
Chapter 6 
 

FINDINGS:  
Innovative Transitions 

 
 

O alofa na o alofa nei, o alofa lava ma te momoe nei. 
Your love for one person will be felt by everyone. 
(This proverb relates to the primary caregiver’s long-
term relationship with her group of children). 

 

Overview  
TThhiiss  cchhaapptteerr  pprreesseennttss  aanndd  ddiissccuusssseess  ffiinnddiinnggss  oonn  iinnnnoovvaattiivvee  ttrraannssiittiioonnss,,  bbootthh  wwiitthhiinn  tthhee  

cceennttrree  aanndd  ffrroomm  tthhee  cceennttrree  ttoo  sscchhooooll..  IInnnnoovvaattiivvee  pprraaccttiicceess  aatt  tthhee  cceennttrree  iinncclluuddee  hhaavviinngg  

ssmmaallll  ggrroouuppss  ooff  iinnffaannttss  aassssiiggnneedd  aa  ““pprriimmaarryy  ccaarreeggiivveerr””  wwhhoo  mmaakkeess  tthhee  ttrraannssiittiioonnss  

wwiitthhiinn  tthhee  cceennttrree  wwiitthh  ““hheerr””  ggrroouupp  ooff  cchhiillddrreenn..  FFiinnddiinnggss  aarree  aallssoo  pprreesseenntteedd  oonn  ssmmaallll  

ggrroouuppss  ooff  cchhiillddrreenn’’ss  ttrraannssiittiioonn  ttoo  tthhee  pprriimmaarryy  sscchhooooll  llooccaatteedd  oonn  tthhee  ssaammee  bblloocckk  ooff  llaanndd  

aass  tthhee  cceennttrree..  TTwwoo  kkeeyy  tthheemmeess  aarree  ddiissccuusssseedd::  ccoonnttiinnuuiittyy  ooff  tteeaacchheerrss;;  aanndd  ccoonnttiinnuuiittyy  ooff  

tthhee  ggrroouupp..  

  

Transition to the Over-2s Area 
 
AAppppllyyiinngg  AAttttaacchhmmeenntt  TThheeoorryy  

JJaann  TTaaoouummaa  

IInn  ccoonnssiiddeerriinngg  tthhee  aaddddiittiioonn  ooff  tthhee  bbuuiillddiinngg  ffoorr  cchhiillddrreenn  aaggeedd  uunnddeerr  22  yyeeaarrss,,  ssttaaffff  hhaadd  

bbeeeenn  rreesseeaarrcchhiinngg  hhooww  bbeesstt  ttoo  iinnccoorrppoorraattee  tthheessee  vveerryy  yyoouunngg  cchhiillddrreenn  iinnttoo  tthhee  cceennttrree..  IItt  

wwaass  ddeecciiddeedd  tthhaatt  tthhee  aarreeaa  wwoouulldd  bbee  ddeessiiggnneedd  ffrroomm  tthhee  lleevveell  ooff  aann  iinnffaanntt,,  ddrrooppppeedd  

wwiinnddoowwss  ttoo  sseeee  tthhee  rrooaadd,,  llooww  ffuurrnniittuurree,,  ffeeeeddiinngg  cchhaaiirrss  wwoouulldd  bbee  aatt  ggrroouunndd  lleevveell  aanndd  

tthhee  bbeenncchh  ttoopp  llooww  eennoouugghh  ffoorr  cchhiillddrreenn  ttoo  aacccceessss  aanndd  iinntteerraacctt  wwiitthh  ssttaaffff..  AA  sswwiinnggiinngg  

bbaasskkeett  ffrroomm  KKeennyyaa  wwaass  iinnssttaalllleedd  aabboovvee  tthhee  ssaaffee  ccrraawwll  aarreeaa  ffoorr  yyoouunngg  bbaabbiieess  ttoo  sslleeeepp  

iinn..  BBaarrrriieerrss  aarroouunndd  tthhee  ssaaffee  ccrraawwll  aarreeaa  wweerree  ddeessiiggnneedd  ssoo  tthhaatt  tthheeyy  ccaann  bbee  rreemmoovveedd  ttoo  

mmaakkee  oonnee  bbiigg  rroooomm  iiff  ssoo  nneeeeddeedd..  FFrroomm  rreesseeaarrcchh  oonn  pprriimmaarryy  ccaarreeggiivviinngg  aanndd  tthhee  

iimmppoorrttaannccee  ooff  aattttaacchhmmeenntt  ffoorr  vveerryy  yyoouunngg  cchhiillddrreenn,,  wwee  ddeecciiddeedd  tthhaatt  cchhiillddrreenn  wwoouulldd  

ssttaarrtt  iinn  ggrroouuppss  aanndd  ssttaayy  iinn  tthhaatt  ggrroouupp  wwiitthh  tthhee  ssaammee  ““pprriimmaarryy  ccaarreeggiivveerr””  ffoorr  tthheeiirr  

wwhhoollee  ttiimmee  ssppeenntt  aatt  tthhee  AA’’ooggaa  FFaa’’aa  SSaammooaa..  TThhiiss  wwoouulldd  mmeeaann  tthhaatt  tthhee  pprriimmaarryy  

ccaarreeggiivveerr  wwoouulldd  mmoovvee  wwiitthh  tthhee  cchhiillddrreenn  wwhheenn  tthheeyy  rreeaacchheedd  tthhee  aaggee  ooff  22½½  yyeeaarrss  ttoo  tthhee  



ootthheerr  bbuuiillddiinngg,,  ssttaayyiinngg  wwiitthh  tthheemm  uunnttiill  tthheeyy  ttrraannssiittiioonneedd  iinn  ttoo  tthhee  SSaammooaann  ccllaassss  iinn  tthhee  

pprriimmaarryy  sscchhooooll..    

  

NNoott  oonnllyy  wwaass  tthhiiss  ggooiinngg  ttoo  ccrreeaattee  ssttrroonngg  bboonnddss  iitt  wwoouulldd  aallllooww  ssttaaffff  ttoo  ppllaann  ffoorr  cchhiillddrreenn  

kknnoowwiinngg  tthheeiirr  iinntteerreessttss  aanndd  ddeevveellooppmmeenntt  aanndd  ttoo  bbee  aabbllee  ttoo  eexxtteenndd  tthheeiirr  tthhiinnkkiinngg,,  

lleeaarrnniinngg    aanndd    llaanngguuaaggee  ddeevveellooppmmeenntt..  PPaarreennttss  wweerree  aallssoo  aabbllee  ttoo  bbuuiilldd  uupp  aa  lloonngg  tteerrmm  

rreellaattiioonnsshhiipp  wwiitthh  tthhee  pprriimmaarryy  ccaarreeggiivveerr  aanndd  ootthheerr  ppaarreennttss  iinn  tthhee  ggrroouupp..    

  

CChhiillddrreenn  wwoouulldd  sseettttllee  iinn  ttoo  tthhee  cceennttrree  dduurriinngg  pprriimmaarryy  hhoolliiddaayyss  wwhheenn  aatttteennddaannccee  wwaass  

llooww  aanndd  tthhee  cceennttrree  wwaass  qquuiieetteerr  ssoo  aalllloowwiinngg  cchhiillddrreenn  ttoo  hhaavvee  aa  ccaallmm  ttiimmee  ttoo  aaccqquuaaiinntt  

tthheemmsseellvveess  wwiitthh  tthhee  ssttaaffff  aanndd  tthhee  cceennttrree..    

 
 
Innovative Practices  
 
TThhee  ccuurrrreenntt  ttrraannssiittiioonn  pprroocceesssseess  ffoorr  tthhee  cchhiillddrreenn  aatt  eennrroollmmeenntt,,  aanndd  wwhheenn  tthheeyy  aarree  aaggeedd  

oovveerr  22  yyeeaarrss  66  mmoonntthhss,,  iiss  ssuummmmaarriisseedd  iinn  tthhee  bbooxx  bbeellooww..  

  

 

Transition processes for infants and toddlers:  The Primary Caregiver 

 
Children are enrolled with a “primary caregiver” according to their age, birth-date, 
making sure that small ratios are kept at all times. This primary caregiver moves with 
the children through each area—babies/infants - toddlers - young children. In this 
way, children, families, and staff are able to build up strong relationships, develop 
strengths and interests, and extend learning and language. 
 
When children move from the building of the under-2½-year-old children to the 
building for older children the staff member moves with them. At this stage of 
transition, the research was documented through observation, diary recordings, 
individual portfolios, and parent feed back.  
 
 

Belonging, Learning, and Teaching during Transition  
 
TThhrroouugghhoouutt  tthhee  rreesseeaarrcchh,,  oobbsseerrvvaattiioonnss  sshhoowweedd  tthhaatt  uunnddeerrssttaannddiinngg  wwhheerree  ttoo  ppuutt  tthheeiirr  

sshhooeess  wwhheenn  mmaakkiinngg  aa  ttrraannssiittiioonn  wwiitthhiinn  tthhee  cceennttrree  iiss  iimmppoorrttaanntt  ttoo  cchhiillddrreenn’’ss  sseennssee  ooff  

bbeelloonnggiinngg  iinn  tthhee  nneeww  eennvviirroonnmmeenntt..  TThhiiss  wwaass  eevviiddeenntt  aaccrroossss  tthhee  aaccttiioonn  rreesseeaarrcchh  ccyycclleess..  



