

"… learning occurs when you are able to expose a bit of yourself and then feel safe enough to take on board what it is… you can’t learn if you are in an environment where you don’t feel safe, that you can’t [take a risk]…" (Professional Development Provider)

· Teachers generally report limited knowledge or understanding of the Arts in the New Zealand curriculum document before the workshops.  The process of collectively going through the document was therefore reported by many as being extremely valuable. Comments indicate increasing familiarity and comfort with the document - first steps in being able to translate the document to classroom practice. 
"I didn't know anything about the curriculum so I was really grateful to have the opportunity to come together with [other Pacific teachers]… they take us through the documents so now I understand the four disciplines… it's when you sit down and do the planning it's very helpful, it's something that I take back to our school …" (Professional Development Participant)

“I think the hard thing when I first came was planning a unit… but they showed us how to go from here, plus the arts curriculum is much easier to understand than the first one… I’m, so confident in the new curriculum, it’s really easy … (Professional Development Participant)

· Through the process of reviewing and discussing the document, many teachers report a new understanding of the breadth of the curriculum statement.  This learning helped validate the range of activities that are included in the arts as well as validating the arts as a holistic concept.  Comments suggest that this learning subsequently assisted teachers to develop a new understanding of how the curriculum could be implemented, including linkages to other curriculum areas.

"…my knowledge of the arts was just visual I wasn't aware that it includes music and drama…" (Professional Development Participant)

"I always thought each discipline was supposed to be taught in isolation but I found it can be integrated through all areas of the curriculum, like language…" (Professional Development Participant)

"….when I taught art it was just art and then this new document came out and it had drama in the arts and it had dance in the arts… drama I'd always associated with English and dance I've always associated with music…"  (Professional Development Participant)

· 
One of the providers saw the integration and validation of Pacific performing arts into the curriculum as a particularly important core goal of the professional development programme.  This included the desire to see teachers develop an understanding of how Pacific drama could be used to enhance learning in subjects such as science and social studies.  Comments from some teachers regarding their growing understanding of the curriculum, indicate some success in meeting this goal, particularly an emerging understanding of the curriculum’s depth and how it can be linked to other curriculum areas.

"…the programme has taught me to take the four disciplines, put them into action as part of the reading programme so they read and then I tell you, as drama, as dance…. I can see that there is success there because they look forward to what they can do here…" (Professional Development Participant)

4.2.2 Networking and Support 

· Providing the opportunity for Pacific teachers to come together, network and support each other, was also considered by the providers to be a centrally important element in the professional development programme.  Developing a supportive environment in which questions could be asked, new activities and “risks” undertaken, was seen as being vital and conducive to learning.

· A supportive environment was seen by providers as being particularly important as Pacific teachers can often be isolated within their schools, a situation which does not always support them in their development or learning.  Teachers and providers also note that it can be difficult for Pacific teaches to identify their learning needs (particularly in relation to cultural issues) when they themselves are often viewed and expected within the school to be the Pacific “expert”. 

"You are bringing teachers, who are sometimes the only Pacific teacher in a school and they are seen as the Pacific expert, right across the curriculum, up to pastoral care…" (Professional Development Provider)

"... because they are working with Pacific kids [Pacific teachers] …in my opinion have a much more responsible role in the world and so they especially…need that opportunity to come together and just take that time to strengthen their support for each other for what they are doing in the work place… the absorption and the translation of what they pick up from a very short period of time is actually quite astonishing…" (Professional Development Provider)

"… at the time I was the only Pacific Island teacher at my school and I felt really alone,  I didn't have anyone to tap into to help me, so it was the like the school was looking at me, to know about [all things Pacific]…" (Professional Development Participant)

· 
Comments suggest that the supportive and sharing environment created through the workshops was important in helping teachers to gain confidence and affirmation of their teaching practice.  It is likely that this experience in turn, would be helpful in assisting teachers to further extend their practice in line with the demands and requirements of the new curriculum.
"…it was a personal thing – I needed a group or something to actually say or come back and support what you're doing and I think it was lacking before…" (Professional Development Participant)

"…sometimes you feel isolated…[the workshops] were good because it's sort of confirming…when you're isolated, you think am I doing the right thing?... you need some other people and that was coming through this course…it makes you feel good."  (Professional Development Participant)

· Comments also suggest that simply having the opportunity to come together and share experiences, skills and resources, had a positive impact for those attending. 

"…I'm totally blown away about some of the gifts that people have, to actually convey that form of learning to children, so that they can produce what they did in the end.  I think that was the most valuable for me… it's what people brought with them…" (Professional Development Participant)

4.2.3 Planning 

· The development of planning skills within the new curriculum was also seen by providers as being an important outcome of the professional development programme. 

· Planning skills were seen as being developed through a range of activities, importantly the group development and sharing of unit planners that provided planning formats and assisted in linking classroom activities back to the curriculum and specific arts disciplines.

· Comments from teachers indicate that their skills and confidence to plan were enhanced through the programme.  A growing understanding of how classroom activities fit within the curriculum and the planning of activities increasingly in line with this goal, is suggested.

"I didn't really have to plan for art …. I thought the planning was simple but coming to the course it was really good for us because it clears up how we plan things…." (Professional Development Participant)

"…I didn't spend much of my time in arts and I'm feeling very happy now because I know how to plan after the course…" (Professional Development Participant)

"I think the hardest thing when I first came was planning a unit of all those things but they showed us how to go from here, plus the arts curriculum…it is much easier to understand…I'm so confident in the new curriculum…" (Professional Development Participant)

· 
Some teachers indicate that the programme assisted them to develop and apply a planning structure to their existing practice.  While not necessarily changing what was already undertaken in the classroom, the programme appears to have assisted teachers in their understanding of how their activities could be planned to fit to the curriculum and desired learning outcomes.  These outcomes clearly reflect the Providers’ aim that the programme should help to validate existing skills and practice, as well as developing new skills and practice. 

"….I enjoyed art, I like art and music but before everything was sort of like coming from here (heart)  , out of here you know I didn't have to refer to any basic planning things like that, you know those sort of technologies big words and elements whatever I didn't know anything about it – it's just sort of like coming out of my head… I hardly refer to any paper planning thing, not until we have the art workshops…" (Professional Development Participant)

"….I remember when my grandmother was teaching me [in Tonga] she didn't even teach… just copy, copy and when I was sitting down to do my planning for my class last year and I said how – because I know how to do it but how am I going to explain myself to the class… in Tonga – I mean you just learn as you go …exposure to those workshop and see their expertise explaining one step at a time it sort of helped me with my planning…" (Professional Development Participant)

4.2.4 Hands On and Applied
· Ensuring the workshops were “hands on” and relevant to the needs and learning styles of Pacific teachers was an important goal for the programme Providers.  

· An example of the applied approach was the use of practical workshop activities, followed up by the writing and discussing of unit planners based around the activities.  Taking actual classroom activities (brought to the sessions by participants) and further developing unit planners from these, was also seen as a valuable way of clearly and directly linking practice back to the curriculum.

"….people brought together their visual arts stuff and talked about it.  the work that the students had done was really stunning and the fact that these teachers had been able to work legitimately and focus on producing Pacific work in the context of the Art Curriculum.... to talk about what they had done and to use the jargon…" (Professional Development Provider)

· 
Positive outcomes from the applied focus of the workshops are indicated in feedback from the teachers.  The opportunity to undertake activities and “do the doing” (rather than just talking) was seen to have assisted learning through a number of processes.  These included: 

· the opportunity to explore and build upon weaker discipline areas within a supportive environment;

· the building of confidence through undertaking activities within the workshops and then applying and adding to this within the classroom; 

· sharing ideas and experiences through activities, generating new ideas and inspiration for classroom application; and

· through doing, identifying personal abilities and talents that were not previously recognised.

"… after trying that little thing, it became bigger... you want to try out more because it succeeded, …looking at the different workshops just inspires you to want to try it out…" (Professional Development Participant)

"…the sharing part was really good because we find our people they're sharing our ideas, we can really get back to our classroom and try them …" (Professional Development Participant)

"…what I chose was the disciplines that I was weak in and that was drama and dance and I felt that was really enhancing and it gave me confidence ….[back at school] we decided, no lets do something that we are weak at and after going to the course we had all this confidence, so we did art expression…." (Professional Development Participant)

"….because I did [drama exercise] myself I had the experience to actually get it into class and after that I realised that I have the talent but I'm shy…so that particular day I was so desperate to get it going and get it working, so I just tried it and it really worked…." (Professional Development Participant)

Involvement of Pacific Artists

· The direct involvement of Pacific Artists in the workshops further reflected the Providers' aim that the professional development programme would be practical, applied and relevant. 

· Providers also saw the involvement of artists as providing:

· acknowledgement that the curriculum aims to strengthen links between artists and the community; 

· evidence to participants that the arts are “for real”;

· acknowledgement of the Pacific art community, again demonstrating that the arts as real; and

· a means for participants to associate/see the curriculum as a living document.

· Inherent in these aims is the notion that the curriculum implementation will be fundamentally supported through bringing the curriculum to life and enabling teachers to interact with artists who are discipline experts in their own right. 

· 
Teachers are positive about the impact of using artists in the workshops, particularly the value of seeing arts disciplines in “action” as well as being made themselves to participate in the different arts disciplines.  
· Some saw their experience of taking part and “doing” assisting their understanding of the range, scale and type of activities that could legitimately be considered to be a part of the arts.  For others, it helped to validate and identify existing skills and abilities that in turn led to a greater confidence. 
"…after actually watching and doing drama… it's making you aware that you do actually have some of the things but you're not using them and you need to use that …I went there with wait and see attitude, show me how to do certain actions and it didn't happen that way….I suddenly realised … everything is coming from here…it's a learning point rather than for me waiting for someone to show me, you just get up and do it…" (Professional Development Participant)

"…. at first I was a bit shy like to do a bit of island moves and all that stuff but [Pacific performance artist] really, really touched our little heart… come on, try…" (Professional Development Participant)

· The establishment of networks and linkages with Pacific artists was also a valuable outcome with a number of participants indicating that they had subsequently arranged for artists to visit schools and contribute to lessons and wider activities within their schools.  Others indicate increased knowledge of available artists and increased confidence to seek their assistance when appropriate. 
4.2.5 Validation of Pacific Arts, Culture, Skills, and Knowledge

· Providers felt that professional development should validate Pacific arts and cultural as well as the existing skills and knowledge of participants.  A core goal was to encourage teachers to see Pacific arts as integral to the curriculum and everyday school activities - not as an “add on” or extra curriculum activity. 

· As discussed, validating existing skills and knowledge was also seen as important in helping participants to identify and apply existing practice back to the curriculum document.  In this sense, it was recognised that the workshops were not only about teaching new skills/knowledge but also about further developing and shaping existing practice to the curriculum framework.

"…it became evident that there was a lot of strength there, that they hadn’t themselves identified that as a curriculum learning thing.  Like they might have been taking the cultural group or being doing tuvaevae for years, but hadn’t thought of actually writing a unit and incorporating it in their syndicate…" (Professional Development Provider)

· 
Validating existing practice also fitted with the intent to make the workshops real and relevant through applied activity and drawing upon actual classroom experience and activity. 

· Comments from some participants give further insight into how the validation of existing skills and knowledge lead to enhanced ability and understanding within the curriculum.

"Before I came to the art workshop my understanding of art before was art was just visual art – not because I didn't do any dancing or drama…. but I didn't know they are part of art but when I went to this art workshop I know that music and dance and drama are part of arts – I have a clear picture of what I'm doing …." (Professional Development Participant)

"….[the workshop’] developed what I had and I was able to go back to school and develop it and share it…. I'm really grateful for the workshop and I've got a few success stories with my kids, I had a lot of reluctant learners but because of what we were doing with music or drama they’ve really come on with language…" (Professional Development Participant)

4.2.6 Increased Confidence

· Providers felt that the increased confidence and self esteem of Pacific teachers was an important outcome from the professional development programme.  

· Providers saw improved confidence and self esteem assisting the practical translation of the curriculum document through:

· increased confidence to apply within lessons - activities which may have previously been seen by teachers to be extra curriculum activity;

· confidence leading to enhanced satisfaction about teaching leading to improvements in curriculum content and delivery; and

· increased assertiveness to lead staff back in school and to take leadership roles in developing the arts within the school.

· Increased confidence and self esteem is also commonly reported by teachers as an outcome from the programme.  Feedback suggests that this confidence is continuing to be experienced and applied in a number of ways both within the classroom and the wider school.  