TThhee  ggrroouuppss  ooff  yyoouunngg  cchhiillddrreenn  iinn  ttrraannssiittiioonn  wweerree  aallssoo  ccoonncceerrnneedd  aabboouutt  wwhheerree  ttoo  ppllaaccee  

tthheeiirr  bbaaggss  aanndd  bbeelloonnggiinnggss..      

  

Example: Belonging (22.9.2003) 

The first day at the over 2s side, a staff member shows Lilly (a child in 
the transition group) and her mum where to put her bag, and the 
changing room, and where to put her nappies.   

Mum leaves and Lilly plays with (her two friends) inside. They play in 
the family corner, sort colours, draw pictures and use scissors to cut 
papers.   She decides to walk outside; her friends follow her and they all 
go and sit outside on the couch and take their shoes off.  They line their 
shoes up at the back of the couch then she (the child) leads them to the 
sand pit.  The teacher brings them back to show them where their shoes 
should go. 

 

RReefflleeccttiinngg  oonn  hheerr  oobbsseerrvvaattiioonnss  ooff  tthhee  ““ttrraannssiittiioonn  cchhiillddrreenn””,,  aa  tteeaacchheerr  rreeccoorrddeedd  iinn  hheerr  

ddiiaarryy::  

 

The children linked what they knew (in this instance, where their shoes 
belonged), i.e. they tried to find a similar place in the over-2s area.  They 
were building up knowledge about where their things belonged–
developing a sense of identity. They did this twice before they 
remembered. On the 3rd day, two children remembered–the third child 
needed reminding. Within a week they had all remembered (where to put 
their shoes in the new environment).  

 

RReeggaarrddiinngg  tthhee  tteeaacchheerr’’ss  iinntteerraaccttiioonnss,,  sshhee  nnootteedd::  

  

When (the “primary caregiver”) realised that our three new children 
had put their shoes in a place like they used to use, she got them together 
and explained where their shoes belonged in the new setting (over 2s 
area). This was repeated during the week. 

  

CClleeaarrllyy,,  uunnddeerrssttaannddiinngg  wwhheerree  ttoo  ppuutt  tthheeiirr  sshhooeess  wwhheenn  mmaakkiinngg  aa  ttrraannssiittiioonn  wwiitthhiinn  tthhee  

cceennttrree  wwaass  iimmppoorrttaanntt  ttoo  tthheessee  cchhiillddrreenn’’ss  sseennssee  ooff  bbeelloonnggiinngg  iinn  tthhee  nneeww  eennvviirroonnmmeenntt..    

TThhee  iimmppoorrttaannccee  ooff  rreemmoovviinngg  sshhooeess  iinnssiiddee,,  aanndd  ppllaacciinngg  tthheemm  iinn  aapppprroopprriiaattee  ppllaacceess,,  iiss  

ccoonnssiisstteenntt  wwiitthh  ccuullttuurraall  pprraaccttiicceess  iinn  PPaassiiffiikkaa  ccoonntteexxttss..  UUnnddeerrssttaannddiinngg  wwhheerree  ttoo  sslleeeepp  

iinn  tthhee  nneeww  eennvviirroonnmmeenntt  wwaass  aallssoo  iimmppoorrttaanntt,,  aass  eevviiddeenntt  iinn  oobbsseerrvvaattiioonnss  ffrroomm  bbootthh  

ggrroouuppss  ooff  yyoouunngg  cchhiillddrreenn  wwhhoo  wweerree  ttrraacckkeedd  dduurriinngg  tthheeiirr  ttrraannssiittiioonn  ttoo  tthhee  oovveerr--22ss  aarreeaa..      



   

IInn  tthhee  sseeccoonndd  yyeeaarr  ooff  tthhee  pprroojjeecctt,,  tthhee  nneexxtt  ggrroouupp  ooff  cchhiillddrreenn  mmoovviinngg  aaccrroossss  ttoo  tthhee  

oovveerr--22ss  bbuuiillddiinngg  wwaass  hheellppeedd  bbyy  aa  nneeww  pprraaccttiiccee  tthhee  tteeaacchheerrss  iinnttrroodduucceedd  aafftteerr  tthhee  ffiirrsstt  

ccyyccllee  ooff  tthhee  rreesseeaarrcchh..    TTeeaacchheerrss  iimmpplleemmeenntteedd  aa  llaabbeelllliinngg  ssyysstteemm,,  uussiinngg  tthhee  cchhiilldd’’ss  

oowwnn  pphhoottooggrraapphh,,  ttoo  hheellpp  iiddeennttiiffyy  tthhee  aapppprroopprriiaattee  ppllaaccee  ffoorr  eeaacchh  cchhiilldd’’ss  sshhooeess  aanndd  

bbeelloonnggiinnggss  aafftteerr  tthheeiirr  ttrraannssiittiioonn  ttoo  tthhee  bbuuiillddiinngg  ffoorr  tthhee  cchhiillddrreenn  aaggeedd  oovveerr  22½½  yyeeaarrss..  

SSoommee  eexxaammpplleess  ooff  tthheeiirr  ssuubbsseeqquueenntt  oobbsseerrvvaattiioonnss  ooff  aa  cchhiilldd  iinn  tthhee  ttrraannssiittiioonn  ggrroouupp  

ffoollllooww::  

  

20/9/04 Belonging 

Aotea took the teacher’s hand and said, “Look”.  She (the child) pointed 
her hand at her photo on her container and said, “Aotea” (her own 
name).  Then she moved onto another child in the transition group’s 
container and said “Tarita” (that child’s name).  She kept walking down 
pointing at her group’s photos saying their names.  

Teacher’s reflection: 

Aotea was excited about her photo on her container.   It helped her to 
know where her bag went when she came in the morning and when the 
teacher wanted to know where her bag was.  It helped her also to know 
when the other children’s bags were by their photos.  Knowing she has a 
place to call her own.) 

 

OOnn  tthhee  bbaassiiss  ooff  ffuurrtthheerr  eexxtteennssiivvee  oobbsseerrvvaattiioonnss,,  tthhee  tteeaacchheerrss  oobbsseerrvveedd  tthhaatt  tthhiiss  nneeww  

pprraaccttiiccee,,  ooff  llaabbeelliinngg  uussiinngg  tthhee  cchhiilldd’’ss  pphhoottooggrraapphh,,  iiss  wwoorrkkiinngg  wweellll  iinn  tteerrmmss  ooff  

eennhhaanncciinngg  cchhiillddrreenn’’ss  sseennssee  ooff  bbeelloonnggiinngg  iinn  tthhee  nneeww  ssppaaccee::  

 
Great idea by the teacher to put photos there.  The children love seeing 
their photos and this helps them to recognise their names.  It also 
stimulates communication between children and staff. 

  

Transition with the Teacher: Learning in the New Space 
OObbsseerrvvaattiioonnss  iilllluussttrraattee  tthhaatt  tthhee  cchhiillddrreenn  nneeeeddeedd  ttoo  kknnooww  nnoott  oonnllyy  wwhheerree  ttoo  ppuutt  tthheeiirr  

bbeelloonnggiinnggss,,  bbuutt  aallssoo  wwhheerree  ttoo  sslleeeepp  aanndd  wwhhiicchh  aadduulltt  wwoouulldd  bbee  wwiitthh  tthheemm  tthhrroouugghhoouutt  

tthhee  ddaayy..    TThhee  iinnnnoovvaattiivvee  pprraaccttiiccee  hhaavviinngg  tthhee  tteeaacchheerr  ((tthheeiirr  AA’’ooggaa  FFaa’’aa  SSaammooaa  

““pprriimmaarryy  ccaarreeggiivveerr””))  mmaakkiinngg  tthhee  ttrraannssiittiioonn  wwiitthh  eeaacchh  ssmmaallll  ggrroouupp  ooff  yyoouunngg  cchhiillddrreenn  iinn  

ttrraannssiittiioonn,,  eennhhaanncceedd  tthhee  cchhiillddrreenn’’ss  sseennssee  ooff  sseeccuurriittyy  iinn  tthhee  nneeww  ssppaaccee,,  aanndd  aallssoo  

ffaacciilliittaatteedd  aapppprroopprriiaattee  iinntteerrpprreettaattiioonn  ooff  tthheeiirr  aaccttiioonnss..    TThhee  ffoolllloowwiinngg  oobbsseerrvvaattiioonnaall  



eexxcceerrppttss  aanndd  ddiiaarryy  eennttrriieess  sshhooww  tthhee  eeffffeeccttiivveenneessss  ooff  tthhiiss  pprraaccttiiccee  iinn  tteerrmmss  ooff  tthhee  yyoouunngg  

cchhiillddrreenn’’ss  sseennssee  ooff  bbeelloonnggiinngg  aanndd  tthheeiirr  wweellll--bbeeiinngg..  

 
Example: Belonging (19.1.2004) 

Tiare, aged 2 years 2 months 

Tiare: “I don’t want to sleep down there”. She points towards the sleep 
room. “I want to sleep up there”, and points to the under-2s area.  After 
changing I put her down and she walks straight over to the under-2s 
area. 

I follow her and ask “Fea lou ofu?” (where’s your dress?).  She says 
“Where’s my bag?  It’s over here”, and walks towards the cubby holes.   
We go next door and she turns round teary-eyed.  “What’s wrong?”  She 
says, “I don’t want to go to that bed”. (in the over-2s area). 

“What bed do you want to go to?”  

She points towards the door and says, “That one”, pointing to the under-
2s. 

“You’re a big girl now.  That’s your new bed now.  All the babies sleep 
over in the cots now”. Tiare nods her head.  “Where’s Tiare’s bed?”  
She points to the door.   

I bring the mattress down with a pillow and cuddle her. 

After her bottle, she goes into the sleep room and cuddles for a few 
minutes then sleeps at 1.05p.m.  When Tiare wakes up, she gets dressed 
and walks next door and “bonds with Teacher 03”.  She has afternoon 
tea there and stays with her until 4 o’clock. 

 

TThhee  tteeaacchheerr  rreefflleecctteedd  tthhaatt  ““TTiiaarree  iiss  uunnsseettttlleedd  wwiitthh  tthhee  nneeww  sslleeeeppiinngg  eennvviirroonnmmeenntt””,,  

aafftteerr  sshhee  mmoovveedd  ttoo  tthhee  oovveerr--22ss  aarreeaa..    AAtt  tthhee  bbeeggiinnnniinngg  ooff  hheerr  ttiimmee  iinn  tthhee  oovveerr--22ss  aarreeaa,,  

““TTiiaarree””  wwoouulldd  sseettttllee  ttoo  sslleeeepp  oonnllyy  wwiitthh  tthhee  tteeaacchheerr  wwhhoo  mmoovveedd  wwiitthh  hheerr  ((ffrroomm  tthhee  

uunnddeerr--22ss  aarreeaa))..    TThhiiss  tteeaacchheerr  wwaass  tthhee  oonnee  wwhhoo  hhaadd  ffiirrsstt  sseettttlleedd  TTiiaarree  iinnttoo  tthhee  cceennttrree..  

  

TThhee  aabboovvee  eexxaammppllee,,  ffrroomm  tthhee  sseeccoonndd  ssppiirraall  ooff  tthhee  rreesseeaarrcchh,,  iilllluussttrraatteess  tthhee  iimmppoorrttaannccee  

ttoo  aa  cchhiilldd  ooff  wwhheerree  sshhee  sslleeeeppss  aatt  tthhee  ttiimmee  ooff  ttrraannssiittiioonn  ttoo  tthhee  oovveerr--22ss  aarreeaa,,  aanndd  tthhee  

rreelleevvaannccee  ttoo  hheerr  sseeccuurriittyy  ooff  hhaavviinngg  aa  ffaammiilliiaarr  tteeaacchheerr  ((hheerr  AA’’ooggaa  FFaa’’aa  SSaammooaa  ““pprriimmaarryy  

ccaarreeggiivveerr””))  wwiitthh  hheerr..  

 

TThhiiss  cchhiilldd,,  ““TTiiaarree””  wwaass  oobbsseerrvveedd  ffoorr  55  mmoonntthhss  aafftteerr  mmaakkiinngg  tthhee  ttrraannssiittiioonn,,  aanndd  sshhee  

ccoonnttiinnuueedd  ttoo  sshhooww  aa  bboonndd  wwiitthh  tthhee  ffaammiilliiaarr  tteeaacchheerr..    FFoorr  eexxaammppllee,,  22  mmoonntthhss  aafftteerr  tthhee  

aabboovvee  oobbsseerrvvaattiioonn::  



  

Example (10.3.2004 ) 

“Tiare” is unsettled this morning and cried when she was dropped off.  
She wouldn’t stay with one teacher but she stayed with Teacher 03. She 
stopped crying (this was during Lotu/prayers in the morning).  I was 
singing and doing actions to a song when looking across opposite from 
where I was sitting, saw that Tiare looks at my hands and tries to imitate 
what I am doing.  We say the rhyme again and she still follows, keeping 
her eyes on my hands.  When it comes to the end, I put up my thumb 
(thumbs up), she tries to do it – she finally manages to.  She looks up and 
sees me smiling, then smiles too. 

  

Reflection on “Tiare’s” “Wellbeing” and “Belonging”: 

The teacher, realising that Tiare was trying to copy her, went slower for 
her and realising that this took her mind off her mum made sure that she 
would know that someone else was looking at her and smiling, praising 
her for trying, giving her a sense of belonging and independence.  

 

TThhee  ffoolllloowwiinngg  oobbsseerrvvaattiioonnss  wweerree  rreeccoorrddeedd  wwhheenn  tthhee  pprriimmaarryy  ccaarreeggiivveerr  ooff  oonnee  ggrroouupp  

ooff  ttrraannssiittiioonn  cchhiillddrreenn  ((TTeeaacchheerr  SS))  wwaass  aabbsseenntt  oonn  ssiicckk  lleeaavvee  ffoorr  sseevveerraall  ddaayyss..  

    

20/9/04:  On the first day of Teacher S and her group’s transition to the 
over-2s side, Tarita was the first to arrive.  She was happy to see the 
teacher who was already there.  The teacher said, “Talofa Tarita”.  
Tarita replied “Talofa (Teacher M) Teacher M then asked her how she 
was and Tarita said, “Manuia fa’afetai” (I’m well, thank you).  She then 
went and sat down and ate her piece of bread. Another child came; the 
teacher greeted her and asked how she was.   She replied, “Manuia 
fa’afetai” Then the child saw Tarita, she walked over and sat with her.  
When Vitolio came, they both stood up and said “Talofa” to him.  Vitolio 
walked over to them.  Aotea came, they clapped their hands and ran to 
her.  They brought her back to where they sat before they all shared 
Tarita’s bread.  Tarita saw another child come in; she stood up saying to 
them, “Va’ai Shiloh” (Look at Shiloh).  They all went to meet that child, 
and then they came and sat down talking happily together. 

 
Tarita asked the teacher, “Leai Teacher S?” (Is Teacher S not here 
yet?).  The teacher replied “E lei sau Teacher S” (Teacher S is not here).  
Tarita then told her group saying “Leai Teacher S”.  Later on Tarita 
asked Teacher M again, saying “Teacher M, sau Teacher S?” (Is 
Teacher S here?).  Teacher M replied, “Leai, ua ma’i Teacher S”. (No, 
Teacher S is sick).  Then she went and repeated it to the other children in 
her group, “Leai Teacher S, Leai Teacher S” (No Teacher S). 



That day one of the children and Aotea went to the under-2s for a little 
while.  Most of the day these children (the small group in transition) 
were seen playing together. 

 

TThhee  tteeaacchheerr//rreesseeaarrcchheerrss’’  ddiiaarryy  rreeccoorrddss  iinncclluuddeedd  tthheessee  rreefflleeccttiioonnss  aabboouutt  tthhee  cchhiillddrreenn’’ss  

sseennssee  ooff  bbeelloonnggiinngg,,  ((aanndd  wweellll--bbeeiinngg,,  eexxpplloorraattiioonn,,  ccoommmmuunniiccaattiioonn,,  aanndd  ccoonnttrriibbuuttiioonn))  

aanndd  wwhhaatt  tthhee  tteeaacchheerr  ddiidd  ttoo  ffoosstteerr  tthhiiss::  

 

Belonging: The children were excited to see each other and being in the 
new environment. Teacher M encouraged a sense of belonging in the 
new space–she greeted the children, welcoming them and making them 
feel comfortable in the new environment knowing that Teacher S (their 
primary caregiver)  wouldn’t be there. 

Well-being: The children showed a growing capacity to identify their 
emotions and to be independent, knowing that familiar adults are 
around.  The teacher responded to the children’s attempts to 
communicate their feelings in a respectful way.  

Exploration: (Thinking/ideas) Even though the children were happy to 
see each other, Tarita still noticed that Teacher S (their primary 
caregiver was not there, and asked the teacher about her.  The teacher 
explained to Tarita why teacher S was not there.   

  

GGiivveenn  tthhaatt  tthheessee  yyoouunngg  cchhiillddrreenn  wweerree  ccoonncceerrnneedd  ttoo  kknnooww  wwhheerree  tthheeiirr  pprriimmaarryy  

ccaarreeggiivveerr  wwaass  dduurriinngg  aanndd  aafftteerr  tthheeiirr  ttrraannssiittiioonn  wwiitthh  hheerr,,  ttaallkkiinngg  aabboouutt  hheerr  aanndd  hheerr  

wwhheerreeaabboouuttss  bbeeccaammee  aa  ttooppiicc  ooff  ssttrroonngg  iinntteerreesstt  tthhaatt  sseeeemmeedd  ttoo  ssttiimmuullaattee  ccoonnvveerrssaattiioonnss  

iinn  tthhee  SSaammooaann  llaanngguuaaggee..    AAss  wweellll  aass  bbeeiinngg  iimmppoorrttaanntt  ttoo  tthheeiirr  bbeelloonnggiinngg  aanndd  sseennssee  ooff  

wweellll--bbeeiinngg,,  tthheenn,,  tthhee  qquueesstt  ttoo  ffiinndd  oouutt  mmoorree  aabboouutt  tthheeiirr  pprriimmaarryy  ccaarreeggiivveerr  aallssoo  

aappppeeaarreedd  ttoo  cchhaalllleennggee  tthheessee  cchhiillddrreenn  ttoo  ccoommmmuunniiccaattee  iinn  SSaammooaann  aammoonngg  tthheemmsseellvveess  

aanndd  wwiitthh  ootthheerr  tteeaacchheerrss  wwhhoo  wweerree  nneeaarrbbyy..    TThhee  tteeaacchheerrss  eennccoouurraaggeedd  tthhee  cchhiillddrreenn  ttoo  

uussee  sshhoorrtt  sseenntteenncceess  iinn  SSaammooaann..    