· 
Comments again indicate that the confidence gained through having practiced and experienced workshop activities has lead to increased willingness to implement and develop these activities within the classroom.  Some teachers also saw their confidence being enhanced further through their skills and contributions being increasingly valued by other teachers (see further discussion later).  Other comments suggest a positive impact on improved and more regular planning. 

"… after going there I saw my strengths and trying to build up confidence and things and music is one of my strengths but it's not as strong as art so it kind of gave me confidence to teach music more and singing…" (Professional Development Participant)

"…but now I'm getting the confidence to just tell them get into groups and perform this, you know after a little story and it's like an ongoing thing…" (Professional Development Participant)

"Given the confidence to give something a go, tap into the potential of the  students to give it a go… you just get up and get the kids out there and do things…it's when you go there [workshop] and you realise the fact that you have to do it then you move forward…" (Professional Development Participant)

"...now with the planning, every time we do our de-planning and that sort of thing, our senior teacher always refers to us for our input to the planning and we are quite confident to just share in some ideas…" (Professional Development Participant)

4.2.7 
Becoming Curriculum Leaders

· Related to increasing confidence and self-esteem is the increased contributions many teachers report they are making within their schools.  Feedback indicates that many have shared their learning from the workshops with colleagues and are increasingly being consulted within their schools in relation to the arts curriculum.
· Comments are consistent with the providers’ aim that professional development should provide participants with educational (as well as Pacific) skills and knowledge that could be taken back and shared within the school.  The elevation of Pacific teachers to positions of curriculum leadership and responsibility within their school is also consistent with stated aims of the workshops as well as the hope that professional development would assist Pacific teachers to attain more management positions. 
"….if it’s a Pacific Teachers thing some principals do get hung up   “How much value is this going to add to the teacher?”  “How much value is this going to add to the School?”….it is interesting that a lot of teachers say this about the courses…is that they have got something to take back and share with the schools which gives them the confidence to be able to say, “That was actually useful for us.” and “It wasn’t for us going away and getting warm fuzzies, it was bringing something of value back to the schools.” (Professional Development Provider)

"So the encouragement from us is, “Don’t just slot into that and think that that is all you are good at. In fact you do have skills and knowledge and you can build up those skills and knowledge in curriculum as well, so that you can move into a management position because of your knowledge in a curriculum area….” (Professional Development Provider)

· Broader benefits for teachers who didn’t attend the sessions are indicated through participants being able to assist others in their practical translation and application of the arts curriculum. 

"…it's really helped me because one day there was a curriculum meeting of the arts and I was asked to come and explain different parts of the plan so I was proud of myself …I didn't even know that I have a strength but I think, okay I'll show you…." (Professional Development Participant)

"…she gave us an opportunity to run a staff meeting in order to share what we have learnt so the staff now are really happy and now I feel so proud, they always come [to me], they come and ask for ideas and the planning that I got from [the workshop] …I've already photocopied, each team leader has got a copy so they're using that format…" (Professional Development Participant)

"….showing [other teachers] how to do the planning, so teaching different skills for different disciplines in art… the teachers were so happy…" (Professional Development Participant)

"….ever since [the workshop] we don't have to ask any other expert to come in and do this for us because they always refer it back to me and [other participating teacher] …" (Professional Development Participant)


Professional Development of the Facilitators

· The providers note further value from the programme in the professional development of those Pacific teachers who took facilitation roles within the workshop.  As well as being important role models for other Pacific teachers, it is noted that the opportunity to be facilitators assisted some to develop their teaching careers.

"…having the opportunity to work differently and work at a different level has been great for her, she has been working for 9 years in a school and her principal was against her, or not helpful..  being the facilitator. But it has been just fantastic for the local teachers to see her in this role." (Professional Development Provider)

4.3 Incorporating Pacific Culture Skills and Knowledge into Teaching
· As discussed, the providers considered the validation of teachers existing cultural skills and knowledge to be an important goal and outcome from professional development.  Comments suggest an understanding of professional development as being very much about aligning activities with the understanding and world view already within Pacific teachers. 

"…music and dance and drama, is not separate from what you are, its part of who you are ...  So its kind of like rather than saying, ‘You have to learn all these new things, people already knew’ … for us it wasn’t a separate thing, it was part of life, it was how we lived life, customs, and that it wasn’t separate." (Professional Development Provider)

· Validation of existing knowledge and understanding was seen as encouraging greater use and expression by teachers of cultural skills, experience and knowledge.  Providers also suggest that validation assisted teachers to recognise the legitimacy and appropriateness of using Pacific artists and resources within the classroom. 

"…it validates who they are.  “This is who I am and I don’t try and have to think of a composer for the students to study, I can use a Pacific Island group.”  And, “we can learn to sing that song and use that song…. it validated who they were…." (Professional Development Provider)

· Again, the supportive and safe environment created through bringing Pacific teachers together is indicated as having assisted teachers to discover and subsequently apply cultural elements and abilities within the classroom.
"I just love the story of this really quiet, well behaved teacher who after just.. the first workshop she came to feel more confident to pull faces when she was reading stories to the kids.  I mean, what is it that our schools do to teachers that how they are in the family or the church, that they don’t feel safe to be like that in the school.  I think that the Arts Curriculum has been able to contribute in some cases [to building confidence in cultural expression]…." (Professional Development Provider)

· 
The workshops are also seen by providers as having been particularly valuable for New Zealand born teachers in terms of building confidence and the tools to integrate cultural elements into the curriculum. 

"….[the workshops were a] real opportunity to dig deep and build those connections and work out what they could do in terms of pacific arts.  Not everybody was an expert.  That is one of the things that the schools expect you to do is to be an expert… we hope that they have got some tools to know how to co-ordinate and draw in and bring pacific arts into the curriculum without them being the absolute expert." (Professional Development Provider)

· Further value is seen in the workshops and the arts generally, providing teachers with opportunities to link into the cultural skills and experience of others.  In this respect, the providers again see the workshops as being particularly valuable for those teachers who may otherwise have less access to Pacific culture through their family and/or wider community.