  

TThhee  tteeaacchheerr//rreesseeaarrcchheerr  mmaaddee  tthheessee  rreefflleeccttiivvee  ccoommmmeennttss::    

  

Communication: (Samoan language development) All the children were 
familiar with the greetings in the morning “talofa, manuia fa’afetai.” 
The teacher helped them to respond. What she said helped Tarita to 
make short sentences to communicate with the teacher.  

 



FFoorr  mmoonntthhss  aafftteerr  tthheeiirr  pprriimmaarryy  ccaarreeggiivveerr  rreettuurrnneedd  ffrroomm  ssiicckk  lleeaavvee,,  tthhee  cchhiillddrreenn  

ccoonnttiinnuueedd  ttoo  sshhooww  tthhee  ssaammee  ssttrroonngg  bboonndd  wwiitthh  hheerr..    TThheeiirr  pprriimmaarryy  ccaarreeggiivveerr  rreeccoorrddeedd::      

  

9/11/04 – Two children from the transition group and Teacher S: 

It was lotu time. I sat down on the mat. Emma came sat on my lap.  
Tarita saw us and came over calling my name. She tried to push Emma 
off.  Emma said to her, “My (Teacher S)”.  Tarita, nearly crying, said 
“No my (Teacher S)”, holding onto my hand. I told Emma to sit on one 
side while Tarita sat on the other. 

 

TThhee  tteeaacchheerr--rreesseeaarrcchheerr  rreefflleecctteedd  iinn  hheerr  ddiiaarryy,,  wwiitthh  rreeffeerreennccee  ttoo  tthhee  ssttrraanndd  ooff  

BBeelloonnggiinngg,,  tthhaatt  tthhee  ttwwoo  cchhiillddrreenn  bbootthh  wwaanntteedd  ttoo  ssiitt  oonn  tthheeiirr  pprriimmaarryy  ccaarreeggiivveerr’’ss  llaapp::      

 
One child said to the other “My S”. This shows how close she was to 
Teacher S, not wanting to share her. Teacher S helped them to 
understand that they can both sit with her. By doing this, she was letting 
them know that she loved both of them. 

 

TThhiiss  pprriimmaarryy  ccaarreeggiivveerr  aaccttuuaallllyy  lleefftt  tthhee  cceennttrree  iinn  JJaannuuaarryy  22000055,,  aanndd  ddeeppaarrtteedd  oovveerrsseeaass..    

TThhee  tteeaacchheerr--rreesseeaarrcchheerr  nnootteedd  tthhaatt,,  bbeeffoorree  sshhee  lleefftt,,  tthhee  cchhiillddrreenn  hhaadd  jjuusstt  ssppeenntt  33  wweeeekkss  

wwiitthhoouutt  hheerr  ((dduurriinngg  tthhee  CChhrriissttmmaass  hhoolliiddaayy  ppeerriioodd  wwhheenn  tthhee  cceennttrree  wwaass  cclloosseedd))..    ““IItt  

pprroobbaabbllyy  hheellppeedd,,  tthheeiirr  bbeeiinngg  aawwaayy  ffoorr  33  wweeeekkss..””  TThheenn,,  pprriioorr  ttoo  lleeaavviinngg,,  sshhee  ssaatt  ddoowwnn  

wwiitthh  tthhee  cchhiillddrreenn  aanndd  eexxppllaaiinneedd  tthhaatt  sshhee  wwaass  lleeaavviinngg,,  aanndd  tthhee  cchhiillddrreenn  sseeeemmeedd  ttoo  

aacccceepptt  tthhiiss..    TTwwoo  wweeeekkss  aafftteerr  sshhee  hhaadd  lleefftt,,  nnoo--oonnee  ffrroomm  ““hheerr””  ggrroouupp  ooff  cchhiillddrreenn  hhaadd  

mmeennttiioonneedd  hheerr..    AAtt  tthhiiss  ppooiinntt,,  tthhee  tteeaacchheerr--rreesseeaarrcchheerr  aasskkeedd  tthhee  cchhiillddrreenn  iinn  SSaammooaann  

““WWhheerree  iiss  ((TTeeaacchheerr  SS))??””    SShhee  nnootteedd  tthhaatt::  ““TThhee  cchhiillddrreenn  kknneeww..    OOnnee  cchhiilldd  ((TTaarriittaa))  ssaaiidd  

““AAlluu  ii  AAuussttrraalliiaa””  ((““IInn  AAuussttrraalliiaa””))..    TThhee  ootthheerr  ttwwoo  ssaaiidd  ““VVaa’’aalleellee””  ((““IInn  aann  aaeerrooppllaannee””))..    

SSeennssiittiivvee  ccoommmmuunniiccaattiioonn  bbyy  tthheeiirr  tteeaacchheerr  hhaadd  aappppaarreennttllyy  hheellppeedd  tthheemm  ttoo  aaddaapptt  ttoo  hheerr  

ddeeppaarrttuurree..    

 
 
AAss  iilllluussttrraatteedd  aabboovvee,,  oobbsseerrvvaattiioonnss  dduurriinngg  sseevveerraall  aaccttiioonn  rreesseeaarrcchh  ccyycclleess  sshhoowweedd  hhooww  

ssmmaallll  ggrroouuppss  ooff  yyoouunngg  cchhiillddrreenn  mmaakkiinngg  ttrraannssiittiioonnss  wwiitthhiinn  tthhee  cceennttrree  wweerree  sshhoowweedd  

tthheeiirr  ccoonncceerrnn  oonn  ddaayyss  wwhheenn  tthheeiirr  pprriimmaarryy  ccaarreeggiivveerr  wwaass  aabbsseenntt  tthhrroouugghh  iillllnneessss,,  oorr  

wwhheenn  oonnee  pprriimmaarryy  ccaarreeggiivveerr  lleefftt  tthhee  cceennttrree..  TTaallkkiinngg  aabboouutt  tthhee  pprriimmaarryy  ccaarreeggiivveerr  aanndd  

hheerr  wwhheerreeaabboouuttss  ((oonn  ddaayyss  wwhheenn  sshhee  wwaass  aabbsseenntt  ffrroomm  tthhee  cceennttrree))  bbeeccaammee  aa  ttooppiicc  ooff  

ssttrroonngg  iinntteerreesstt  tthhaatt  sseeeemmeedd  ttoo  ssttiimmuullaattee  ccoonnvveerrssaattiioonnss  iinn  tthhee  SSaammooaann  llaanngguuaaggee..    AAss  



wweellll  aass  bbeeiinngg  iimmppoorrttaanntt  ttoo  tthheeiirr  bbeelloonnggiinngg  aanndd  sseennssee  ooff  wweellll--bbeeiinngg,,  tthhee  qquueesstt  ttoo  ffiinndd  

oouutt  mmoorree  aabboouutt  tthheeiirr  pprriimmaarryy  ccaarreeggiivveerr  aallssoo  aappppeeaarreedd  ttoo  cchhaalllleennggee  tthheessee  cchhiillddrreenn  ttoo  

ccoommmmuunniiccaattee  iinn  SSaammooaann  aammoonngg  tthheemmsseellvveess  aanndd  wwiitthh  ootthheerr  tteeaacchheerrss  wwhhoo  wweerree  nneeaarrbbyy..    

TThhee  tteeaacchheerrss  eennccoouurraaggeedd  tthhee  cchhiillddrreenn  ttoo  uussee  sshhoorrtt  sseenntteenncceess  iinn  SSaammooaann..    

  

TThheessee  oobbsseerrvvaattiioonnss  aanndd  rreefflleeccttiioonnss  pprroovviiddee  ffuurrtthheerr  eevviiddeennccee  tthhaatt  tthhee  iinnnnoovvaattiivvee  

ttrraannssiittiioonn  pprroocceessss,,  ooff  hhaavviinngg  tthhee  pprriimmaarryy  ccaarreeggiivveerr  mmoovvee  wwiitthh  aa  ssmmaallll  ggrroouupp  ooff  

cchhiillddrreenn  ffrroomm  uunnddeerr--22½½--yyeeaarr--oolldd  cchhiillddrreenn’’ss  aarreeaa  ttoo  tthhee  bbuuiillddiinngg  ffoorr  oollddeerr  cchhiillddrreenn,,  

ffoosstteerrss  cchhiillddrreenn’’ss  wweellll--bbeeiinngg,,  ccoommmmuunniiccaattiioonn,,  ccoonnttrriibbuuttiioonn  ((iinn  tteerrmmss  ooff  aaiiggaa  

pphhiilloossoopphhyy)),,  aanndd  sseennssee  ooff  bbeelloonnggiinngg  iinn  tthhee  nneeww  ssppaaccee..  

  

 
Learning Together as a Group 
 
LLeeaarrnniinngg  ttooggeetthheerr  aass  aa  ggrroouupp  wwaass  cclleeaarrllyy  iimmppoorrttaanntt  ttoo  tthhee  yyoouunngg  cchhiillddrreenn  iinn  ttrraannssiittiioonn..  