"….through these kinds of initiatives …make links…cultural links that they may not be able to make through the family that they are linking into, the wider community in terms of acknowledgement of our cultural roots.  That is to me something that the arts has been able to do for many of our teachers who can’t see that in their family but they can talk about that in these workshops and with these teachers who are present and then have some other island born people saying, “Oh yeah we can help you do that!  We can support you.. We can come and do that.”  (Professional Development Provider)

· Further positive outcomes are indicated in terms of creating networks between teachers and opportunities for the sharing of cultural skills and knowledge. 

"Oh that was a neat thing that happened at one of the South Auckland schools .. somebody was strong in dance and someone was strong in music and so they had this kind of school exchange where one teacher went and did something to help others out. There was so much happening informally that we were not able to capture for all sorts of reasons." (Professional Development Provider)

· Further consideration of how and to what extent Pacific teachers are incorporating cultural skills and experience within their teaching needs to be drawn from the evaluation findings as a whole.  The teachers were less likely to discuss this issue directly, likely reflecting that cultural skills and knowledge are inherent and not naturally or easily reflected upon and discussed.  (In this respect it is difficult to provide direct or reported evidence from teachers in relation to the application of cultural skills and knowledge). 

· 
However, consistent with the providers, general comments from teachers also suggest that it has been the process of cultural validation which has been important in encouraging teachers to apply cultural skills, knowledge and resources within the classroom.  In this sense, the workshops have had a function of legitimising existing cultural skills and knowledge, in addition to providing access to new skills and knowledge.  

· Reflecting earlier discussion, comments also suggest that the validation of the breadth and holistic nature of the arts curriculum has helped teachers in their classroom application of Pacific skills and knowledge. 

"… when we came to the course it was woven together as one thing under the umbrella of the word art and then all those four disciplines is under that umbrella so we are integrating all of them… [in school] I’m focusing on New Zealand… integrating all those four disciplines into like legends or sports, music…I just use both the Pacifica way of things to integrate in that theme using four disciplines and that's very good I'm excited about it…(Professional Development Participant)

· Previously discussed findings further suggest that professional development is likely to have had a positive impact on the extent to which teachers are able to integrate and apply cultural knowledge and skills within the classroom.  Importantly, comments suggest that the workshops have been helpful in giving teachers a planning structure through which they can link existing cultural activities back into the curriculum and curriculum objectives.  The process of legitimising activities through providing more formal planning and recording skills is likely to encourage teachers to make greater use of their skills and knowledge within the classroom (and not necessarily continuing to see these activities as extra-curricular).  Furthermore, the confidence and practical arts discipline skills gained through undertaking practical workshop activities, has been shown to enhance teachers’ willingness to use Pacific art forms and resources within their classrooms. 

"… in all the many Samoan legends … you just have to choose any Samoan books really … to get a story worth performing and doing drama … that sort of style was quite different from what we normally do like sometimes miming … and they have to be  pulling the real character of whoever is in the story and that sort of style you know when it comes to visual arts … so I have to encourage them …" (Professional Development Participant)

4.4 
Access and Utilisation of PD On-Line
· Providers and teachers provided limited information on the extent to which PD on-line (Te Kete Ipurangi –TKI) has been used since the workshops.  This outcome partly reflects obvious variations in the extent to which the on-line resources are being used as well as a limitation in the focus group methodology for exploring individual behaviour and activity in depth.  

· Findings also suggest that it may have been overly ambiguous to expect that initial sessions on PD on-line would lead to any substantial increase in use (particularly within the context of associated issues such as barriers to access – see later discussion).  Findings suggest that raising awareness and familiarity with available resources were in themselves, realistic outcomes for this component of professional development. 

· The providers report limited knowledge of the extent to which teachers had used PD on-line.  They note that TKI was still under development during the programme and feel that it is too early to evaluate the success of the site in meeting the needs of Pacific teachers.  However, in general they feel that the on-line resources are more likely to be used by younger teachers and a general observation is made the sites currently lack Pacific material and resources. 

· Comments from teachers indicate that many had little or no knowledge of PD on-line prior to the workshop.  The internet sessions undertaken during the programme were therefore received positively and aroused interest in the potential of PD on-line.  

· Teachers in general, however, report limited use of the sites since the end of the workshops.  Clearly, many are still learning and gaining confidence with the internet, particularly older teachers.  Limited time and/or limited access to the internet are also reported as reasons for low use.  Notably, one teacher who reports being a regular computer user in the classroom, also reports limited use of the on-line resources.  This may suggest that in general, Pacific teachers are still developing in terms of their readiness to access and use the on-line resources as an integral part of their classroom planning process. 

· 
Comments particularly suggest that teachers have limited time available during the day to access the on-line resources.  After school time, which can also be limited, is commonly seen as being required if more use is to be made of the resources available.

"…if you don't have a computer at home, that means you're staying after school to do it." (Professional Development Participant)

"… it's just hard for me, I've got three under fives so it's just hard for me to find the time to sit…" (Professional Development Participant)

"….I don't have a computer at home and finding time at school…you have another family as well to go to so you've got to get everything at school done and finding time to sit at the computer and go through all of this, it's just really hard to get to do that – it would be helpful if I have something at home but it's hard…" (Professional Development Participant)

· A few teachers do report using the on-line resources to draw ideas for classroom activities and planning, however, few details are provided as to what sites and information have been used.

· Acknowledging the further potential that exists within TKI, the providers note an on-going need to get more Pacific resources on line.  The application and promotion of such resources on line, may in itself help to encourage more Pacific use of the on-line resource.

· One provider feels that some materials produced during the workshop may have the potential to be used on line at some stage.  It is likely, however, that such materials would need further work and development before being appropriate for this use. 

"….I know there's a lot of really good units written by the people that attended the workshop…there was really, really good stuff there and would be really good to see some of that stuff being put on websites for other teachers to learn, to take on the part about educating other teachers about Pacific arts…" (Professional Development Provider)

4.5 
Barriers to the Implementation of the Arts Curriculum 

Aside from the more obvious barriers of time and resources, providers and teachers identify few other barriers to the implementation of the Arts curriculum in schools.  While some note the increased focus on literacy and numeracy within schools as something of a barrier, the current focus on the arts in line with introduction of the curriculum is viewed positively in supporting implementation.

4.5.1 Time/Other Commitments 

· A lack of time and the demands of other curriculum and extra curriculum activities are identified as barriers by both providers and teachers.  The demands often placed upon Pacific teachers to address Pacific Island issues are seen as adding to the pressure of other responsibilities and some diversion of focus from curriculum delivery.

· The difficulty of scheduling activities and co-ordinating logistics are also considered as something of a barrier, particularly when trying to draw upon available resources from within the wider community. 

"What can be a barrier for me is the availability of the resource around the community, like you've got a certain date that you wish for the whole school to come and see our ladies weave but then it might not be a good time for the school because the teachers are all stressed out [with other commitments]…" (Professional Development Participant)

4.5.2 Difficulties Meeting Reporting Requirements

· One Provider feels that the workload and other commitments on Pacific teachers can also impact on the degree to which teachers actually report upon, or record arts curriculum activities undertaken.  In this respect, a lack of time is seen as a barrier in terms of producing evidence of curriculum implementation, as opposed to actual implementation.  Difficulties with reporting are also seen as something of a barrier to schools recognising and validating the Arts activity undertaken by their Pacific teachers.

"… they actually forget half the things that they are doing because so much is happening.  When you have to report on paper about what is happening, it may look as though you are not doing what you are supposed to be doing… [in the workshops] I’m reading the faces … when everyone is going around talking about things, and I can see people [thinking], “Oh I did something like that but I forgot to say that I had done it!” (Professional Development Provider)

"I think a lot of the teachers are doing it holistically, especially the Island born ones and those who come from strong families and strong communities… the requirement to put this on paper is the barrier …the Pacific teachers have been doing this stuff often unacknowledged as part of their extra curriculum activities…" (Professional Development Provider)

"… what is a barrier to the teachers is the lack of support from the schools in validating that work that they have done and that they can do, and recognising what it is that they can do in terms of the kids’ increased confidence in learning." (Professional Development Provider)

4.5.3 
Lack of Pacific Resources

· Some teachers note a lack of funding to access appropriate materials and resources as a barrier to undertaking some Pacific activities within the classroom.  This issue is not strictly related to the actual implementation of the curriculum, but rather to the classroom activities seen by teachers as appropriate and relevant in applying the curriculum.

"Instruments we’re a really depleted school I mean we’re decile 1A, you couldn't go any further then that, so in our situation it's resourcing…"(Professional Development Participant)

"…I’ve got lots of ideas have to transfer into practise but what I find is the lack of material to touch my hands into…"(Professional Development Participant)

· Reflecting the above, some also note difficulties in accessing outside experts to assist or support classroom or wider school activities – clearly a situation which the workshops were attempting to address through the use and networking of artists through the workshops.

4.6 
Addressing Issues Arising 

Providers and teachers identify a range of issues relating to the provision of the professional development programme.  Issues identified by both groups are initially discussed, followed by those issues identified by either group respectively.

4.6.1 Lack of Follow-Up School Visits

· Both providers and teachers recognise the importance of future professional development providing more individual follow-up and support within schools.  This is recognised by the providers as lacking in the Auckland programme, however, important in being able to develop the progress and confidence gained by individual teachers through the larger group sessions.

· For teachers, more individual or small group follow-up would assist them in their implementation, review and monitoring of their practice subsequent to the workshops.  Comments reflect a desire to see on-going opportunities to “touch base” and for further affirmation and validation of progress. 

· Comments from both groups indicate recognition that the full potential and gains possible through professional development can, to an extent, be undermined by a lack of more targeted follow-up support and monitoring. 

"…[PD providers] to come and see what we’re doing in the classroom, whether we’re doing it right, like just review what we’ve learning and whether we are heading in the right path." (Professional Development Participant)

4.6.2 Provision of On- Going Professional Development and Support

· Both providers and teachers see the need for more and on-going professional development
.  Comments suggest that the provision of professional development, has in itself, generated further demand and expectation for more.

· Comments again suggest the desirability of further provision so as to maximise and further develop the positive gains made through the initial programme. 

"….as a professional, you don’t just want to be told, “Ok do this.” You want to make sure that the unit work you are delivering can match up with what is happening with other colleagues and can enrich your own professional expertise.  I think if we just left it at [the programme so far] that it’s a shame." (Professional Development Provider)

· 
Both groups are positive about more professional development being provided, seeing that this would:

· further develop the momentum and positive gains initially made;

· assist participants to monitor and assess their PD on an on-going basis and in relation to their peers: 

· recognise that long term gains from professional development will be achieved through long term programmes, not one off initiatives; 

· continue to support, encourage and empower Pacific teachers; and

· help to recruit, retain and further support Pacific teachers.

“I think Pacific Teachers are marginalised anyway and I think that the professional development empowers them and it is about supporting them…”. (Professional Development Provider)

· Suggestions from the providers for further professional development initiatives include:

· encouraging participants to further develop and share teaching resources, articles and publications;

· regular seminars or workshops;

· development of a printed booklet printed of unit work/unit planners; and

· development of unit work into case studies within TKI.

· Reflecting the above, providers also recognise that some of the resource development expectations from the initial programme were not met.  While, it was felt that achieving fully developed case studies, unit planners and other resources, was an overly ambitious expectation for the first year, needs and potential in these areas are still seen. 

· Teachers also commonly report a desire to have further opportunities to build upon what they have gained through the professional development programme to date.  Suggestions for further initiatives include:

· greater efforts within schools to support and utilise the skills and experience of the teachers who have already received professional development;

· further meetings/workshops to share activities/ideas, undertake further skill development, keep updated with arts developments;

· support to identify and link into appropriate other courses and learning opportunities (e.g. ACE, university, arts papers, degree programmes); and

· opening up opportunities to draw upon the arts related skills, knowledge and expertise of parents and linking parental resources into classroom activities.

· 
A number of teachers specifically mention that they desire more assistance to develop practical, foundation skills within the different arts disciplines and particularly within the traditional arts (e.g. traditional mat weaving).  For some, these needs reflect recognition that they are often called upon to be the “Pacific expert” in their schools and the need to further build their skills in specific areas where their current knowledge, understanding or experience may be limited. 

4.6.3 Need to Work on Wider School Environment 

· Comments from both groups identify the importance of a supportive school environment in order to maximise the benefits of professional development undertaken outside of the immediate school environment.

· Both providers and teachers recognise that some of the value of professional development can be eroded if teachers do not return to an environment which supports teachers to apply and further develop gains.  As discussed, many teachers report being actively encouraged to share newly acquired skills and knowledge with others in the school.  Others, however, report less support or willingness within their schools, leading some to feel frustrated and undermined since completion of the programme.