AAfftteerr  tthhee  ssmmaallll  ggrroouuppss  ooff  cchhiillddrreenn  mmoovveedd  ttoo  tthhee  oovveerr--22ss  aarreeaa,,  tthhee  oobbsseerrvvaattiioonnss  aanndd  

tteeaacchheerr  ddiiaarriieess  sshhoowweedd  nnuummeerroouuss  eexxaammpplleess  ooff  ccoo--ooppeerraattiivvee  aanndd  iimmaaggiinnaattiivvee  ppllaayy  iinn  

tthheeiirr  ssaammee,,  ssmmaallll  ttrraannssiittiioonn  ggrroouuppss..  TThhee  sseennssee  ooff  bboonnddiinngg  aanndd  sseeccuurriittyy  aassssoocciiaatteedd  wwiitthh  

bbeeiinngg  ttooggeetthheerr  iinn  aa  ttrraannssiittiioonn  ggrroouupp  wwaass  ffoouunndd  rreeppeeaatteeddllyy    tthhrroouugghhoouutt  tthhee  rreesseeaarrcchh..    

SSoommee  eexxaammpplleess  ooff  lleeaarrnniinngg  ttooggeetthheerr  aass  aa  ggrroouupp,,  rreeccoorrddeedd  ffrroomm  oobbsseerrvvaattiioonnss  aanndd  iinn  

tteeaacchheerr  ddiiaarriieess  dduurriinngg  tthhee  ffiirrsstt  ccyyccllee  ooff  tthhee  rreesseeaarrcchh,,  aarree  pprreesseenntteedd  bbeellooww..  

  

AA  nnuummbbeerr  ooff  ootthheerr  oobbsseerrvvaattiioonnss  sshhooww  tthhee  ssaammee  cchhiilldd  iinntteerraaccttiinngg  wwiitthh  ttwwoo  ootthheerrss  wwhhoo  

hhaavvee  rreecceennttllyy  mmaaddee  tthhee  ttrraannssiittiioonn  ttoo  tthhee  oovveerr--22ss  aarreeaa  ttooggeetthheerr::  

  

Example (3/2/04) (Children: Miara, Keenen, and Kalden) 

All three children are playing together in the sandpit – they walk behind 
each other on the edge of the sandpit. Kalden picks up a spade and 
pretends it is a guitar; he sings.  Keenen joins in the singing. Miara 
starts digging. After a while the other two join in until Keenen sees a box 
then he walks over and jumps in.  The other two follow.  After a while 
child Miara walks over to the babies’ side and Keenen and Kalden walk 
over to the rocket.  They climb up inside and put their heads through the 
hole, growling, pretending to be lions.  The teacher “growls” at them 
through the other hole and they both scream and move to the other hole. 
The teacher “growls” from the other side and they laugh and move back.  
When the teacher looks in, they are both sitting back looking through 
both holes to see which one she will growl from. 



 

RReefflleeccttiinngg  oonn  tthhee  oobbsseerrvvaattiioonnss  ooff  tthhiiss  ssmmaallll  ggrroouupp  ooff  tthhrreeee  ooff  tthhee  ttrraannssiittiioonn  cchhiillddrreenn,,  

tthhee  tteeaacchheerr  wwrroottee::      

  

 It seems to me that Kalden, Keenen and Miara are very comfortable 
playing together.  The change to the new environment (the over-2s area) 
they are in now has not affected their relationship as friends.  They’re 
still together. (I guess what I’m saying is that transition in a group with 
the teacher is less stressful for the children according to the observations 
so far). 

  

TThheessee  oobbsseerrvvaattiioonnss  aanndd  rreefflleeccttiioonnss  pprroovviiddee  pprreelliimmiinnaarryy  eevviiddeennccee  tthhaatt  tthhee  iinnnnoovvaattiivvee  

ttrraannssiittiioonn  pprroocceesssseess  aatt  tthhee  cceennttrree  aarree  ffoosstteerriinngg  tthhee  yyoouunngg  cchhiillddrreenn’’ss  wweellll--bbeeiinngg,,  aanndd  

tthheeiirr  sseennssee  ooff  bbeelloonnggiinngg  iinn  tthhee  nneeww  ssppaaccee..    

  

TThhee  tteeaacchheerr--rreesseeaarrcchheerr  aallssoo  mmaaddee  tthheessee  rreefflleeccttiioonnss  oonn  tthhee  rroollee  ooff  tthhee  tteeaacchheerr::  

 

“(The teacher was) being part of their play valuing their play by 
interaction.” 

  

AA  ffeeww  mmoonntthhss  llaatteerr,,  tthhiiss  tteeaacchheerr--rreesseeaarrcchheerr  rreefflleecctteedd  ffuurrtthheerr  tthhaatt  iinn  ssoommee  ooff  tthhee  

iinntteerraaccttiioonnss,,  tthhee  tteeaacchheerrss  ccoouulldd  aallssoo  bbee  ppllaacciinngg  mmoorree  eemmpphhaassiiss  oonn  eennccoouurraaggiinngg  

cchhiillddrreenn’’ss  eexxpplloorraattiioonn  aanndd  tthhiinnkkiinngg..  

 

IInn  tthhee  sseeccoonndd  aaccttiioonn  rreesseeaarrcchh  ccyyccllee,,  aass  wweellll  aass  tthheeiirr  aattttaacchhmmeenntt  ttoo  tthhee  pprriimmaarryy  

ccaarreeggiivveerr,,  oonnee  ssmmaallll  ggrroouupp  ooff  ttrraannssiittiioonn  cchhiillddrreenn  wwhhoo  mmoovveedd  uupp  tthhrroouugghh  tthhee  cceennttrree  

ttooggeetthheerr  aallssoo  sshhoowweedd  ssttrroonngg  bboonnddiinngg  aass  aa  ggrroouupp  aanndd  llooookkeedd  aafftteerr  oonnee  aannootthheerr,,  

ccoonnssiisstteenntt  wwiitthh  tthhee  aaiiggaa  pphhiilloossoopphhyy..  OOnnee  ooff  tthhee  cchhiillddrreenn,,  TTaarriittaa,,  ccoommmmuunniiccaatteedd  ttoo  tthhee  

ootthheerr  cchhiillddrreenn  tthhee  iinnffoorrmmaattiioonn  aabboouutt  tthheeiirr  tteeaacchheerr’’ss  aabbsseennccee..    TThhee  tteeaacchheerr--rreesseeaarrcchheerr  

rreefflleecctteedd  llaatteerr  tthhaatt  ddaayy::  

  

Contribution: (looking after others arriving/aiga philosophy) Even 
though Teacher S wasn’t there, when the children found out they 
accepted that and looked after each other all day, playing together. 

 



TThhee  tteeaacchheerr--rreesseeaarrcchheerr  aallssoo  nnootteedd  tthhaatt,,  eevveenn  bbyy  MMaarrcchh  22000055,,  oonnee  cchhiilldd  ((TTaarriittaa))  wwaass  

ssttiillll  ttaakkiinngg  aa  lleeaadd  rroollee  iinn  llooookkiinngg  aafftteerr  tthhee  ootthheerrss  iinn  tthhee  ggrroouupp..    IInn  llaattee  MMaarrcchh,,  TTaarriittaa  

hheerrsseellff  hhaadd  lleefftt  tthhee  cceennttrree  ttoo  ggoo  oovveerrsseeaass  wwiitthh  hheerr  ppaarreennttss..    BByy  tthheenn,,  tthhee  ootthheerr  cchhiillddrreenn  

wweerree  wweellll  uusseedd  ttoo  bbeeiinngg  iinn  tthhee  nneeww  ssppaaccee,,  aanndd  tthheeyy  wweerree  cclloosseellyy  bboonnddeedd  aass  aa  ggrroouupp..  

 

Parents’ Perspectives 
PPaarreennttss  ccoonnttrriibbuutteedd  ffuurrtthheerr  iinnffoorrmmaattiioonn  aabboouutt  tthheeiirr  cchhiillddrreenn’’ss  ttrraannssiittiioonnss..    OOnnee  ppaarreenntt  

pprroovviiddeedd  aa  wwrriitttteenn  ccoommmmeennttaarryy  oonn  hheerr  ssoonn’’ss  cclloossee  ffrriieennddsshhiipp  aanndd  aattttaacchhmmeenntt  ttoo  TTaarriittaa,,  

aa  cchhiilldd  nnootteedd  bbyy  tthhee  tteeaacchheerr--rreesseeaarrcchheerrss  aass  oonnee  wwhhoo  ttooookk  aa  lleeaadd  rroollee  iinn  llooookkiinngg  aafftteerr  

ootthheerr  cchhiillddrreenn  iinn  tthhee  ggrroouupp..    TThhee  ppaarreenntt  ddeessccrriibbeedd  hheerr  ssoonn’’ss  eexxppeerriieennccee  tthhiiss  wwaayy::  

 

Our twin son and daughter have both attended A’oga Fa’a Samoa, since 
21 months of age. They played separately from each other within a few 
months of starting at a’oga.  This early success is probably due to the 
fact that they had the added security of both being in the same peer 
group with the same caregiver, but also had the freedom to make their 
own friends with children from younger and older age groups. 

Whenever we talked about friends and who they were looking forward to 
seeing at the start of the new school week, they would name some 
common and some separate friends. Our son became particularly close 
to a girl, Tarita, in the over-2 years group. 