"….I have been going to art – the art workshop for the whole year and the teachers are asking about are we going to do this for our art and I hear the principal saying oh I'm going to ring up someone from – you know – like they want to get someone else instead of the expert in me – and that makes me feel very, very small…I don't know whether they are looking [at bringing others into the school] because what we did, the course that we did was based on the Pacific Island art and I don't know whether they didn't want to know anything about that – I don't know – I honestly don't know what to think about why they are not using us." (Professional Development Participant)

"…I've been saying to this woman who is the art coordinator that I want to sit on [the arts] committee…she mentioned something about… well you wouldn't need the Pacific Island point of view and that kind of thing….I had to fight to get on there in the arts and then I find myself not being used at all when I've already done all the workshops…it makes me feel so useless." (Professional Development Participant)

· The providers also recognise that the general school environment can also create difficulties for Pacific teachers in terms of creating a supportive environment to apply and develop professionally. One provider saw the Pacific teachers within the programme generally feeling undervalued in their schools and often burdened by timetable and pupil allocations. 

· 
While the providers see professional development benefits being enhanced through parallel developments within the school, they are pragmatic about the constraints on working at this level.  Supporting teachers to make and recognise change within their school is seen as a realistic way for professional developing contributing can to wider changes.  This includes supporting teachers to understand the changes they themselves may go through as a result of professional development and support to apply news ways of working within the classroom. 
"…When we work with teachers at one end, we do try to make some changes with the schools, in terms of the communication with the principal, but you are limited in terms of what changes you can make there…we focus on changing the teachers assertiveness, their confidence and all that, in the hope that it will make some change at the school level in terms of their understanding…Making [the teachers] more aware of the fact that they are going through some changes themselves in the way they are working … [in their] view of things, and how they will work when they get into the school." (Professional Development Provider)

4.6.4 Targeting to Pacific Teachers
· All the teachers involved in the research are generally positive about the opportunity to participate in professional development specifically for Pacific teachers.  As previously discussed, a range of advantages and benefits were identified as a result of coming together as a group. 

· A few teachers do, however, question why Pacific teachers were specifically targeted for the programme and question what the actual objectives of the programme were.  Some also feel that the specific targeting of Pacific teachers could be read in a number of ways, for example, is it only Pacific teachers who do not understand the curriculum document?

· These comments identify the importance of clearly communicating programme objectives and the rational for targeting specific groups for professional development.

"…was it to explore Pacific art or was it to for Pacific Island teachers to explore the art curriculum….were we there to actually learn more about our art forms or were we there to enhance our knowledge about the arts curriculum?" (Professional Development Participant)

"…does that mean that all the other teachers apart from the Pacific Island teachers are well equipped and have the knowledge of using the art curriculum…?" (Professional Development Participant)

· 
One middle management teacher raises broader issues in relation to professional development of Pacific teachers in general.  This participant feels that schools’ fundamental and on-going responsibility is to ensure that their Pacific teachers develop professionally.  In this sense, the targeting of Pacific teachers for cultural development and/or professional development within specific curriculum areas only is criticised.

"…if [some PI teachers are] confused about the art curriculum and planning in the arts, it must mean that they're confused in some of the other areas as well…" (Professional Development Participant)

"…they're unresolved issues that have been going on for too long – the varying levels of professional knowledge amongst our Pacific Island teachers.  We’re talking about people who are looking for ideas but they don't know how to use them…a curriculum document, whose responsibility is that – it's the schools, why are teachers at this level in their career going back and say, oh I know how to use this document now and it's only because they were up to do the arts [workshops]…" (Professional Development Participant)

"…my point here is that why did it have to be a cultural input, why can't our professional input be the most important part – not necessarily what is our cultural input – that to me is the big issue here, that to me, before my cultural input comes my professional input as a professional, as a teacher, and this is what these people are saying … they are not being valued as professionals, they're being valued as Pacific Islanders but not as professionals." (Professional Development Participant)

· This same participant also sees a danger in labelling professional development specifically for Pacific teachers if there is not enough funding to ensure that all Pacific teachers have the opportunity to attend.  Other teachers also recognise colleagues would benefit from arts professional development and are conscious that many missed out on the opportunity presented through the initial programme.

· Participants in one of the teacher groups also discussed whether the professional development should have been made available to palagi teachers teaching in schools with high Pacific Island rolls.  Reasons provided for widening participation to this group included:

· The need to ensure that all teachers working with Pacific children have appropriate exposure, understanding and knowledge of Pacific arts, artists and issues.

· The value of being physically present at the workshop, rather than just receiving a report back from Pacific participants.
· Would increase the confidence and ability of other teachers to work with Pacific arts and culture.
"…it would’ve been a very good idea to bring in the palagi as well, very good chance for them to get exposed to our language, our culture and our art get them to appreciate our artwork, get them to appreciate our artists…for the teachers that are teaching in the South Auckland schools where there is lots of Pacific Island students, they need to know these things that we do and so to get them to know our students as well they have to know the other background of our students…"  (Professional Development Participant)

· 
Other teachers are opposed to widening participation, believing that this would risk losing the benefits of focusing specifically on the needs of Pacific teachers.

· This discussion can be seen as raising the issue of to what extent mainstream professional development is equipping palagi teachers to work effectively with Pacific students.  The appropriate development of mainstream provision (rather than opening up Pacific Island specific programmes and potentially eroding the reported benefits of targeted provision) may be the most appropriate response to this issue. 

4.6.5 More Specific Targeting of Professional Development Objectives

· Some teachers feel that the professional development programme would have been improved through targeting the workshops more specifically to individual teacher’s needs.  For example, it is felt that teachers already familiar and comfortable with the document would have had less need to focus specifically on it.  They may, however, have other needs (e.g. practical ideas, planning, documentation) and would prefer to be able to pick and attend different sessions matched to needs (rather than having to attend all sessions). 

"…being part of these workshops… we go looking for different things, we go with different prior knowledge so therefore I think that should be catered for in that way…" (Professional Development Participant)

· Teachers noted that there was a fall off in the number of young teachers who continued to attend the workshops after the initial sessions.  Some suggest that younger teachers in general have had less need for a focus on the curriculum document (e.g. were more likely to have existing curriculum knowledge) and may have had other needs not addressed or identified in the early sessions.