At 33 months of age, a year after starting a’oga, we noticed a new 
unexpected change in our son’s behaviour. He became distressed (on 
arrival) at a’oga, and his sleep behaviour changed... 

It took a few weeks before I realised that we hadn’t seen Tarita for a 
while, despite Tarita still being named as a friend our son was hoping to 
see. I asked the faia’oga (A’oga teacher) if she (i.e., Tarita) was sick, 
and was informed that she had shifted out of the country permanently. 
That afternoon, I told our son that I was sorry Tarita was no longer at 
school. Tears welled up in his eyes…  

We talked about where Tarita was, why she was there, and why we 
couldn’t go visit her. We talked about who we knew in that country… We 
also planned to write Tarita a letter. Our son’s behaviour changed back 
to normal gradually. 

 

TThhiiss  yyoouunngg  bbooyy  wwaass  iinn  tthhee  ssmmaallll  ggrroouupp  ooff  cchhiillddrreenn  wwhhoo  wweerree  sslliigghhttllyy  yyoouunnggeerr  tthhaann  

TTaarriittaa..    AAfftteerr  TTaarriittaa  mmoovveedd  ttoo  tthhee  oovveerr  22½½--yyeeaarr--oollddss’’  bbuuiillddiinngg,,  oobbsseerrvvaattiioonnss  sshhoowweedd  

tthhaatt  sshhee  llooookkeedd  aafftteerr  ootthheerrss  wwiitthhiinn  tthhee  ggrroouupp,,  aanndd  oonn  sseevveerraall  ooccccaassiioonnss  aallssoo  ccrroosssseedd  

oovveerr  ttoo  tthhee  uunnddeerr--22½½ss  aarreeaa  ttoo  cchheecckk  oonn  tthhee  ssmmaallll  ggrroouupp  ooff  yyoouunnggeerr  cchhiillddrreenn  tthheerree..  TThhee  

oobbsseerrvvaattiioonnss  aanndd  ppaarreennttss’’  ccoommmmeennttss  sshhooww  cclleeaarrllyy  tthhaatt  yyoouunngg  cchhiillddrreenn  ffoorrmmeedd  cclloossee  



ffrriieennddsshhiippss  aanndd  aattttaacchhmmeennttss  ttoo  ootthheerr  cchhiillddrreenn,,  bbootthh  wwiitthhiinn  tthheeiirr  oowwnn  ssmmaallll  ggrroouupp,,  aanndd  

wwiitthh  cchhiillddrreenn  ffrroomm  tthhee  yyoouunnggeerr  ggrroouupp..  

 

Summary 
 
TThhee  oobbsseerrvvaattiioonnss  ooff  tthhee  cchhiillddrreenn,,  tthhee  tteeaacchheerrss’’  ddiiaarryy  rreefflleeccttiioonnss,,  aanndd  aallssoo  tthhee  ppaarreennttss’’  

ccoommmmeennttss  ssuuppppoorrtt  tthhee  ffiinnddiinngg  tthhaatt  tthhee  iinnnnoovvaattiivvee  ttrraannssiittiioonn  pprroocceessss,,  ooff  hhaavviinngg  tthhee  

pprriimmaarryy  ccaarreeggiivveerr  mmoovvee  wwiitthh  aa  ssmmaallll  ggrroouupp  ooff  cchhiillddrreenn  ffrroomm  uunnddeerr--22½½--yyeeaarr--oolldd  

cchhiillddrreenn’’ss  aarreeaa  ttoo  tthhee  bbuuiillddiinngg  ffoorr  oollddeerr  cchhiillddrreenn,,  ffoosstteerrss  cchhiillddrreenn’’ss  wweellll--bbeeiinngg,,  

ccoommmmuunniiccaattiioonn,,  ccoonnttrriibbuuttiioonn  ((iinn  tteerrmmss  ooff  aaiiggaa  pphhiilloossoopphhyy)),,  aanndd  tthheeiirr  sseennssee  ooff  

bbeelloonnggiinngg  nnoott  oonnllyy  iinn  tthhee  nneeww  ssppaaccee,,  bbuutt  aallssoo  ttoo  tthheeiirr  ssmmaallll  ggrroouuppss  ooff  ppeeeerrss..    TThheerree  

wweerree  cclleeaarr  eexxaammpplleess  ooff  cchhiillddrreenn  aass  yyoouunngg  aass  aarroouunndd  22  yyeeaarrss  ffoorrmmiinngg  cclloossee  bboonnddss  wwiitthh  

ootthheerr  cchhiillddrreenn,,  aanndd  ttaakkiinngg  rreessppoonnssiibbiilliittyy  ffoorr  ccaarriinngg  ffoorr  ootthheerr  cchhiillddrreenn  aanndd  mmeemmbbeerrss  ooff  

tthhee  ggrroouupp,,  tthheerreebbyy  mmaakkiinngg  aa  ccoonnttrriibbuuttiioonn  wwiitthhiinn  aanndd  aaccrroossss  tthhee  ggrroouuppss..    TThhiiss  iiss  

eevviiddeennccee  ooff  tthhee  pprriinncciipplleess  aanndd  ssttrraannddss  ooff  TTee  WWhhāārriikkii,,  aanndd  ooff  tthhee  aaiiggaa  pprriinncciippllee,,  iinn  

aaccttiioonn  iinn  tthhee  cceennttrree..  

  

Transition to School 
 
Innovative Approaches to Transition to School 

 
TThheerree  iiss  aa  cclloossee  ccoonnnneeccttiioonn  bbeettwweeeenn  tthhee  AA’’ooggaa  aanndd  tthhee  sscchhooooll,,  llooccaatteedd  oonn  tthhee  ssaammee  

bblloocckk  ooff  llaanndd..    TThheeiirr  pprriimmaarryy  ccaarreeggiivveerr  ffrroomm  tthhee  cceennttrree  aaccccoommppaanniieess  tthhee  cchhiillddrreenn  ttoo  

tthhee  sscchhooooll  ccllaassssrroooomm  ttoo  oobbsseerrvvee  aanndd  bbee  ppaarrtt  ooff  tthheeiirr  ttrraannssiittiioonn  eexxppeerriieenncceess..  TThhiiss  aallssoo  

bbuuiillddss  uupp  aa  rreellaattiioonnsshhiipp  bbeettwweeeenn  tthhee  ccllaassssrroooomm  tteeaacchheerr  aanndd  tthhee  cchhiillddrreenn  wwhhoo  wwiillll  bbee  

mmoovviinngg  ttoo  sscchhooooll..  DDeettaaiillss  ooff  tthhee  ttrraannssiittiioonn--ttoo--sscchhooooll  pprroocceessss  aarree  ssuummmmaarriisseedd  bbeellooww..  

  

 
 

Transition Process for Children into the Bilingual Samoan classroom of 
Richmond Road Primary School 

 
The A’oga Fa’a Samoa is situated on the site of the primary school and is regarded as 
a part of the “school family”—a part of the community of learners attached to the 
school. 
 
The A’oga joins with the school in all the school assemblies each Friday, performing 
on a regular basis with the bilingual Samoan classroom. The A’oga also joins in 



powhiri and other whole school community events that regularly occur during the 
school year. 
 
The oldest group of 4-year-old children begin a transition process with their primary 
caregiver, who takes them, for at least an hour once a week, to the bilingual classroom 
in the primary school. This enables the children to become confident in their 
knowledge of the school area, classroom, teachers and of course to meet up with their 
brothers, sisters and friends who have previously been apart of the A’oga Fa’a Samoa. 
 
These 4-year-old children also have a time each week to go to the school library to 
read and take out books, which is part of the transition knowledge and also is 
encouraging literacy for them. 
 
 
  

TThheessee  iinnnnoovvaattiivvee  pprraaccttiicceess  aarree  eennhhaanncciinngg  uunnddeerrssttaannddiinngg  aanndd  iinntteerrpprreettaattiioonn  ooff  tthhee  

aaccttiioonnss  ooff  cchhiillddrreenn  wwhhoo  mmaakkee  tthhee  ttrraannssiittiioonn..    BBeellooww  iiss  aa  ccoonnvveerrssaattiioonn  wwiitthh  aa  cchhiilldd  

((IIzzaaiiaahh))  ssoooonn  aafftteerr  hhee  mmoovveedd  ttoo  tthhee  sscchhooooll  ccllaassssrroooomm..  

 

Faia’oga (A’oga teacher) – “O a mai le a’oga?”  (How’s school?) 

Izaiah – “Manaia” (Nice). 

Faia’oga – “O ai le igoa o lau faia’oga?” (What is your teacher’s 
name?) 

Izaiah – “O Miss Catherine”. 

Faia’oga – “Ete fiafia i le a’oga?” (Are you happy at/with school?) 

Izaiah – “Ioe”. (yes).  

Faia’oga – “ Aisea?” (Why?) 

Izaiah – “Because I do my homework”. 

Faia’oga – “O a mea a’oga e fai?” (What homework do you do?) 

Izaiah – “O le art and do some names”. 

Faia’oga – “E te iloa fa’asamoa?” (Can you speak Samoan?) 

Izaiah – “Ioe”. (yes)     

Faia’oga – “O le a le fa’asamoa o lau tala? (How do you say what you 
said in Samoan?) 

Izaiah – “E fiafia e fai le galuega, e fiafia au i la’u faia’oga o Miss 
Catherine. E fai le lotu, e tautala Palagi ai i le a’oga”. (I’m happy to 
work.  I like my teacher, I say prayers and I speak English at school). 

 

TThhee  aabboovvee  ccoonnvveerrssaattiioonn  sshhoowwss  hhooww  ttaallkkiinngg  wwiitthh  tthhee  AA’’ooggaa  tteeaacchheerr  aabboouutt  mmoovviinngg  ttoo  

pprriimmaarryy  sscchhooooll  ccoonnttrriibbuutteedd  ttoo  tthhee  cchhiilldd’’ss  ccoommmmuunniiccaattiioonn  iinn  SSaammooaann..    TThhee  ffaaiiaa’’ooggaa  



eexxtteennddeedd  tthhee  cchhiilldd’’ss  ssppeeeecchh  iinn  SSaammooaann  aanndd  hhiiss  tthhiinnkkiinngg..  IInn  tthhiiss  wwaayy,,  tthhee  CCOOII  rreesseeaarrcchh  

iinntteerrvviieewwss  hheellppeedd  cchhiillddrreenn  ttoo  kkeeeepp  ttaallkkiinngg  iinn  SSaammooaann  aabboouutt  tthheeiirr  mmoovvee  ffrroomm  tthhee  

SSaammooaann--iimmmmeerrssiioonn  eennvviirroonnmmeenntt  ooff  tthhee  AA’’ooggaa  ttoo  tthhee  bbiilliinngguuaall  ccllaassssrroooomm  aatt  tthhee  sscchhooooll..  

 

TThhiiss  ttrreenndd  ccoonnttiinnuueedd  ttoo  bbee  eevviiddeenntt  tthhrroouugghhoouutt  tthhee  aaccttiioonn  rreesseeaarrcchh..  AAnnootthheerr  tteeaacchheerr,,  

oobbsseerrvviinngg  aa  nneeww  ggrroouupp  ooff  cchhiillddrreenn  mmaakkiinngg  tthhee  ttrraannssiittiioonn  ttoo  sscchhooooll,,  rreeccoorrddeedd  eexxaammpplleess  

ooff  ccoommmmuunniiccaattiioonn  aanndd  bbeelloonnggiinngg,,  iinncclluuddiinngg  tthhee  ffoolllloowwiinngg  bbrriieeff  eexxcceerrpptt::    

 

 

Example:  Communication (3.2.2004) 

The teacher (from the A’oga Fa’a Samoa) asks the child who has moved 
to school: 

Ua maua sau uo?  (Have you found a friend?)   

Child: – “No”. Then she says “Yes, (Her cousin)”. She walks inside and 
goes straight to where she hangs her bag under her name. After hanging 
her bag she walks to her mother holding her hand. 

When school starts she says her goodbyes to her mother, sits on the mat 
and waits for the teacher. 

The School Teacher calls out the roll.  When it comes to (the child’s) 
turn, she says “Talofa lava lau susuga a le faia’oga”. (Greetings to you 
Teacher). 

Teacher– Fa’afetai lava. Teine lelei tele. (Thank you – child’s name – 
Good girl). 

 
TThhiiss  tteeaacchheerr  rreefflleecctteedd  tthhaatt  tthhee  cchhiillddrreenn  sshhee  wwaass  oobbsseerrvviinngg  ““sseettttlleedd  iinn  vveerryy  wweellll  

bbeeccaauussee  tthheeyy  ssaaww  aa  ffaammiilliiaarr  ffaaccee..””  ““II  wwaass  tthheerree  ttoo  bbee  nneeaarr  tthheemm,,  ttoo  ttaallkk  ttoo  tthheemm  ttoo  

mmaakkee  tthhee  ttrraannssiittiioonn  wwoorrkk  wweellll..    TThheeyy  nneeeedd  lloottss  ooff  ccuuddddlleess  aanndd  lloovvee””..  

  

IInn  tthhee  nneexxtt  eexxaammppllee,,  rreeccooddeedd  dduurriinngg  mmaatt  ttiimmee  iinn  tthhee  nneeww  eennttrraanntt  ccllaassssrroooomm  44  mmoonntthhss  

aafftteerr  oonnee  ssmmaallll  ggrroouupp  ooff  cchhiillddrreenn  mmaaddee  tthhee  ttrraannssiittiioonn  ttoo  sscchhooooll,,  tthheerree  iiss  eevviiddeennccee  bbootthh  

ooff  ccoommmmuunniiccaattiioonn  iinn  SSaammooaann,,  aanndd  ooff  bbeelloonnggiinngg  iinn  tteerrmmss  ooff  ccuullttuurraall  iiddeennttiittyy::  

 
The whole class sits on the floor during mat time.  They are saying their 
A E I O U….. Samoan alphabet.  The class will follow the stick— 
whichever letter the teacher points her stick at.  They then add two 
letters together e.g. fa, fe, fi, fo, fu. (to remind them of their letters).   The 
school teacher asks in Samoan “What’s today’s date, day and year?”.  

 



Karl puts his hand up and says “Aso Lulu, Iuni, 04’ (Wednesday, June 
2004). He goes up to the board and writes the date, month and year... 

He shares his news with (the A’oga Fa’a Samoa teacher who is 
observing) in Samoan, “Sa alu a’u i le lakapi; sa alu a’u ma lo’u tama 
Andrew i le Kalapu”. (“I went to the rugby with my father Andrew at the 
club”). 

 

She replies: ‘Lelei tele le tautala fa’asamoa a oe.”  (Your Samoan is 
very good, (child’s name)”. 

He (the child) replies “Because I’m a Samoan, I’m not a Palagi” 
(English-speaking European). 

 

IInn  tthhiiss  wwaayy,,  ssoommee  ooff  tthhee  oobbsseerrvvaattiioonnss  aanndd  ddiiaarryy  rreeccoorrddss  aallssoo  iilllluussttrraattee  cchhiillddrreenn’’ss  sseennssee  

ooff  iiddeennttiittyy  aafftteerr  tthheeyy  mmaakkee  tthhee  ttrraannssiittiioonn  ttoo  sscchhooooll..      

 

Important factors for Transition: Parents’ Voices 
AA  wwiiddeerr  ggrroouupp  ooff  ppaarreennttss  bbeeccaammee  iinnvvoollvveedd  iinn  tthhee  ffooccuuss  ggrroouupp  mmeeeettiinnggss..    AAtt  tthhee  ffooccuuss  

ggrroouuppss,,  ppaarreennttss  mmaaddee  ssoommee  eexxtteennssiivvee  ccoommmmeennttss  iinn  rreessppoonnssee  ttoo  qquueessttiioonnss  aabboouutt  

ttrraannssiittiioonn  pprraaccttiicceess  ((ffoorr  tthhee  ddeettaaiilleedd  qquueessttiioonnss,,  sseeee  AAppppeennddiixx  AA))..    AAss  oonnee  ppaarreenntt  ssaaiidd::  

  

Retention of staff here is amazing. All my children have come here and 
faia’oga are like their aunties. I feel relaxed leaving them here. It feels 
normal, it stems from cultural – the aiga or family base – the idea of 
teachers moving with them (the children making transitions) makes it 
feel even more natural.  The inclusion of the wider community and 
individuals feels natural as they move on further to school (Parent, at the 
focus group 11 August 2004). 

  

Important factors for Transition 
 
FFaaccttoorrss  tthhaatt  tthhee  ppaarreennttss  ooff  ppaarreennttss  ooff  aa  ggrroouupp  ooff  66  ttrraannssiittiioonniinngg  cchhiillddrreenn  iiddeennttiiffiieedd  aass  

iimmppoorrttaanntt  ttoo  mmaakkee  ttrraannssiittiioonn  ssmmooootthheerr  iinncclluuddeedd  ssoommee  ppoolliicciieess  aanndd  pprraaccttiicceess  aallrreeaaddyy  iinn  

ppllaaccee,,  lliikkee  llooccaattiioonn  aanndd  vviissiittss::    

“Having A’oga connected to a primary school bilingual unit” 

“Having our children as 4-year-olds go up to bilingual unit once a 
week”  

“Participating in school assembly with the primary school”. 



“Weekly visits from the A’oga to the unit once he turned 4 made it a very 
familiar place. I also think the assembly performances are great for 
helping them feel part of the school at an early age.” 

“Starting at the A’oga was a positive step, and helped her transition to 
school.  Having her friends from the A’oga attend the same school was 
also a huge help.”  

  

FFaammiilliiaarriittyy  ooff  tthhee  oollddeerr  cchhiillddrreenn  iinn  tthhee  sscchhooooll  wwaass  aa  rreellaatteedd  ffaaccttoorr::  

“I think the transition was made smoother due to the fact that (the child) 
knew many of the older children as most of them have been through the 
A’oga, he already had an older brother in the unit…”  

 

The teacher was also important: 

“Having a warm, caring, friendly teacher like___ who was previously 
with A’oga is a great help and relief for me as a parent.”  

“I suppose the familiarity of the school and teachers”. 

 

Parent commitment was a further factor: 

“Having a group of parents who are committed and passionate about 
providing resources for bilingual unit (for e.g., trips) 

“Knowing the parents already, made it comfortable for us to send___ to 
the primary school. We felt the parents in general were very supportive 
and were enthusiastic in ensuring the primary school excelled.” 