4.6.6 Professional Development Workshop Content

· Planned developments within the professional development programme, address in part a number of the issues identified through the evaluation.  Planned developments reported by the providers include: 

· more time spent initially in the workshops understanding the needs and expectations of participants (e.g. who the participants are, where they are at, position within the school, stage of their career, specific professional development needs);

· greater use of formally trained artists and/or those which have experience in the classroom.  In addition, a greater focus from the artists on what teachers can actually do in the classroom; and

· requesting that the National Co-ordinators draw on more Pacific examples in the sessions that they conduct with Pacific teachers. 

5. CONCLUSION

While there are limitations to the evaluation, a range of positive outcomes are identified for Pacific teachers participating in the teacher professional development programme that supports the Arts in New Zealand Curriculum.

Outcomes assisting or likely to assist in the translation of the curriculum document to practice are varied.  These range from simply increased familiarity and comfort with the document through to enhanced planning and classroom activity in line with curriculum demands.  There is also strong evidence of increased confidence and self esteem, outcomes that are themselves shown to be leading to enhanced classroom practice.  

In line with wider programme goals, the programme has also been effective in supporting Pacific teachers to take on greater leadership and curriculum expert roles with their schools.  In particular many teachers have been able to disseminate new skills and knowledge back to a wider teacher group within their schools. These outcomes can be seen as indicating positive moves towards a longer term programme goal of increasing the numbers of Pacific teachers in management positions.

The “hands on” focus of the workshops, the direct involvement of Pacific artists, and the supportive environment created by bringing Pacific teachers together as a group, were all important in contributing to programme outcomes.  

Clearly there was much value in providing the opportunity for Pacific teachers to specifically come together as learners, particularly as Pacific teachers can be isolated within their school environments.  While some teachers suggest opening out future Pacific Island professional development in Arts to others (e.g. palagi teachers), appropriate development of mainstream professional development programmes may be the best response to ensuring that non-Pacific Island teachers are equipped to work effectively with Pacific Island children in the Arts.  

While not tasked with evaluating the programme against stated objectives and expected outcomes, findings suggest outcomes which are consistent with these broader objectives.  Teachers report a greater understanding of the curriculum and identify positive outcomes from having participated within a number of discipline specific workshops.  Increased confidence with the curriculum and within specific discipline areas has assisted some to extend their practice and/or introduce new programme activities.  A range of benefits from the networking and support function of the workshops has been identified although the need to maintain and strengthen networks is recognised.  Teachers have developed networks with a number of Pacific artists and some report having used these networks to bring artists into their schools.


Findings suggest less progress in meeting other programme objectives, a situation reflective of the providers view that the overall package of objectives may have been overall ambiguous.  Areas with further development potential include resource development, and the development and trialling of personal career plans.

The evaluation also suggests a range of programme issues and/or potential for further consideration.  These include considerable scope to increase Pacific teachers’ access to and use of PD on-line resources as well as general value in ensuring that Pacific teachers continue to have access to professional development in the Arts.  Greater targeting to specific needs may also help to maximise the value of further provision and the willingness of teachers to attend future programmes.

Gains from the current programme may be somewhat eroded in the absence of further support both in terms of professional development follow up and support for individuals within the school environment.  Results confirm that teachers value follow up to ensure the value of courses are maximised in application to the classroom.  

Findings also suggest the need for on-going improvements in the support, and recognition provided generally to Pacific Island teachers within schools.  Clearly a supportive school environment is required in order to maximise the value derived from professional development and to ensure that teachers have on-going opportunities to apply and develop new skills and knowledge.  

Finally broader issues are identified in relation to the on-going professional development beyond the arts, for Pacific Island teachers as a group.  Also raised is the issue of appropriate professional development for palagi teachers in schools with large numbers of Pacific students.  Questions raised include who should take fundamental responsibility for the on-going professional development of Pacific teachers and how, where and by whom such development should take place.  While such questions are beyond the immediate scope of the current evaluation, they would seem to be integral considerations within any future development of Pacific teacher professional development programmes. 

APPENDICES

- Topic Guides

PROFESSIONAL DEVELOPMENT PROVIDER

- Topic Guide -

Background to Evaluation: 
Undertaken by Gravitas Research and Strategy Limited on behalf of the Ministry of Education

Evaluation Purpose:
To explore how professional development in the Arts for Pacific teachers has assisted participants translate the curriculum document into classroom practice.

Use of Evaluation: 
Will assist further development of the professional development programme as well as assisting a curriculum stock take.

Confidentiality:
Anonymity, confidentiality, voluntary participation etc.

Group Rules (If applicable):
Respect for all contributions, one at a time, discussion to remain within group. 

Feedback:
All key stakeholders will have opportunity to read and comment on draft report.

Audio tape:
Consent to tape, consent for written transcript.

Any questions?

Introduction/Background

1.
Introduction to the providers


PROBE:
background to involvement in PD programme




how PD team was structured - roles and responsibilities.

Can we start back at the time when you were developing the PD programme for Pacific Island teachers…
2.
Initially what did you personally see as the core issues which needed to be considered in the development of the PD programme?


For each identified PROBE:
why seen as important






relationship to translating curriculum to practice?

3.
Initially did you see any specific needs or issues arising in relation to providing PD to Pacific teachers?

PROBE:
why seen as important



relationship to translating curriculum to practice?

4.
How did you see these needs/issues influencing the type of approach you felt was necessary for the PD programme?

PROBE:
key characteristics/elements of the approach adopted 



relationship to translating curriculum to practice?


5.
Another issue in the arts curriculum is the multiple literacy emphasis.  What are 
your views on this? 

5a.
Did you feel it was important to incorporate the philosophy of multiple literacy's into the professional development programme?

PROBE: 
reasons for position/response made



if/how multiple literacy's was incorporated.

6.
Could you provide an overview then of the PD programme delivered.

(Explain that we have a general understanding of the workshops and activities delivered – do not require a detailed explanation of what was undertaken but rather an overview to help set the context for the rest of the interview).

6a.
If not mentioned PROBE: strategy and activities undertaken for PD on-line component.

Assistance Provided from PD Programme

7.
Overall, how do you see the PD programme having assisted teachers to implement the arts curriculum into the classroom?

PROBE:
type/nature of assistance seen as provided



how seen as contributing to curriculum implementation 



for each of the 4 curriculum discipline areas

8.
Do you see any aspects of the programme having worked particularly well?

PROBE: 
why is this?



what outcomes- examples of this?



how assisted curriculum implementation?