 

CCoommmmuunniiccaattiioonn  aanndd  rreellaattiioonnsshhiippss  ((aaccrroossss  ppaarreennttss,,  cchhiillddrreenn,,  tteeaacchheerrss,,  aanndd  tthhee  

ccoommmmuunniittyy))  wweerree  cclleeaarrllyy  kkeeyy  ffaaccttoorrss..      

    

TThhee  iimmppoorrttaannccee  ooff  rreellaattiioonnsshhiippss  iiss  eemmpphhaassiisseedd  iinn  TTee  WWhhāārriikkii,,  tthhee  eeaarrllyy  cchhiillddhhoooodd  

ccuurrrriiccuulluumm,,  wwhheerree  tthhee  oovveerraarrcchhiinngg  pprriinncciipplleess  aarree::  

• Empowerment (“The early childhood curriculum 

empowers children to learn and grow”);  

• Relationships (“Children learn through 

responsive and reciprocal relationships with 

people, places, and things”); 

• Family and Community (“The wider world of 

family and community is an integral part of the 

early childhood curriculum” 



• Holistic development (“The early childhood 

curriculum reflects the holistic way children 

learn and grow”). 

(Ministry of Education, 1996, p. 14) 

  

DDuurriinngg  tthhee  pprroocceessss  ooff  ddiissccuussssiinngg  llaanngguuaaggee  ccoonnttiinnuuiittyy  aanndd  ttrraannssiittiioonn,,  ppaarreennttss  iinn  tthhee  

ffooccuuss  ggrroouuppss  ssppoonnttaanneeoouussllyy  mmaaddee  ppoossiittiivvee  ccoommmmeennttss  aabboouutt  rreellaattiioonnsshhiippss  wwiitthh  

ffaammiilliieess  aanndd  tthhee  ccoommmmuunniittyy::  

 

Relationships are culturally embedded, with language as a means to 
support transitions, making them sound, easy, and fluid – from the under 
2s to the over 2s to primary (year 1).  Relationships of faia’oga are 
critical and important to kids – building a very real sense of community 
from the child’s perspective (i.e., the child’s community).  

It’s not just the relationship with the child and the faia’oga (teacher) 
etc., but also with me, the parent.  I am the connecting point bobbing 
along with the family…As a result I am more relaxed.  There is a lower 
level of anxiety associated, especially with transition. (Parent, at the 
focus group 11 August 2004). 

 

Transitions become…are therefore not defined strictly in a single point 
of time, rather graduated over an extended period of time (Another 
parent, at the focus group 11 August 2004). 

 
IInn  tthhiiss  wwaayy,,  ppaarreennttss’’  ppeerrssppeeccttiivveess  eennddoorrssee  oouurr  vviieeww  tthhaatt  tthhee  pprriinncciipplleess  ooff  TTee  WWhhāārriikkii  

ccaann  bbee  sseeeenn  iinn  aaccttiioonn  iinn  tthhee  iinnnnoovvaattiivvee  ttrraannssiittiioonn  pprraaccttiicceess  aatt  tthhee  cceennttrree..    PPaarreennttss’’  

ppeerrssppeeccttiivveess  aallssoo  ssuuppppoorrtt  tthhee  iimmppoorrttaannccee  ooff  tthhee  aaiiggaa  pprriinncciippllee  ((sseeee  CChhaapptteerr  44))  ttoo  

cceennttrree  pprraaccttiicceess,,  iinncclluuddiinngg  tthhee  ttrraannssiittiioonn  pprraaccttiicceess..    

  

TThhee  ccrriittiiccaall  iinncciiddeennttss  aannaallyysseess  ssiimmiillaarrllyy  sshhooww  wwhhaatt  hheellppss  ssuucccceessssffuull  ttrraannssiittiioonn..  

RReessppoonnsseess  ffrroomm  ppaarreennttss  aanndd  eedduuccaattoorrss  ppaarrttiicciippaattiinngg  iinn  aa  ffooccuuss  ggrroouupp  wweerree  ssoorrtteedd  iinnttoo  

ccaatteeggoorriieess  ooff  wwhhaatt  hheellppss  iinn  ttrraannssiittiioonn..    TThhee  ccaatteeggoorriieess  tthhaatt  eemmeerrggeedd  wweerree::  ““ttiimmee  iinn  

nneeww  eennttrraannttss’’  ccllaassss  iinn  tthhee  pprriimmaarryy  sscchhooooll””,,  ““ppoossiittiivvee  tteeaacchheerr  cchhaarraacctteerriissttiiccss””,,  

““eessttaabblliisshhmmeenntt  ooff  aa  ‘‘bbuuddddyy  ssyysstteemm’’””,,  aanndd  ““eedduuccaattoorrss  aarree  iinnvvoollvveedd  iinn  oobbsseerrvvaattiioonnss  ooff  

cchhiillddrreenn””..    ((FFoorr  aa  ddeettaaiilleedd  rreeppoorrtt  oonn  tthhee  ccrriittiiccaall  iinncciiddeennttss  aannaallyysseess,,  sseeee  AAppppeennddiixx  EE))..    

  



Summary of Findings 
 
WWhhaatt  hhaass  tthhee  CCOOII  ddoonnee,,  oonn  iinnnnoovvaattiivvee  ttrraannssiittiioonn,,  ttoo  hheellpp  cchhiillddrreenn’’ss  aanndd  aadduullttss’’  

lleeaarrnniinngg??  

  

TThhee  iinnnnoovvaattiivvee  ttrraannssiittiioonn  pprraaccttiiccee  ooff  hhaavviinngg  aa  pprriimmaarryy  ccaarreeggiivveerr  mmaakkiinngg  ttrraannssiittiioonnss  

wwiitthhiinn  tthhee  cceennttrree  wwiitthh  ““hheerr””  ggrroouupp  ooff  cchhiillddrreenn  cclleeaarrllyy  ccoonnttrriibbuutteedd  ttoo  tthhee  cchhiillddrreenn’’ss  

sseennssee  ooff  bbeelloonnggiinngg,,  tthheeiirr  sseeccuurriittyy,,  aanndd  tthheeiirr  ccoommmmuunniiccaattiioonn  iinn  SSaammooaann..    TThhiiss  

ccoonncclluussiioonn  iiss  ssuuppppoorrtteedd  bbyy  tthhee  oobbsseerrvvaattiioonnss  aanndd  rreefflleeccttiioonnss  aannaallyysseedd  ((aaccrroossss  tthhee  

ssttrraannddss  ooff  TTee  WWhhāārriikkii))  iinn  tthhiiss  rreesseeaarrcchh,,  bbyy  iinnffoorrmmaattiioonn  sshhaarreedd  bbyy  ppaarreennttss  iinn  tthhee  ffooccuuss  

ggrroouupp  mmeeeettiinnggss,,  tthhee  ccrriittiiccaall  iinncciiddeennttss  aannaallyysseess  ((AAppppeennddiixx  EE))  aanndd  bbyy  rreeppeeaatteedd  ssuurrvveeyyss  

ooff  ppaarreennttss..    SSppeecciiffiicc  ffiinnddiinnggss  oonn  ssmmooootthhiinngg  ttrraannssiittiioonnss  ffoorr  cchhiillddrreenn  wweerree::  

  

• Promoting a strong sense of belonging in the new space eases transition for 

children. For children moving from the infants’ and toddlers’ area to the over-

2s area of the centre, knowing where shoes and bags belong, clothes are hung, 

and about sleeping places and patterns is important.4  Teachers reported that a 

new initiative, of using the child’s own photograph to label the place where a 

child’s bag and shoes belong, worked well for the children in transition and for 

their teacher.  

 

• Having the A’oga Fa’a Samoa “primary caregiver” move with “her” group of 

children during their transitions contributed to the children’s sense of 

belonging and their security. 5  

 

• Continuity of the group is a key factor in smoothing transitions. Making 

transitions as members of a small peer group fosters a sense of belonging to, 

and contributing to, the group.  This is consistent with the aiga principle, and 
                                                 

4 There was evidence of this in the teachers’ observations of three separate groups of young 
children during transition, and related teacher diary records.  

 
5 This was evident in the observations over time of three different groups of children during 
transition, and related teacher diary records. Observations of the third group of children’s 
conversations when their primary caregiver was absent through sickness, showed that they were 
concerned about her.  Both the presence, and the absence, of the primary caregiver had an impact 
on children aged 2 to 3 years.  

 



was evidence in the observations of small groups/s of children, and parents’ 

written comments on their young children’s transition within the centre. 

Establishment of a “buddy system” is also important during transition to 

school. This emerged as a key category in the critical incidents analyses.   

 

• Transition practices at the A’oga Fa’a Samoa (e.g., spending time in the new 

entrants’ bilingual class in the primary school), and language immersion 

practices, are innovative approaches. The effectiveness of spending time in the 

new entrants’ classroom was supported by the critical incidents analyses. 

These innovations supported children’s competence and their confidence to 

express themselves in Samoan, and their identity.6  

 
 

                                                 
6 The evidence included: observations of groups of children during transition, related teacher diary 
records, child interviews findings from critical incidents analyses (Podmore & Airini, with the 
A’oga Fa’a Samoa, 2004), and interviews with children before and after their transition to school. 
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