8a.
If not mentioned PROBE value and use of the PD on-line strategy.

8b.
If not identified PROBE for perceived success in assisting participants to 
incorporate knowledge/skills of Pacific culture into curriculum delivery.

9.
Do you see any other important programme outcomes so far?

PROBE:
what outcomes



why considered important?



link to curriculum implementation?

10.
On reflection, could any areas of the PD programme have been improved or undertaken differently?

For each identified PROBE:
issues/difficulties encountered





impact?





improvements/changes seen as necessary?


Implementation of the Arts Curriculum

In addition to PD, there is likely to be a range of other factors impacting on the ability of teachers to actually implement the curriculum into the classroom… 

11.
During the course of the programme, have you become aware of any factors which have particularly helped or supported teachers in implementing the curriculum?

For each identified PROBE:
how





where/for whom





what impact on curriculum implementation

12.
Have you become aware of any barriers or constraints to implementation?

For each identified PROBE:
how 





where/for whom





what impact on curriculum implementation

12a.
If not identified PROBE perception of the curriculum itself in relation to the above – to what extent a supportive/constraining factor.

Issues in Professional Development Provision 

13.
On reflection, what have been the key issues or challenges for you in providing the PD programme?

For each identified PROBE:
impact on PD development





impact on PD delivery 





impact on PD outcomes

13a.
How could these issues/challenges be best responded to in the future?

PROBE for each identified.

14.
Where do you see the Pacific teachers now in terms of their PD and the arts curriculum?

PROBE 
perception of current strengths and weaknesses



perception of future needs.

14a.
What do you feel is required now in order to meet these needs?

PROBE:
further PD?



other initiatives/strategies?



why seen as necessary



how will it assist curriculum implementation?

15.
Would you like to make any further comments?

Thank and close.

PACIFIC TEACHER

- Topic Guide -

Background to Evaluation: 
Undertaken by Gravitas Research and Strategy Limited on behalf of the Ministry of Education

Evaluation Purpose:
to explore how professional development in the Arts for Pacific teachers has assisted participants translate the curriculum document into classroom practice.

Use of Evaluation: 
will assist further development of the professional development programme as well as assisting a curriculum stock take.

Confidentiality:
Anonymity, confidentiality, voluntary participation etc.

Group Rules (If applicable):
Respect for all contributions, one at a time, discussion to remain within group.

Feedback:
Summary of key findings back to teachers?

Audio tape:
Consent to tape, consent for written transcript.

Any questions?

Introduction/Background

Opening and greetings.

1.
Introduction to participants.

PROBE:
current schools



how long teaching



areas of particular interest/strength in relation to the arts curriculum?

Can we firstly discuss the time before you attended the PD workshops...

2.
At this time, how did you feel generally about teaching the various arts disciplines?

PROBE:
what disciplines enjoy, more confident in –why?



any disciplines less enjoyable/less confident- why? 

3.
What thoughts or feelings did you have about the new Arts Curriculum at this time?

PROBE:
specific concerns/uncertainty?



awareness of any particular PD needs in relation to the curriculum?

4.
Did you have any hopes or expectations at this stage as to what the PD may provide/offer you?

For those identified PROBE:
why seen as important/needed 


Assistance Gained From Professional Development 

Can we talk now about the workshops that you attended last year.  We have a pretty good understanding of what happened at each workshop so we don’t need to spend too much time talking about what you actually did in the workshops…

5.
Overall, what would you say was most valuable or useful about the workshops for you?

PROBE:
why valuable/useful



what was gained



how assisted in teaching the arts curriculum in the classroom?

6. How else have the workshops assisted your teaching of the Arts curriculum at the classroom level in relation to:

· knowledge and skills?

· planning and programming?

· teachers’ resources?

· practical application of the curriculum?


For each identified PROBE:
how did it assist






why did it assist






examples

7.
Do you feel you are doing anything differently now in your teaching as a result of the workshops?

If yes PROBE:

what difference?




role of PD in this?




examples from practice?

Incorporating Pacific Island Knowledge and Skills 

8.
I’m interested in how you have been able to incorporate your own knowledge and skills of Pacific culture into your teaching of the Arts Curriculum…

PROBE:
processes/strategies for incorporating knowledge/skills



processes/strategies for each discipline - Dance, Music, Drama, Visual arts

8a.
If not already mentioned: How, if at all, have the workshops assisted you in incorporating your knowledge/skills into your teaching practice?

PROBE:
for each discipline - Dance, Music, Drama, Visual arts

9.
Have you experienced any difficulties or constraints in trying to incorporate your 
cultural knowledge/skills into your teaching?

For all identified PROBE:
what, how, why


impact on extent to which skills/knowledge can be incorporated.


PD On-Line

As you know, the workshops provided some sessions on using the Ministry of Education professional development on-line services (e.g. Arts on Line, Unwrapping the Arts)…

10.
What has been your experience of using these on-line services since the 
workshops?

PROBE:
how many have used the sites 



frequency of use



reasons for frequency of use (probe for all levels of use- high to low).

PROBE:
what sites have been used



for what purpose



what types of information have been accessed

11a.
How have you used the information from the on-line sites?

PROBE:
application of ideas and knowledge to classroom?



examples of application from practice?

11b.
How useful was the information?

Implementation

12.
Since the workshops, how satisfied have you been with your progress in taking the new arts curriculum into the classroom?

PROBE:
what has helped curriculum implementation? 



specific support/help received for the different disciplines?

13.
What, if any, difficulties or barriers have you faced in taking the curriculum into the classroom?

For each identified PROBE:
impact on curriculum implementation?





how could difficulties/barriers be addressed?

Other Issues and Future Development

14.
Looking back over the workshops you attended, how do you feel the PD programme could now be improved?

PROBE to identify all areas

For each identified PROBE:
why improvements necessary – examples from the workshops/experience





what would improvement achieve? 

15.
What further PD assistance or support would now be useful to you?

PROBE 
why seen as needed



how would this help 

16.
Would you like to make any further comments?

Thank and close.
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� The original evaluation design proposed mini-focus groups with fewer participants in each group.





� Providers report current plans in collaboration with ACE for a Visual Arts workshop in the 2nd week of the 2nd term school holidays.
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